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Preface

The need for a document of this type becomes painfully obvious every fall when
the latest test results are made public. Confusion, suspicion, and consternation often
fill the air, if only for a few days. Many of the consequences of reporting local
results spring from misunderstanding and poor communication. This handbook is
designed. to provide the test coordinator in each district with the special information
and assistance he or she needs to help the public and the press draw accurate
conclusions from the results of the California Assessment Program and to gain their
support for the local educational program.

A survey of district practices and problems in reporting and disseminating test
results conducted last spring provided the direction and content for this documeunt.
The County School Office Communication Specialists supported the idea for this
document from its inception and helped to shape its initial focus. They also helped
by keeping the report ou target thioughout its production and by providing essential
information and materials. .

Every effort has been made to keep the handbook at a practical level. This goal
led to the inclusion of a variety of background summaries and illustrative materials
which show what other districts are doing to meet the challenge of making test
results meaningful and useful. School personnel are encouraged to use the materials
in ways that will help them meet educational goals, therefore, they may reproduce
any rt of this handbook without seeking prior approval. The suggestions found in
this mandbook are just that -ideas gleaned from persons with years of experience.

Several individuals deserve special recognition for the time and effort they
devoted to this project. Julia’ Stanfill, Public Information Officer for the Office of
the San Bernardino County Superintendent of Schools, was responsible for doing
the initial research, conceptualizing the report, and preparing a first draft. Jerry
Custis relied on first-hand experiences in reporting local results in writing the final
draft of the document. Two other persons were very generous in providing
infcrmation and guidance from the “firing line” perspective. Norman Ginsburg,
Director of Research and Testing for the Ocean View Elementary School District,
Huntington Beach; and Earl Owens, Research Consultant for the Office of the Los
Angeles County Superintendent of Schools. We in the Department of Education are
grateful to all of these individuals and their organizations for tieir unselfish efforts
on this important project. "

DONALD R. McKINLEY ALEXANDER I. LAW
Chief Deputy Superintendent Chief, Office of Program
of Public Instruction Evaluation and Research




Introduction: How We Got Here and Why

Approximately 1.4 million California schoolchil-
dren sit down at their desks each year and take a
moderately difficult 20- to 40-minute test. The test
is unusual in that<the pupils who take it do nof
receive a grade. Instead, the broad-scale results will
be used to judge their school’s curriculum, method
of instruction, and overall program effectiveness.
Some citizens, in fact, will draw even broader
conclusions from this testing conclusions on the
success or failure of entire programs of instruction
or of California’s public schools themselves.

That pupil testing has risen to such importance
is not an isolated phenomenon. Throughout our
society, cost-effectiveness and accountability have
become cardinal. Stockholders keenly await
earnings-per-share reports. Defense planners seek
efficient means of weapons deploymient. Even
quarterbacks live or die on pass-completion statis-
tics.

.
The Education Investment

Public education is being ‘held to the same
standard. Americans spend upwards of $50 billion
a year on clementary and secondary education.
Like the skilled consumers most of them are, they
are concerned with what they get for their money.
Whether Johnny can or cannot read remains a
paramount concern or most parents. But they .«and
their noaparent neighbors are ashing other qucs-
tions as well. Are current instructional methods
working? Are there better methods? What will | get
for the additional money invested? Where can
improvements best be made? To these questions,
mass testing of pupils seeks te provide answers.

Standardized testing as we know it did not
spring forth full-blown. In many ways it resulted
from the new, central role given education m the
early 1960s. Better schools were seen as the most

likely path to egalitarianism and improved social
opportunity. Education was given greater atten-
tion, greater funding, and- inevitably much clos.r
scrutiny. )

In 1961 Califernia school districts for the first
time were required by law to test puptl achieve-
ment. Because the choice of tests was lefi to each
school district, however, comparisons in perfor-
mance between school districts was difficult or
impossible. In 1965 uniform reading tests were
used statewide, and for the first time valid state-
wide conclusions as to performance in reading
could be drawn. The trend continued. Leading
educators were called together in 1969 L. the
Assemibly Education Committee 'to discuss ways in
which the reporting system could be improved.
Their recommendations were made law in 1972
under legislation sponsoied by Assemblyman
Leroy Greene, Chairman of the California Assem-
bly Education Committee. That legislation—now a
part of the Education Code—is the basis of the
California Assessment Program.!

Across the Nation

California was not alone in extending pupil
testing. In 1964 a series of conferences convened
by U.S. Commissioner of Education Francis
Keppel resulted in the National Assessment of
Educational Progress (NAEP) project. Now directed
by the Education Commission of the States and
supported by federal funding, NAEP conducts
random simpling in numerous states to evaluate
the status of educatinn across the nation. From
Congress came the 1965 Elementary and Second-

dSee the resource material for Chapter Il for the fuii text of
Eduecation Code sections atleeting the Califormia Assessment Pro-
gram . -
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ary  Lducation Act and other federal funding
programs, «nd  Caltforiua itselt sponsored  such
programs as Early Childhood Education. These
programs added to the need for measurement to
show how cffectively program moncy was being
used.

Other states have taken a path simular to
Cahiforma’s. Michigan, for cxample. provides a

system of hagnostic testing to correct arcas of
weakness m pupil performance. Florida, Missouri,
New Jersey, New Mexico, Pennsylvania, Texas. and
others have programs hke the California Assess-

ment Program. Some- states have adopted the
NAEP c¢xercises for the state level. In all, more

than 30 states now have some type of pupnl
assessment program. Most assessment prograims are
ticd into state educational objectives for reading
and mathematics.

.

The Impact of Tesling »

Testing has come a long way in a few years.
Teachers and test designers have learned far 'more
acgurate and sophisticated technigques in the past
two decades. So, alsu,
parents and the public grown. Percentiles, rivedians,
and other measurement terms have become widely
fannbar. Grven iformation, much of the public
5 able to make cear judgments about success
and failure in the schools. Clearly. not only
pupils concern themselves with test results: their
teachers, principals, and superintendents 1lso have
a considerable stake in the result.

Thus has grown the role of the testing director.
To the previous-responsibilities (of testing, evaluat-
ing results, and reporting them back to teachers)
have now been added several more responsibilities
of cqual or greater significance:

® Reporting results azccurately and concisely to
boards of cducation, press, parents, public,
and students

® Interpreting results to the specialists: teachers,
. principals, and
members

has the sophistication of

other school district staff

.,

>
~ .

1\‘ . ¢
. . * ‘
e Recommending improvements, where needed,
in curriculum and instructional methods and
organization

An Impossible Job?

-

What appears to be a difficult assignment is also
a most important one. The results of testing form a
crucial role in the way people judge, support, and
fund their schools. The testing director must
summarize, clarify, explain, and make relevant that
which is most important in the copious data
needed in the California Assessment Program
(CAP). o

To do so, however, is to do but half tie job.
Public interest in how the schools are doing:varies
from community to community, from group to
group within thé community, and from person to
person. Thus, different information is demanded
by persons in different posmom Testing results
must _be communicated in somewhat different
ways to parents, pupils, teacliers, nonteaching
staff, administrators, taxpayers, and school board
members.

Evaluation, communication, and explanation
demand a  planned, organized approach. The

resource material in this  chapter contains an
outhne of what some school districts are doing.
The remainder of this handbook provides assis-
tance to testing directors in performing their jobs
effectively.

Who Is Tested in the California
Assessment Prog ram?

Grade Number of pupils
One 313.919

Two 291952 .
Three 289.990

Six 330.008
Twelve 245.700

Total 1.471.569

Figures are for 1975-76.
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.Resource Material for Chapter 1

How They Do h

’

School testing directors in Californig, were
surveved in the spring of 1976 on ways they use
and report testing results, Excerpts from replics to

“the questionnaire submitted by directors in 550
school districts are presented as follows:

I. Which groups received the 1974-75 results of
the California Assessment Program (CAP) for
your district?

Percent of

school districts™
School board members - 98
Principals 90
Curriculum specialists 48
Llementary teachers 78
Sceondary teachers 28
Department chairpersons 25
Students i 6
) Parent groups 34
School advisory councils 39
Other 13

2. When did you report 1974-75 state assessment
results to your schéol board?

Percent of

school districts
November 40
December 37
January 14
IFebruary 3
March 1
April 1
May October 4
Never 0.5

3. What data from the state assessment report did
you report to your school board? -
' Percent of
. school districts
District level:
District mean score
(pereent correct) 88

“\ rephies are based on . count of how many school districts
cheched a specisicatem, <L here s no adpustment tor clementary, high
school, ar umfbied sehool distriects, Some  hgures are, thercfore,
mnsleading, Although 28 percent of the disinets replymg indicated
that secondary teachers bad seen the resalts, the reader must
rentember that only 38 percent ot the districts i the state have high
schoolv and hence b, ¢ secondary teachers to report. .

Q 9

‘L

in Other Districts

Percentile rank 99
Comparison score band s 75
Interprefation index 76
School-b{-\ :hool:
Percent correct 52
Percentile rank 63
Comparison scere band 57
Interpretation index . 51
Subcontent area scores 38

4. Which of the following information did you
include in the report to your school board?

Percent of
3 school districts

Results of olheﬁﬁls admin-

istered in your district 57
Statc assessment glata for pre-

vious years - 53
District-level 1974-75 state

assessment data 18
School-by-school 1974:75 4

state assessment cata 44

5. What degree of difficulty did you encounter in
explaining the various parts of your report to
your school board?

Percent of

school districts
None 38
Little 25
_ Some 15
Great 4
No response 18

6. llow would you describe the manner in which

the press reported 1974-75 state testing
results? ‘-
. Pereent of
school districts
Accurately and objectively 40
Accurately. but with distort-
ing headlines 21
Inaccurately 9
Other: don’t know and so
forth o
R
-3

ki




7. Which of the follow g state assessment results
were published by the press?
Percen: of
~ school districts
District level results
District mean score

. (pereent correct) 46
Percentile rank of district 07
Interpretation index 30

School-by-school results:

Average percent correct 13
Percentile rank 25
Interpretation index 11

8. What was the soujce of information for the
newspaper coverage of state assessment results?

Percent of
school districts

Report prepared for school

board 44
Interviews 27
Dress release 23
Copy of school district

profiles n 18
Summary fact sheet s 16
Copy of school-by-school . ’

reports 8
County 5
State 4
No response: don't know:

and so forth 15

9. What practices have you found to be m&st
suceessful in your distiiet when communicating
with the press about test results?

Percent of

school destricts

listablish an on-going welation- -

ship with the press 47
Release the report prepared

for the school board 38
Conduct personal interview

with reporter 26
l:ncourage district-initiated

contact with press 23
Let press contact school

district 15
Prepare sample press releases 12
[Told press conference 7
Other S

\)l "l‘
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10. Which of the following practices do you
cmploy in communicating school test results to

principals? .
Porcent of
school districts

Distribute reports to schools 59
IMold group meeting 49
Review results with cach

principal 43
No response; don’t know;

and so forth 23

[ 1. When are principals informed of test resujts?
Percent of

school districts
Immediately on receipt 70
Not until state release date in
November 19
Other I
No response 10

2. If you administer other standardized tests, are
the results of these tests generally consistent
witli state assessment findings:

a. In terms of the rank ordering of schools (i.e.,
do the schools generally emerge in the same
order in overall achievement)?

Percent of

school d{stricts
Yes 63
No -9
No response; not appli-
cable 28

b. In terms of the pattern of strengths and
weaknesses revealed at the scliool ievel (for
example, strong in reading, weak in mathe-

matics)? .
Percent of
school districts
Yes 06
No 9.
No response, not appli-
cable s 25

13. Have state test data triggered further explo-
ration into akeas of weakness in your school
programs?

Pereent of

school districts
Yes 69
. Nooo 30
No response 1




14, Have there been any program changes as a

consequence of state test results?
Percent of

school districts
Yes 55 -
No 41
No response . 4

15. If you have discovered any successful tech-
. niques for communicating test results to
various groups, please describe the techniques.
Sample responses were as follows:
Personal » presentation  with time to answer
questions. :
Special presentation to reading specialists using
skill areas to discuss progress in thosg curriculum
areas,

"ERIC .
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Oral presentation using transparency.™

Parents are given a standardized test themselves as

a sample. s

With parents: small group meetings to deserive
construction of tests, what purposes they serve,
what scores mean, answer questions.

Present mformetion at their level of understanding
and in terms of their needs. .

The school psychologist has a meeting with each
faculty to explain and to discuss results.

Graphs made up from state reports to it district
profile are not useful,

%

Keep it simpie for all groups.

3




AProfile of the Cqﬁférnia Assessment Program

P

The program of statewide testing shall provide the public, the Legislature, and school districts
evaluative information regarding the varivus levels of proficiency achieved by different groups of

pupils of varyirg socioeconuvmic backgrounds, so that the Legislature and individual school
districts gnay allucate educational resources in a manner to assiire the maximum educational

opportunity for all pupils. . . .

The California Assessment Prograﬁfé(iffAP) is
mandated state effort to measare the progres: of
pupils in the public schoo.  “or this purpose
annual tests aic given to ch.  on in grades one,
two, three, six, and twelve at tines spcified by the
State Department of Lducation.

From the time of testing, a few months arc
required for the independent scoring contractor to
score, compile, print, and distribute the resuits and
for the Department to evaluate them. The results
are reported cach November in Sacramento by the
Department and, in addition, are publiciy reported
by local school districts shortly thereafter. The law
is specific in requiring the reporting of the results
to the State Legislature, State Board of Education,
and local boards of education, but fiost state anJ
1ocal educators also make sure that results are given
in useful form to the media, parents, school
administrators, teachers, and others.

-

A Little History

Statewide testing programs in California have
always had their ba.is in the law.! They were first
requ'n,d by the Legislature in 1961. Acting under
that law, the State Board of Education established
testing in grades five, eight, and eleven and issued a
list of approved tests from which school distri.ts
could select.

el

Tor a summary and text of the present law, see the resource
maicrials for this chapter.

.t
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“test.

Education Code Section 12821
-3

In 19C the state’s Miller-Unruh Basic Reading
Act required that reading achievement ,tesis be
administered in grades one, two, and three, with
the state to provide uniform tests to all schoo!
districts. In connection with this legislation, the
State Board of Education eliminated the tests it
had required for students in grades five, eight, and
cleven and, in taeigplace, required reading tests for
students in g 25 six and ten in addition to pupils
in grades one t.irough three.

The law affecting <tatewide testing was changed
again in 1969. ‘Yhereas reading tests had been
required formerly in grales six and ten, the new
legislation naow required testing in reading and
basic academic skills in grades sin and twelve. At
the same time the law mandated for the first time
the reporting of results district by dictrict.

Q

The Present Program

The current Californias Assessment Program,
brought into being by the signing into law of
Assembly " Bill 665 in 1972, represents a major
overhui of sta®- testing. Both the structure and
content of state tewong have been changed. Testing
in grades one, two, three, six, and tweive has been
retamned, but a grade one Lniry Lesel Test has been
substituted for the previous reading achievement
The legislation eliminates the testing of
scholastic aptituce in all grades. It permits the state
to design its own tests to reflect tae objectives of
California schools rather than purchase tests from
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publishers and requures the state to pay the costs off

the testing and scoring. Tinally, the legislation
permtts the use of matrix sampling (for all tests
except the Intry Level Test) as a
estinating group achievement. (Matrix sampling is
explained in detail further on in this chapter.)

e
.

Design of the Tests ”

Translating law into practice took considerable
cffort. Much was accomplished by advisory com-
mittees of experts: teachers, school district curricu-
lum specialists, staff in oftices of county superin-
tendents of schools, State Department of Educa-
tion task forces, .niembers of protessional associa-
tions, and college and university faculties.? The
committee members first reviewed the basic sub-
ject material taught at each level to be tested and
from the matenal derived specific content themes
for testing. Their work was formalized in the

. _puolication of major objectives for each grade level

and content area to be tested.

Froni these objectives the specialists tumed to
actual test questions. For the most part questions
were selected froni g pool ot test questions already
written and vahdated by commercial publishers.

or example, the content of the grade twelve test wa€ chosen

by three ~.xdvmry committees: reading (17 members); English (34 -

membersy; and mgthematics (18 members). These consisted of 31
persons from lacal school didtricts, 23 from colleges and universitics,

aine from offices of county supenmtendents of schools, and sin

from the' Departinent of Education,

»

means of

They were closely examined by linguists to climi-

use.

Timeline for the CAP

The Entry \Level Test for grade one went into
use iu,Octobch, 1973, the first of the new tests in
the Cilifornid Assessment Program. Others fol-
lowed in thiis order: ’

Spring, 1974
January, 1975
Spring, 1975

Grades two, three
Grade twelve

Grade six

Use of the Test Results

«

Test results have achieved major importance in
guiding action on instructional management and in
keeping the public informed. The publlCdtIOll of
test results has had the following effects;?

® At the state level:

~ Enactment of legislative mandates requiring ~

schools to concentrate on specific subject

areas .

O Approval of funds tor subject areas and
school ledels needing increased assistance

see Chapter v lor more Jetaled gundance on the Jocal use of
testing results. ‘

What Subjects Are Tcél.c_(\l?

Outlined here are the subject areas tested at each grade level in.the California

Reading readiness, visual and auditory
discrimination

: Reading progress N

Reading, written expression, spelling, -
mathematics

[y

Subject arcas ) When tested

Late-Sept. -
early Oct.
May

“Late April
carly May

»

Reading, written expression, spelling,
mathematics

December .

Greater detail on” the content of each subject area tested may be found in
Interpretive Supplement and Test Cun(enl Specifications, booklets miled to school

Assessmient Program:
Grade level Name of test

One Intry-Level Tes

'l')/vo « Jthree  Reading Test

Six Survey of Basic Skills

Twelve - - — Survey of Basic Skills
districts,

o

RIC :
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nate imprecision, misleading terms, or bias. Field- ™
tested and again validated, the tests were ready for




A Word from the Kids . . .

Takmg tests may not rank up there with recess, but schoolchildren seem not to be
perturbed by state testing. In a 1974 survey, teachers of pupils in grades two and
three reported that most pupils actually liked being tested. Grade two teachers were
typical. They were asked, “How many children enjoyed taking the test?” They
answered: none, 3 percent; some, 20 percent; most, 66 percent; all, 1| percent.

Increased attention by the State Depart-
ment of Education to areas of substafidard
pupil performance® .

O Identification by the State Department of
Education of successful practices as models
for statewide dissemination

. © Increased public awareness of-problems and
successes of California schools

O Statewide assessment of special- programs,
such as the Miller-Unruh reading program

7o

® At the loc'al level:
O Allocation of funds by local boards of.

education to areas needing great#:r assis-

tance’ '

2

Greater staff attention, sense Pf urgency,
and _concentration on areas of ‘substandard
performance by pupils

v Increased public awareness of problems and
successes of school districts and individual
schools and a growing awareness of undes-
lying reasons

O Availability of reference data for use in
applications for grants and special program
«  funds

O Use of test results as a means of determin-
* ing the effectiveness over a period of time
of new programs or emphases

-~ T

4for example, the Ad Hoc Advisory Council on Student
Writing-created by Superintendent of Public Insiruction Wilson
Riles to improve high school writing ability —resulted directly from
dcclinfng grade twelve scorcs in written expression.

5In one California school district, low reading scores prompted
teachers to request and receive funds froin their board of education
for more thorough and frequent assessment of pupils’ reading—plus
additional materials and consultants. In another district, substan.
dard reading scores led to the creation of a well-funded rcading
departient.

14
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- Use of test results as an aid in reviewing
specific areas of need with local district
principals, curriculum specialists, and
teachers

The background and most tangible effects of the
California Assessment Program have just been
described. In the following section, answers are
given to some of the most frequently asked

questions :;b'oqt the nature and operation of the

program.

Commonly-Asked Questions About
the California Assessment Program

Q. What are the purposes of the program?

A. In general the program provides broad
_information that may be used to evaluatc
school programs in- individual. schools or
school districts or in the entire state. It is
not designed to assess the progress of
individual pupils or to evaluate teachers.
The program has five main objectives:

1. Discover the special strengths and
weaknesses of California school-
children—at the school, school district,
and state levels—to aid in improving
school programs. T .

2. Provide the public with evidence of the
effectiveness of the educational system
in teaching basic skills. The public, of
course, includes such interested parties
as parents, legislators, taxpayers, and

. unployers

l\’/clp evaluaté specially funded pro-

grams such as ESEA, Title I; the Miller-
Unruh reading program; and Early

Childhood Education.

4. Provide information for research mto
effective program techniques, such as

-3




Q. Are the test results valid?

A. The design and method of developing and
constructing the tests ensure their content Q
validity. Further evidence of their validity
comes from several sources:

1.

to

discovering the characteristics of pro-
grams of high effectiveness.

those reported annually with cach dis-
trict’s results) are generally predictive

Improve the ecducational system by of results.

allocating state funds most cffectively Q
to the public school system in relation

to other recipicnts of tax dollars, to
various educational programs, and .to
various parts of the state.

nority children as for all others.

There is a consistency -of results from
year to year in-the same districts and in
districts having similar characteristics.

In sample tests there is a strong correla- Q.
tion between results obtained by
schools on the California tests and on

other widely used standardized tests.

riculum of school districts?

The background factors thought to
relate to achievement levels (such as

The ABCS of Malrlx Sampling

How can detailed conclusions be drawn about California schoolchildren from tests
that contain only 20 to 30 questions? The answer is matrix sampling, a testing
technique used in the state tests for grades two, three, six, and twelve.

Matrix sampling is a shortcut, but an accurate and valid one. In it, each child takes
only part of a much longer total test. A second-grade pupil, 1or cxample, takes only
25 of a total 250 questions in the complete grade two test. (Thus, there are really
ten different test forms for second-grade classrooms.) This matrix sampling makes it
possible to have a wider variety of questions for cach grade, thus testing the subject
imore completely. Yet, it does not test any child for too long a time. Statistical
caleulations make it possible to produce results for cach school and district as if all
the students had answeredall the questions on the long test.

The following figures show the number of questions to be answered by cach
stullent together with the number of questions on that grade level’s complete test.

_ Grade two 25/250
Grade three . 25/250
Grade six 30/480
Grade twelve 31/558

In grade one, all pupils answer all 35 questions.

How does matrix testing work in the classroom? Each todcm‘:rs packet of tests
alrcady has been packaged with the different forms of the long test in-mixed order.
All the teacher needs to do is distribute them from top to bottom for the class to
receive the proper mix of forms.
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. Arc the state tests valid for ‘minority children?

A. Yes. All tests in the state program were
designed by California educators specifi-
cally to measure the progress of California
children. Particular attention was given to
using questions that are as valid for ni-

. Do test results reflect the total of a pupil’s
knowledge and-academic.abilities?

A. No. The tests measure pupil progress only
in basic skills. They do not measure knowl-
edge in all areas of school study.

Does the testing prograin determine the cur-

A. No. Questions are derived from basic sub-
ject material already under study in -all
California school districts. Testing affects
local curriculum only insofar as it provides




Q.

feedback information useful in 1haking

local improvements.

Who are tested?

A. All students in grades one, two, three, six,
and twelve who are present in regular
public school classes during the period of
testing each year.

Who are not tested?

A. Children who are mentally retarded or
educationally handicapped, certain children
among those who are physically handi-
capped, and students enrolled in continua-
tion high schools.

Why are first graders tested during their first

~month in school?

A. Their test—the Entry Level Test-—measurea
the level of pupil readiness for school

. instruction. It reports their starting point in
such areas as immediate recall, letter recog-

nition, auditory and visual discrimination, -

and language development. The test is not a
measure of their school achievement; it is
used as a basis of comparison when thc
pupils take the state reading tests in grades
two and three.

How long does the testing take?

A. The tests themselves take about 30 minutes
for cach participating pupil. Another ten
minutes are needed before and after the
actual testing period for preparation and
collection of materials. In addition, there
are praetlce tests in grades one, two, and
three whichare administered to prepare the
-children for the actual test.

How can a pupil best prepare for the test?

A. Since the test\s measure a pupil’s develop-
ment in broad\ibject areas, specific study

or memorization is likely to.be of no value.
As always, pupils should get enough sleep
the night before testing, have a good
breakfast or lunch, and listen carefully to
the teacher’s oral directions during the
testing period. Again, in grades one, two,
and three, the practice tests play a promi-
nent role in providing pupils ‘with experi-
ence in taking a test at a time when their
questions can be answered. -

Q. Are the tests difficult?

A. Naturally,. they will be seen differently by
different pupils and teachers. In general,
however, the average test question is of
moderate difficulty. Each test contains a
few very easy questions as well as a limited
number of more difficult questions.

. May a parent see the test his or her child has

taken?

A. Yes. All of ine test questions are on file for
public inspection in the office of ecach
county superintendent of schools. They are
placed on file there cach year after the tests
are given.

. May the testmg program be used to evaluate

teachers?

A. No. The testing program is designed to
show results for entire schools, school
districts, and areas of instruction. It does
not provide results for individual children
or individual classes. Because of these
factors, test results are more likely to
reflect instruction by many teachers over a
span of years rather than the efforts of a
single teacher during the year of testing.

Q. Who pays for the testing?

A. The state pays all the direct costs of
testing.




Rescource Material for Chapter II

What the Law Requires

Besides providing a general outline for operation
“-of the California Assessment Program (CAP), state
law mandates certain. actions by state and local
educational agencies. The following is a summary
of the more important requirements:

Local Boards of Education

® Must administer annuaily state tests in grades
one, two, three, six, and twelve and submit
completed tests to the state for scoring
(Education Code sections 5779 and 12823).

® Must report annually districtwide test results
at a regularly scheduled .meeting of the
governing board (Education Code Section
12826).

® Must submit annually information on opera-
tional factors to the State Department of
Education, on forms provided by the Depart-
ment, for tabulation and analysis by the
Department (Education Code Section 12848).

State Department of Education

® Must analyze all the results of the state testing
program and report them to local school
districts on a school-by-school basis {Educa-
tion Code sections 5779, 12848, and 12852).

® Must report annually to the Legislature and
State Board- of Education the district-by-
district results of state testing, including an
analysis of factors that appear to affect the
results significantly (Education Code Section
12848). )

® Must equate tests to nationally normed tests
so that the performance of California pupils
“may be compared to the national sample
(Education Code Section 5779).

State Board of Education

® Must adopt the statewide testing program,
require its annual administration, and provide
tests to local school districts without charge
(Education Code sections 5779 and 12823).

Education Code Sections on the California Assessment Program

The secticns of the Education Code that estab-
lish the California Assessment Program and specify
the obligations of various state and local agencies
in the program are the following:

(CHAPTER 58, SPECIAL ELEMENTARY SCHOOL READING INSTRUCTION PROGRAM)
(Artile 3. Testing end Progrem Eveluetien)

Testing of Puplls in Grades 1, 2, ond 3; Notlonol Norms, Duties of Stote
Boord of Fducotion

5719, The State Board of Education shall require each schoo! district to
admuister emifurm tests to cach pupil not Later than his third month of attendance
in the first grade The first-grade entry level test shall ohtain a componte estunate
fur each pupil of skills related to learning and memnory. attention, sssual
pereeption, and audstory comprehension The answ er sheets shall be transinitted
tu the Department of kducation for sconng. It no published test is deemed
wuitable, the State Board of Education may combine parts of avattable tests or
develop a new test -

The State Board of Education shall also require each school district to administer
umform tests n rcadmﬁannuall) to pupils in grades 2 and 3 Such tests shall be
recommenued by the Department of Education and shall be subimitted to the
State Buard of Education for a prosal and adoption If no published testis decined
suitable, the Department of ﬁducahon may combine parts of available tests or
devclop a new test. Any test so adopted shall uated to nationally norined tests
su that the performance of Cahfornia pupils may be compared to that ef a national
sample The tests which have been approved and adopled by the board shall be
printed or purehased and distsibuted to the various school districts in the state by
the Department of Education The answer sheets shall be transmstted tv the
Departinent of Education for scoring,

e State Board of Education shall develop a testing method that wall obtain an
accurate esimate of statewide perfarmance of pupils in grades 2 and 3 in reading.
Under such a testing method, the Department of Education shall determne
whether pupils in a given school shall be administered the entire test or whether

the pupils shall be admsnistered a portiun of the test which will be represencatine
of all test objectives, goals, or categonies of items on the entire test

The procedsere required by this seetion shall be implemented not later than the
1975-76 schoot year

The State Board of Education shall determine the form in which the answer
sheets for the first grade entry level test shall be transmutted to the Department
of Edueation for scoring, and the fortn in which the answer sheets for the unsforin
tests in reading for grades 2 and 3 shall be transmitted to the Department of
Exiuvation for scoring.

The State Board of Education shall anals ze the progress achieved by third grade
pupils using the first-grade entry level test gesults as a4 basis for identifying
comparable pupils receiving various hinds of reading instruction

The State Buard of Educatiun shall adupt rules and regulations govefning the
tme, place, and nethods for admmistration of the testing program under ths
article : .

Pupils whi havc been determmed to b mertally 1claideds ws dofind i the
code shall be exempted from the testing reqaicement aipused by this chapter

Pupils who have been determuned to be educativnally handicapped. o> dehined
mn this code, shall be subject tu the testing sequiremcut sugpased by thas chapter,
except such pupils shall be tested wp..r.m’i, from regular pupnls The Departinent
of Fducation shall annpally prepare a comparativ e analyso of the scuns ur results
of tests admmistered to c(fuc.monnlly handicapped pupils and regular pupils The
Department of Education shall unnually repurt ty the Legishture the storos v
results of the tests admmistcred to educaticnally handicapped pugnls

The tests adnunsstered pursuant ty this article shall b anployad to detersin
cach shool district’s quuta of speaaliot reading tewbicss, ws reguned by Artide 4
tcommencing with Section 5781) of this chapter

Cominencing with tests admunctered an the 19721973 schoud svears school
districts shall subnut answer sheets and related pupad infonmation un o g schvol
hasis

[The corresponding section nummber m the new (reorganized)
Education Code (effective April 30, 1977) 15 Section 60640, The
new section nutaber for cach of the Education Code sections
wentained in this resvuree matenal for Chapter I s given in brachets
at the end of each section.}
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Scores. Use. Inclizion in Pupil's Records

5779.2 S owes for mdiidiad pupils un the finstgrade catiy
level tost sh Y not be wsed by <«Caool distriets or teachers for
indwidual dicnoss or placcment or as o basis for any other
decisions which would affect the pupil’s elementary school
eaperience. Scores from this test shidbnot i any inanaer be
included on the pupl’s cannilative sehool record

The State Board of Fducationshadl deternnme which of auny,
of the scores clttamed by puptls on the tests adunnnstered an
grade . 2 and 3 wigy be recorded one the pupds canalatine
schocl 1ecord.

[New Edueation Code Section 60641

Report

5779.3. 'The State Bourd of Fducation shall dircet cach
school district to report annually its wmethods used to assess
pupil performance i reading dunng grades 1, 2, and 3 The
Department of Education shall asast the seoool distniets to
unprov . tharr local programs of assessing pupil perfonmince
in reading,.

[New Lducation Code Section 60642]

Remedial Readers’ Scores; Evaluation of Reoding Progrom; Report to
Legisioture

5180 The scores of tests provided pursuant to Section 5779 of thote puptlsin
grades two and three who have participated i 4 remedial program <hall be
maintaned and treated separately

From a study of the resufts of these Losts i districts which-conduct- a-bas
reading prograin pursuant to this chapter. and the test results in chstnicts which
do not conduct such a prograw, the Superintendent of Public Instruction shall
evaluate basic reading programs.and he shall report his findings anaually tu the
State Boatd of Education.

The State Board of Education shall report its findings regarding the
unplementation of, and experience under, basic reading programs, together with
ans_recommendations for any adjustments in the program, to the Legislature at
cach regular session Thas i eport and the report required plirsuant to Section 12848
may be consoldated into a single annual report

[New Education Code Section 60643 )

\\
Grade Specification Changes

5780.1. Lxcept fur the first ,rade entry Jovel test required
by Section 5779, the State Bom (?of Ecducation may ieplace the
grade speufication for the adimmstration of specific tests
pursaant 1w this article with a speeification of age or tiune
clapsed since the pupil entered school whete such a
speaification 15 more consistent wath patterns of school
organization. .

The Department of Edu ation shall subiiat a report to the
Jount Legolabve Budget Commuttee expling the reasons
for replacing the grade spe afication. The report shall be
sul sutted ab least six months prior to any such change.

[New Educatzon Code Section 60644 .

Cuarter 9. Scroot TESTING
Article 1. General Provisions

Short Title

12820, This chapter may be cited as the Californiz School
Testing Act of 1969,
[New Liducation Code Seetion 60600]

Legislative Intent 3

12821. 1t is the intent of the Lepislature it enacting this
chupter to deternune the eftectiveness of school districts and
schools in assisbng pupils to master the fundamental
educational skills towards which instruction 1s directed The
rograin of staiewide testuig shall provide the publie, the
cgistature, and school districts evaluatn e information
regardiag the vanous levels of proficiency achicved by
diffcrent groups of puptls of varymg  suaueconiiig
background:, so that the Legislature and indmvadual school
districts-may allocate educational resoufees in a manner to
assurc the maximun cducational cpportuni*y for alt pupils
The program of statewade tosting shall nfc.nhfy unusual
success or [ulure and the factors which appear tu be

respunsible, so that apprupriate action ruay be tuhen at the
district aud state lesel to olitain the bughest quality education
for all public school pupils.

[New Education Code Section 60601}

Prohibition of Scholastic Aptitude Testing

12821.5. No school district shall aduunster, in conneetion with
the statewide tosting program, or otherwise, any standardized group
test which provides or attempts to provide a single measure of
general scholastic aptitude of 3 pupil, to any pupil or group ot
pupils in the district, exeepts

(@) A school district may adnunister or allow to be administered
seholastic aptitude tests for placement in special cducational
programs for mentally gifted mmors provided pursuang to Article 14
(comnmencmyg with Seetion 6421) of Chapter 6 ot Dwision 6 or n
postsecondary education or tor the purpose ol detennining eligi-
bility of students for scholarshtp awards, grants, or other awards
relating to postsecondary education,

(b) A school distnet, with the prior approval ot the Superinten.
dent of Public Instruction, way administer group scholastic aptitude
tests for rescareh purposes, provided, that the district has a
Superintendent of Public Instrucetion approved group testing plan
which inctudes:

(1) A current schedule of testing;

(2) A statement of purposes of the uses of the tests; and

(3) Provisions that such tests are administered and the results
terpreded- under the direet supervision ol a qualificd school
psychologist, psychometnst, or schiool counselor, B

[New Education Code Section 60614

Definitions

12822.  As uscd n thas chapter:

(a) “Achievement test™ means any standardized test
which meoasures or attempts to measure the level of
performance which a pupil has attained in one or more
courscs of study. It shall include (1) tests in basie skills courses,
administered annually and (2) tests in content courses
adminstercd from bute to tune as designated by the State
Board of Education.

(b “Pliysical pusformnance test™ ancans any test which
tcasiics vl dlempts to incasure the pliysi .j fithess of a
pupit

(¢ " Tl progiun ™ mcans the systeimatic adueyement
testing of all pupils i grades 6 :m(i 12, and the physical
prifoiniae o Wb, ufl all papils m any thice grades
desiiate d By the State Board of Fducation, 1equired by tins
cliapter meddl schoals within cacdy school district by mieans of
tests dosipated by the State Board of 1ducation,

(d) “Basie skills courses™ means those subjects which
involve, asuong other <kills, memonzation and mastery of
speathe functions, incindmg but not limuted to, reading,

“spelhng bave mathematics, and effectiveness of written

cxpression

(e} “Content courses”™ ineans those subjects which require
the mtegration of factual matter, logical analysis, the solution
by the student of posed prob:lens, and the communication of
ideas, including, but not hmited to, literature, history,
advanced mathematies, and saence.

[New Education Code Sectivn 60602]

Duties of State Boord of Education and Depariment of Education
12623 The State Board of Education shall
4 Require d testmg prograns i all school districts
b Require the Department of Education to submit and recommend
achies ement tests to the State Board of kducation for approval and adopton  The
adepted tests shati be pointed or purchased ang distnbuted to the vanous school
dutriets i the state by the Departinent of Education
v+ T dtate Buard of Education shall dey elop a testing methud that will ubtan
w neutale himate of statewide perfutiance, school district performance, and
w hoo! performance of pupils n grades 6 and 12, 1n basic shills courses
Under such 4 tesing method. the Department of Education shall annually
fegire that each dstrict admimister a statewide test to ali pupals in grades 6 and
b i department shall detenmine whether pupils 4 given school shall be
cuimbsistered the entire test or whethor the pupils shall b .aﬁm:mslorcd a portipn
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of the test which will be representative of all the test objectives, goals, or categones
of iterns on the entire test

The procedure required by this section shall be implemented not later than the
1975-7(2 school year

J: Designate the physial performance test ty be used dunng the enswng

school year

‘et Adopt regulations for the conduct and admimstration of the testing
program

[New Education Code Section 60603}

Test Development, Publicotion, and Administration

12824, T'he State Board of Education may develop, pub-
lish, and admmister tests of its own devising, and the board
may utilize the cxpert services of any persons or groups of
persons in publie or private employment.

[New Education Code Section 60604

Conduct of Testing Progroms

12825. The governing board of cach district shall, in ac-
cordance with the rules and regulations of the State Board
of Education, conduet a testing program within the district.
The governing board may also admmister otner tests.

(New Education Code Section 60605

Group Tesfing of Students from Foreign Countries: Limitations

12825.5. No group test dirceted to ascertaining the
intelligence quoticnt of a pupil, except intelligence tests
administered on an indiviSual basis for the purposes of
placemnent 1n speeial education programs, shall be given to
any elementary or sceundary pupil who has come to the
United States for the first time from a foreign country m
which Enghsh 1s not the primary language until such student
has resided in the United States for.two years.

[New Education Code Section 60606}

Scoring; Repiits of Results

12826, The governmig board of cach scheol district shall
report on a $chool-by-school basis to the Depgrtiment of
Fdueation, pursuant to rules and regulations adopted by the
State Board of Education, the results of the achievement tests
administered pursyant to this article

The districtwide results of the testing program, but not the
score or relative position of individual pupils, shall be
reported to the guvertung board of the distriet at least once
ayear ata r('s_zuﬁul) scheduled inecting.

[New Educaticn Code Section 60607) -

Physicol Performonce Test Administration ond Results

12827.  Duiing eithier the month of March, Apnl, ur May,
the governing board of cach school distriet mamtainimg any
grade desigimated by the State Buard of Education pursuant
to subdivision (c) of Section 19822 shall administer to cach
pupil in those grades the physical performance test

esignated by the State Board 0} Fducation. Each physically
handirapped pupil and each pupil who 1s physically unable to
take all of the physical perfurmance test shall be gmven as
much of the test as his condition will permt.

Upon request of the Department of Education, a school
district shalf subnat to the department at least once cvery two
years the results of its physical perforinance testing.

[New Education Code Section 60608)

Cooperation in Carrying Out Program

12828. At the request of the Slate Board of Jducation,
and in accordance with rules and 1egulations which the board
may adopt, cach cou ty superintendent of scliouls shall coup-
crate with and give assistalice to sclivol districts under lLis
Jurisdiction in carrying vut the testing prograns of such dis-
tricts and other dJduties imposed on schuol distriets by this
chapter.

[New Education Code Section 60609)

Preporation for Tests

12829. With the exception of physical performance tests,
no city, county, ¢ity and county, or distriet superintendent of
schools or any principal or teacher of any clensentary or sec-
ondary school under his charge shall carry on any program
of specific preparation of the pupils within the district for the
testing program as such or the particnlar test used therein,

[New Education Code Section 60610}

Consiruction of Act

12830. No provision of this chapter or Article 3 (com-
meneing with Section 8571) of Chapter 3 of Division 7 shall
be construed to mean, or represented to require, that gradua.
tion from a high sehool or promotion to another grade level is
in any way dependent upon successful performance on any
test administered as a part of the testing programn,

[New Education Code Section 60611}

Grades 6 and 12 Achievament Test Results
12832  The State Board of LEducation shall determine
which, if any, of the results attained by pupls on the
achicvement tests administered in grades 6 and 12 may be
rccorded on the pupil’s cumillative school record.
[New Education Code Section 60612
é

GrodJe Specification Replacement

12333 The State Buard of Educativi maday replace the
grade specification for the admnistration of speailic tests
pursuunt to this article with a specificetion of age or tune
elapsed since the pupil entered schodl where such a
specification is more consistent witli patterns of school
organization.

The Departiment of Education shall submit a report to the

. Joint Legislative Budget Committee expluning the reasons

for replacing the grade specification. Jhe report shall be
submitled at'least six months prior to aty such change.

[New Education Code Section 60613)

Article 2. Content Course Evaluation

Content Course Effectiveness

12840. From timne to time, as the State Board of Educa-
ticn may determine, the board shall conduet studies of the
cffecliveness of the various content courses offered by the pub-
lic schools of this state. Such studies shall inelude details of
the specific objeetives of the courses and the level of achieve-
ment attained by sludents cnrolled in such courses and, for
this purpuse, the board way asc the results of any test ad-
ministered under the provisions of this chapter.

[New Education Cude S8 tion 60630]

Reporf fo Govérnor and Legisloture of Stale Board of Educotion’s
Findings and Recommendalions

12341, Upon the compl tinn of a study by the buard par-
suant to Section 12510, the Loard shall roport its findings,
and recomucndativus, if any, to the Goverior and the Legis-
lature not lates than January 1 of the yeir sucecding coin-
pleticn of the study.

[New Education Code Section 60631)

Reports to Legisioture; Contents .

12842. 1n nuahing repoits to the Legolatuie pursuant to
Section 12841, the board shall mamtan the anotyunty of all
individual students involve d. The board say siahe analyses
involviug uther factors, including, bhut not hunted to, general
categunies of pedagomes i use, type of district orgmnsation,
geographic areq, sutiveconumic data, size of s hivol district, or
other analytical items which may prove useful.

[New Education Code Section 60632)
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Cooperation in Cerrying Out Program

12843. The governing board of any school distriet shall
eooperate fully with the State Board of Fdueation in making
its schools availuble for studies; nrovidea, that the State
Board of Fidueation shall provide all necessary iaterials and
eonsultant serviecs free of charge to the distriet

[New Education Code Section 60633)

Federal Furds

12644. The State Board of Education may accept federal
or other funds for the purpose of financing studies under
this article. Sueh studies shall be econdueted by the board on an
ad hoe basis, and the board may utilize the expert services of
any persons or groups of persons in public or private em-
ployment.

[New Education Cude Section 60634)

>

Article 3. Testing Evaluation and Analysis
Annval Report of State Depariment of Education fo
Legislature, the State Baard, and Fach School District;
Contenis

12848. The Department of Education shall prepare and
submi. an annual report to the Legislature, the State'Board
of Education, and to cach school district in the state
contaimng an analy.is, on 2 distnct-by-district basis, of the
results and test scores of the testing program in basic skills
courses, mduding tests adminstered pursuant to the
Miller-Unruh  Basic -Reading- Act of 1965 (Chapter 5.8
%‘ommencing with Section 5770) of Division 6). The report
shallinclude an analysis of the uperational factors that appear
to have a significant relationship to or bearing on the results.
The analysis may include, but need uot be linuted to, the
tollowing factors: .

(a) Demogiaphic charactensties.

(b) Financial characternchos.

(c) Pupil and parent charactenstics.

(d) Istructional and stafl charactenstics.

(c{ Speaally funded prugrains.

Sc mo‘ districts  shal
Fducativit whatever mformation the departmment deems
nedessary to carry out the provisions of this section.

[New Edueation Code Section 60660) -

om0
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Aruitoxt provided by Eic:

subimt to the Department of

Consolidation of Reports: Single Annval Legislative Report

128185. The repuort to the Legislaturc required by Section .

12848 and the report to the legistature required pursuant to
Sectidu 5780 may be consolidated into a single annual report.
[New Lducation Cade Section 60661])

Recommendations to the Legisloture ”

12849. The State Board of Edueation shall make reeoni-
mendation to the Legislature as the board deems appropriate
coneerning appropriate or neeessary legislation with respeet
to the results of the tesir sy program and the evaluation and
analysis thercof required Ly-this ehapter.

[New Edueation Code Section 60662)

Study and Reporis Concerning New Tesis

12850. Whenever the State Board of Edueation designates
a new lest to be admiuistered under this ehapter, the Depart-
ment of Education shall study the eompatibility and test results
of the new test and existing tests and shall annually. report the
results of such study to the Legislature at the same time it
submiits its report pursuant to Seetion 12848, i

[New Education Code Section 60663

Study of Salected Sckools

12851. The Superintendent of Public Instruction shall
erformi an analysis of selected schools to identify educational
actors whili produce the distinction between unusually

high perfornuing distnicts and  unusually Jow-performin,
districts, such performauce as measured by standar
measures of school achievement.

The schools sclected fur study shall be comparable in social
and demographic characteristics and shall vary only on
student attainment.

e study shall lust two calendar years so that variables
discovered the first ycar may be verified the second year.

The Supcnintendent of Public Instruction shall report to
the Legistature by January 5, 1975, on the identification and
descris)tion of those socioecconomic, financial, and educational
variables affecting school performance which tend to
distinguish between unusually high-perforining districts and
unusually low-performing districts. By January 5, 1976, the
Superintendent of Public Instruction shall issuc a final report
to the Legislitwe mcluding information regardiug “the
venfiability of thic ielating aapact of the variables discovered
during the first year of the study. !

[New Education Code Section 60664 N




Fall is the busy season for testing coordinators.
As. shown on the time/event calendar, the previous
year’s state assessment results arrive in the fall for
compilation, reportmg, and evaluation. In addition,
the new year’s testmg begins shortly after the first - -
school bell rings in Sepcember.

The wise testing coordinator has a plan. This
chapter (1) provides information on the state’s
timing in sending test materials during three key

months—September, October, and November; and .

(2) sets the stage for the presentation of material
contained in the rest of the handbook:

How to interpret test results (Chapter [V)

How to use test results for improvement (Chap-
ter V)

How tomreport test results to the board of
education (Chapter VI) -~

How to report test results to the media (Chapter
VII)

How to report test results to staff and commu-
nity (Chapter V1)

v

.. all of which principally take place during these

, three weighty months.

Materials from the State

Later .in this chapter, we review the first stepe
commonly takei by school districts when they
receive test results n the fall. First, however, let us
look at the individual pieces of material arriving
from the state at that time.

21

The Annual Timetable

For purposes of an orderly dissemination of test results, no schoo! district shall present
districtwide results of the testing program to the governing board of the district or release them to
the general public until the statewide results of the program havc been presented to the State
Board of Education at a regularly scheduled meeting.

California Administrative Code, Title 5, Education,

sections 1026 and 1060

School-Level Report'

The school-level report is presented as a com-
puter printout on a preprinted two-page form. A
school district receives duplicate two-page forms

for each grade level tested at each school (except

the results for grades two and three, which are
combined in-one report). The report gives detailed
results for each grade level tested. Comparisons can
be made within the district and with statewide
averages. )

Interpretive Supplement

Interpretive supplements are provided in booklet
form to give detailed assistance in inwerpreting the
school-level report oreviously deocribed. Three
separate booklets are published for grades two and
three, six, and twelve,

Profile of School District Perforﬁihnce

The profile is a one-page computer printout on a
preprinted. forin. In the top half is contained a
summary of the districtwide results for each grade
level and each content area, and the district score is
shown in comparison with the ccores of other
districts in the state. The lower half of the sheet
contains a report on various background factors in ,
the district and a comparison of the.factors with
those in the rest of the state. The background

B

14

Vrest results recaved n. September and October may not be
released publicdy until the Nu.eriber mecting ol the Staiv Board ot
Lducation. Under a 1976 mivdifivation of the California Administia-
tive Code, however, school district superintendents may share this
mformation iformally wich their boards of education and staft as
s00n as it arrives from Sacramento.

| - : -1




California Assessment Program

September

October

November

.

December

This Takes Place in Your District

*—

You receive the school-
level report and its
Interpretive Supplement
so that you can examine
the test results for your
schools for the last
school year.

Grade one Entry Level
Test is given,

® You receive: (1) profile
of school district per-
formance; (2) Profiles
of School District
Performance: A Guide
to Interpretation; and
(3) Student Achieve-
ment il California
Schools: Annual Report
for the testing that took
place in the last school
year.

@ Kegional meetings are
held with California
Assessment Program
personnel.

@ County superintendents
receive test results for
the school districts in
their counties.

©® On the day of State
Board of Education
meeting, you are free
to release publicly
your local results.
N

———o .
Grade twelve test
is given,

 —

You make a formal
repori on test results
to your school district
governing board.

—

—
—

il

Sacramento ¢

in

This Takes; Place

t

Scoring of the Entry
Level Test takes place
(at contractor’s site).

® The test results are-
reported to the State
Board of Education,
the Legislature, and
the media. ¢ -

-
o—

,Scoring of the grade
twelve test takes
place (at ~ontractor’s
site).




V- :
. - : ‘ -
Annual Time/Event Calendar "
J : - \ G July
anuary . February March April May June_ August
® You receive l A *——0|
results of the Grade six . ha
fal! grade one test is given. ’
Entry Level
Test. g o N
Tests for grades two and three ot
- are given. -
® You receive ~
results of ° e
December
grade twelve
tests.
, ) .
) : L
‘\
L J
. . (.
Scoring, evaluation, and pyblishing
of results for all grades takes place.
. 9,/ P
%
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A Guide to interpretation

factors included are in addition to the factors used
to compute the comparison score bands.

- Profiles of School District Performance—>
A Guide to Interpretation

The guide is a 26-page booklet that prowdes a
considerable amount of information on the individ-
ual tests and the testing program itself, [t explains
how the tests were-developed, what they measure,
how they are administered, and how the test
results and background factors are organized in the
district profiles. The guide is necessary to under-
stand how the various numbers, scores, and values
are derived.

-

Student Achievement in California
Schools: Annual Report

The 60- to 70-page annual report presents and
analyzes the statewidc performance of California
schoolchildre tests administered during a
school year A Tiw report is issued cach fall on the
previous year’s results. It contains three kinds of
information:

Student Achievement
in California Schools

G
J

1. Analysis by the assessment advisory commit-
tees of skill arcas where pupil performance
was notably strong or weak

2. Test performance of various subpopulations

3. Comparison -of California achievement levels
with national norms

A Few More Details

Most other testing events during the year are
easily understood. A few words are in order,
Lowever, about the circumstances surrounding the
reporting of test scores to the State Board of
Education and members of the Legislature.

o First, the State Board. The Board
monthly (except in August), rotating its meeting
site among the major cities of California usually

~ Sacramento, Los Angeles, San Francisco, anid San

Dicgo. Baard mectings regularly span a Thursday
and Friday. The November meeting at which test
results are reported—is usually held in Sacramento,

247 ,
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with the state assessment report usually scheduled
for Thursday morning.

Each State Board member receives three doou-
menits: (1) Student Achievement in California
Schools. Annual Report, (2) school district profiles
for all districts in the Board member’s home
county; and (3) Profiles of School District Perfor-
mance. A Guide to Interpretation. The Board as a
whole receives one set of all district profiles.

As soon as the report has been made to the State
Board, local districts are free to make public
release of their results in their own communities. A
district, then, actually may release its results on the
same day as the State Board meeting.

O Second, the legislators. Soon after the State
Board meeting, cach member of the California
Senate and Assembly receives an annual report and
the-district profiles for all districts in his or her
legislative district along with a Guide to Interpreta-
tion.

Information for the Public

The major news media already have been keyed
in to the report of test scores. Details about how
this affects your district may be found in Chapter
VI.

News reports often generate requests from the
public to 1 he Department of Education for por-
tions of the test results data. The Department
honors all requests for school district profiles (and
sends with them the necessary Gude to Interpreta-
tion). However, requests from the pubhc for
information about individual schools are referred
to the appropriate district office. Although this
information is public, the number of schools n the
state and the length of the school reports render
their reproduction unfeasible. Morcover, by con-
tacting disirict offices, interested members of the
public can receive more complete:information than
that revealed on the assessment -reports. Inquirers
-can discover what special programs—mentally
gifted or ECE, for example are conducted, together
with such matters as course offerings, Jlassroom
organization, and other local program characteris-
tics not identified in the school district profiles.

I

The Steps Most Districts Follow

. How do testing coordinators handle the arrival
of test scores? The California Assessment Program
surveyed school districts in the spring of 1976 to

J

EKC

chart the typical flow of testing information and to
uncover impediments.

The following is an anatomy of what commonly
takes place. It is meant not to be prescriptive but
simply to show what.others are doing.

The Test Coordinator

In cach district one person is charged with
oversewng the testing program from the receipt of
the tests through the interpretation of results. The
nature of that persou’s job, of course, varies with
ine size of the district. In larger districts the person
might have the title of director of testing and
evaluation or assistant superintendent for instruc-
tion. In small districts, the testing coordinator is
often the superintendent-principal. In nearly all cases
the coordinate- performs many different functions.

%
1. Preliminary Report .

Assessment results (both in September and
O ober) are mailed to the district superintendent
and directed to the attention of the director of
testing. Once received by the superintendent, the
results are usually turned over to the test coordina-
tor with a request for an abridged preliminary
report.

The superintendent needs to be told the high-
lights of the results to avoid surprise or unexpected
difficulty. The preliminary report should also call
attention to any dramatic changes from the previ-
ous year’s scores, especially declines. The report
usually takes the form of a one-page summary of
the results for all school so that any problem
schools or subject areas can be spotted immedi-
ately. Although high scores are important, too, the
superintendent is interested at this point in getting
ready to mect problems. Chapter IV contains
suggestions for the testing coordinator on analyz-
ing the results for a school-or district. The report
completed, the testing coordinator briefs the super-
intendent n the highlights.

2. First Principals’ Briefing

The superintendent convenes the district adimn-
istrative council, which usually includes central
office administrators and all principals. Lach prin-
cipal is given one of the two copies of the results
for his or her school (the other being retained in
the district office) and a copy of the accompanying
Interpretive Supplement. (If principals do not have
them, it might be useful to distribute copies of the
three Test Content Specifications booklets. Lach
disarict received a set of the specifications last year.
Additional  copies are  available  for  purchase

1Hi--5




through the Department of Lducation’s Publica-
tions Suales.?) Beswles reviewing the results, the
coordmator reports any further information
recetved from past regional meetings with members
of the CAP staff. Principals are given one or two
. weeks to absord the information before a second
meeting is held.

Districts vary as to ‘whether a principal at this
time sees how his or her school compares with
others in the district. The school report cach
principal receives, however, enables a principal to
compare that school’s results with those district-
wide. Districts differ even on the time at which this
material is given to , mcipals. Although reports
arrive in September, many testing coordinators are
reluctant to give them out then, fearing informa-
tion leaks before official release.

3. Second Principals’ Briefing

Testing coordinators use alternative methods tu
help principals understand and usc the results. The
first method is to visit cach school, - cviewing with
the principal his or her school’s results and
planning what action, it any, may be taken as a
consequence. The second method is to meet again
with the administrative council, at which meeting
cach principal summarizes the school’s results and
“defends™ his or her findings. Other principals play

=

2 publications Sales, California State Department of Education,
P.O. Box 271, Sucrumento, CA 95802; phone: (916) 445-1261 or
(916) 445-3497. -

the roles of questioning parent, skeptical teacher,
or doubting board member. Such a confrontation
is not for the timid, but the principal needs to be
ready to answer sucl. questions sooner or later.

At this meeting the coordinator can offer to be
present when principals explain the rezults to their
facultics. This mceeting often provides the tipoff as
to whether the results aill be used successfully for
assessment or will -gather dust. A principal unsure
of the meaning of the results will face a faculty
with retuctance. Therctore, for any use of results at
the school levei, it is important that the principal
understand them thoroughly or have ready access
to someone like the testing coordinator, wh.o does.

Likewise, the coordinator car offer to help with
presentations to parent and community groups.
Some coordinators put together multimedia pro-
grams and show them at meetings around their
communitics. They integrate test results with
information about existing successful district pro-
grams. “Test rosults,” one ¢ ordinator reported,
“are f..e best friend we have. High scores can be
wsed to illustrate the succesy of a program. And
even low scores cant be used to document the need
for change.”

4. Report to the School Board

The testing courdinator is usually the person
wito mdahes the required annual teport of the
district’s scuies to the local board of education. in
addition, to districtwide scores, about two-thirds of
the districts also report school-by-school results to
their school board.




This chapter contains information on making
the best professional use of test results. It gives tips
ou how to understand scores fuily. Then Chapter V
outlines some steps for translating scores into
program improvement.

This material does not require advanced knowl-
edge of education or statistics. It assumes only a
general knowledge of the California Assessment
Program (CAP) and some basic undersianding of
statistics - things like means and correlation coeffi-
cients. :

Becoming Familiar with the Statistics

In any analysis of data, the first task is to
become famlllar with the tcrms. Later, we will
delve mnto some of the fine: points of test result
figures included in your reports. Now is a good
time to be sure that you understand how these
figures are reported.

One way to do so is to look carefully at a CAP
scthl-lt;w'l report for any grade, along with the
Interpretive Supplement, One can_page through the
supplement, substituting the actual figures from
your ov/r report. By the time you-finish, terms like
percent correct score and percentile rank should
have genuine meaning for you.

Checking the Results

Now the actual use of test results can be
considercd. The first question asked- by testing
coosdinators is whether the results are correct.
Errors in testing and reporting are rare, but they do
happen. The consequences of error are » great
that it pays to spend a little time veritying the

= SCOres: . B

Some errors can be uncovered quickly. A testing
coordinator would look curiously at-a sufficiently
large (say, 60 pupils per grade), high-achieving
school that scored at the 75th percentile this year

Interpreting Test Results
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in grade two reading, the 69th percentile this year
in grade three reading, the 8Znd percentile last year
in grade six reading, but at the 25th percentile this
year in grade six reading. The report could be in
error. A bit of simple detective work here might
save the embarrassment of issuing and then having
to retract a report.

Three things can be done quickly to uncover
errors. First, one can 1ook at the reported number
of pupils tested. If the number does not agree with

" the records- for.the particular grade, immediate

evidence exists . that the scores are probably not
yours.

Large and unexpected changes in a grade level’s
scores ought to be verified. There are two fast ways
to do so. One way is to talk to the teachers
involved, asking them indirectly how well they
thought their pupils did this year. It well may be
that the teachers feel that there was an unusually

- large number of low achievers at that grade level,

tnus accounting for a significant drop in-scores. If
the teachers do not feel so, however, you have
additional reason to be suspicious.

The second way to uncover errors is to coﬂlpure
new scores with past results. For instance, three
years ago this year)s sixth graders were in grade
three and four years ago were in grade two. Test
results for those years should be compared gener-
ally against the new scores. (For help in locating
those old results, telephone a consultant on the
CAP staff in Sacramento at 916-322-2200.) Of
course, if you know that the general achicvemnent
level of your schools has gone down in the last few
years, it may not be useful to compare the new and
old scores. But if it hasn’t changed much and the
new, lower score still can’t be explained, it is time
to look at other standardized test results your
district may have at that grade level. Even if the
norms on such testing are not directly comparable
to those used in the California Assessment Pro-
gram, general comparisons can be made.

-




This chapter’s section entitled. *Compagring Test
Scores Longitudinally™ contains advice on compar-
ing results of dissimilar tests. Or this year’s grade
six results can be compared generally with last
year’s grade six results. If this examination still has
not explained large changes in achievement levels,
one should call the CAP office in Sacramento. A
consultant there may be able to help solve the
problem,

The chances of receiving correct scores, how-
ever, are quite high. In its short life the CAP has
issued more than 25,000 school-level reports. Of
that number, about 100 requests to dovble-check
results have been made, and fewer than a dozen
instances of error have been found. Nevertheless,
the importance of reporting accurate scores jus-
tifies a close look at your results.

Answering Common Questions
About Test Results

When you present test results, some group may
find reasons for doubting them. [fuman nature
bemg what 1t is, people tend to reject results
~ completely when they can find any tlaw in them.
Your bemg able to explain uncertantics will aid
the process of accepting and then using the results.

Some objections really can’t be answered, how-
ever. Teachers sometimes react to low scores by
thinking that the score would have been higher if
they had administered the test better. They often
ask what the score would have been if they had not
varied from the prescribed test-giving procedure.
There is, of course, no way of knowing.

Most uncertainties, however, can be cleared up.
The following answers show typical ways in which
the testing coordinator can provide this useful
information. Mast of these examples contain data
from the grades two and three Reading Test
because of greater experience with them As
studics on the grades six and twelve Survey of
Basic Skills are finished, similar information will be
distributed.

[ere are answers and analyses for nine typical
questions:

[. What is the reliability of the test?

Reliability can be viewed in several ways. One
~way is ihe stability of results over time. The
< section in this chapter entitled “Comparing Pupil
Norms to School or District Norms” contains
detailed information on this topic. In.summary,
the matrix-sampling Reuading Test now used pro-

9

vides far more stable results than does the Cocpera-
tive Primary Reading Test formerly used by the
state.

Reliability of results can also be viewed as a
woefficient  of intcrnal  consistency frequently
called KR20 or coctficient alpha. That is, if a
student gets one item correct, does he or she also
get the next item correct and ultimately obtain a
high score on the test? On a pupil basis, the KR20
for cach form of the present Reading Test is at
least .85. PFor the full test-all 250 items—the
estimated pupil-level KR20 is .99. The coefficient
alpha for school-level results (the most appropriate
statistic, since pupil-level results are not reported)
is .99. By any standard, then, the reliability of the
Reading Test is extremely high. Similar resslts can
be expected when such statistics are computed for
the Survey of Basic Skills tests,

2. llow were the tests developed?

All tests in the state program were developed in
the same way. First. advisory committees were
formed to help the Department’s Office of Pro-
gram Evaluation and Research determine the test
content. The committees reviewed the frameworks
in cach subjeet as well as instructional materials
and objectives provided by school districts. They
chose the program objectives common to most
instructional materials and district curricula. These
objectives were arranged in content areas, and skills
were defined in each area. The objectives and skilis
were printed in a preliminary document, which was
reviewed by a large number of districts in the state.

After modifications, the objectives were printed in

_the Test Content Specifications booklet series and

became the blueprint for the development of the
tests themsclves. These booklets are available in
cach school district office. .

Test questions to match the Test Content
Specificattons were~ collected cither by leasing
existing questions from commercial publishers or
by wiiting and ficlid-testing questions locally, Com-
mittees of teachers reviewed .the questions for
clanity and appropriateness and passed them on to
linguists for screening for bias. From the pool of
items that passed these tests came the final ques-
tions included in each test.

The Teacher’s Manual and Examiner’s Manual
give more detail on the development of each test,
its content, and the persons who served on the
advisory committecs.

2. Are the tests valid?
No test is perfectly valid. Lvery testing situation
contains some aspect making the test less ‘than
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perfectly valid. The real question to be asked is,
“Are these tests more valid than any other tests
“that could be used for measuring the attainment of
basic skills by pupils in California?”” The answer,
unequivocally, is yes. -

No test can be valid unless it is reliable. In the
previous question 1, the tests’ high reliability was
described, and in question 2 it was shown that the
tests were designed specifically for measuring the
performance of California students and the goals of
California schools. The entire test development was
concerned with the unique problems of measure-
ment in a state as vast and diverse as California.

4. Why are test results for individual pupils not
reported? -

Even under the former state testing program, the
state did not report test results for individual
pupils. Any scores for individual pupils were a
result of a district’s requesting the scores from its
scoring contractor. The state required that districts
submit a frequency distribution of pupil scores but
never possessed or reported the score of a particu-
lar pupil. No pupil scores have bee  or are reported
because the purpose of the former testing program,
as well- as CAP, is program cvaluation (at the
school, district, and state levels), not the evalua-
tlon placement, or diagnosis of pupils.

" Earlier state-required testing had many draw-
backs. The costs were large, and districts had to
bear them; the tests were too long, and some tests
were unrelated to the school goals. When the
testing program was revised, it was decided to
move to matrix sampling to provide tests long
enough and broad enough to cover the wide variety
of skills taught in California schools. Because no
intention existed of providing individual pupil
results, the move to matrix sampling was feasible
and practicable. The factors in that deeision were
the following:

® There was a desire to limit testing time to
about 30 minutes. Only matrix sampling
could cover a broad content domain in such a
short time.

® With the state assuming the costs, districts
could use newly freed funds for their own
program- of further testing at the pupil level.

® No one testing system could likely satisty

all districts. Some prefer standardized tests;

some, tests that are curriculum-imbedded and

criterion-referenced; and some, . _their own

~  tests. It would be impossible to sclect a single
\\s\tfxtcwi(lc test to satisfy all preferences.

3. AMlle-my brighter Children got the easy forms, and

the slower children got the hard forms. How can
our percent correct score mean any thing when
none of the kids toohk the whole test?

We try to make all forms cqually difficult. In
many cases, such as the case of the grades two and
three Reading Test, the difficulty level of all the
forms is close to being equal. Teachers who believe
otherwisc: have often looked at just one or two
questions on cach form. Some forms have harder
questions at the beginning and some at the end;
but on the whole, all are about the same. Thus,
cach pupil’s percent correct score is a good
estimate of what his or her score would have been
if he or she had taken the complete test.

6. Our second grade reading score was pretty good
except for our low score in vocabulary. If we
were to raise that percent correct score by 20
points, what would our total percent correct
score be?

This question is frequently ashed once persons
have overcome the natural initial hesitation to
accept the results, It is a signpost of real progress
with teachers and shows that they are ready to
begin a careful examination of the skill area scores
on the second page of the report.

To answer the question, one needs four picees of
information. the total number of items on the test
("t)’ the number of items in the skill area (ng), the
pereent correct score for the total test (py); and the
desired change in percent correct score for the skill
area (Py). The first two -pieces of information are
available from the /ntrerpretive Supplement, the
next can be read from the school report. and the
last is provided by the teachers. The revised
percent correct score for the total test (P
would then be:

I'CV)

- n.
Proy =Py + s X Py
iy

For example, if a school with a grade two
Reading Test percent correct score of 60.0 (24th
pereentile) were to raise its vocabulary pereent
correct score by 20, the percent correct score for
the total test would be:

60
+ —~—-(”O)
60 250

PI'CV

64.8 (35th percentile)
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Determining What a “Satisfactory™
Result Is

Any interpretation of results revolves around
this question: “How well did we do in comparison
to how we should have done?” Answering the
question involves both objective comparisons and
such subjective matters as one’s own expectations
and a district’s goals.

..As to objective comparisons, the first compari-
son to be examined is the compdrison score band.
it tells you what other schools and districts with
similar background factors did on the average. For
example, a comparison band ranging from the 25th
to 45th percentite tells you that schools with
similar background factors are scoring somewhere
around the 35th percentile. This is not an cxact
means of comparison, but it is a starting place.

It 15 alsu good to take into account special
circumstances that may be present. These include
any background factors not detected by the
vomparison band. This information should help
wentify what a satisfactory score is provided that
satisfactory medans “about the average of schools
sitnilar to mine.”™ Of course, some persons consider
this definibion madequate. Some  feel that the
general average being achieved by all schools is too
low. and others feel that the state average should
be just a minimal goal.

Interpreting Differences Between Scores

By this poiat many testing coordinators are
moving toward helping school staffs use resutts for

~;gogr:nm evaluation and improvement. This, of
¢

irse, is one o) the principal -purposes of the
entike testing program.

a close Janalysis often raisces detailed ques
tiprt ool dnterpreting scores, among them these
cgntra epts: -

wigh of a difference from our satisfuc-
tory score'is a big (fference? .

® [s this year’swresult an exceptional result or is
it part of a conSIStent trend?

o [f this year’s result appears somewhat excep-
tional, what is the likelihood that it will recur
if we do nothing about it?

These uestions are discussed in this part of the
chapter. At times, questions in these areas may
exhaust your knowledge of the testing program.
You may then wish to call a CAP consultant for
help.

Interpreting Differences in Percentile Ranks

A school’s percentile rank in a content area is
the pereent of California schools that had a lower
average score in that area. Thus, if a school has a
percentile rank of 25 in grade six written expres-
sion, it means that 25 percent of the schools in
California had a lower average score on that test. It
does not mean, however, (1) that the average pupil
in that school had a test score higher than'25
pereent of the pupils in the state, or (2) that all the
pupils in that school had lower scores than 75
percent -of the pupils in the state. Other incorrect
mterpretations of percentile scores are also some-
times made.

Although percentile ranks are used because of
their straightforward definition, they are not as
simple as many think. In fact, many important
nuances are frequently ignored or misunderstood.

Perhaps most serious is the misconception that
percentile ranks are & linear scale. This misconcep-
tion is exemplified by a phrase frequently printed
in newspaper articles. “Percentile ranks are a scale
from | to 99.” Although true, the statement gives
the impression that the difference between percen-
tile ranks of, say, 10 and 20 is the same as the
difference between 40 and 50. In fact, the differ-
ene between 10 and 20 is almost twice the
difference between 40 and 50 because test scores
tend to bunch up in the middle of the distribution.
Since scores are much closer together in the
middle, it is casier to pass 10 percent of the schools
in the middle of the distribution than at the
extremes.

Differences between schools in the middle of the
distribution are quitg_subtle. For example, most
people could not detect real differences between
the reading levels of average pupils from schools
scoring at the 45th and 55th percentiles. This is
not true just of state testing percentiles but of
percentiles m general. 1t is equally doubtful that
most people could detect differences in problem-
solving ability between someone with an [Q at the
45th percentile and another at the 55th percentile.
There simply isn’t much of a difference between
these two points.

But what is an important difference? When do
we begin to notice real dissimilarity between
schools of different percentile ranks? Let’s look
first at grades two and three, which are given the
same state Reading Test. There we find that a
second grade scoring at the 90th percentile is at
about the grade thiree average, while a third grade
scoring at the 10th percentile is at about the grade
two average. Thus, in the primary grades the 10th
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and 90th percentiles roughly equate average test
performances a year behind and a year ahead of
average, respectively. These two percentiles can be
used as benchmarks. A school scoring at the 10th
percentile should consider that its average pupil is
significantly below the state average, and the
inverse is true for a school suormg at the 90th
percentile. -

This is only a starting place, of course. The
differences are readily distinguishable between
pupils of schools scoring at the 10th and 90th
percentiles. Likely, much smaller differences say.
between the 30th and 70th percentiles would b«,
noticeable too, though not as easily.

We have been speaking just of noticeable differ-
ences, not statistically significant ones. If a new
reading program .is tested among several thousand
pupils, for instance, it wouldn't take a 25-percen-
tile change to show that the program was having an
effect. A change of a few percentile points—
although it may have statistical significance-1s
subtle and not likely to indicate large differences.
However, large changes of the type discussed
earlier do translate into readily observable differ-
ences in abilities or achievement.

-

Interpreting Differences in Percent Correct Scores

Percent correct scores have also been frequently
misinterpreted. Districts have been known to mini-
mize differences between schools whose average
percent correct scores on the Survey of Basic
Skills. Grade 12 differed by 9 percent. They
reasoned that since one school achieved only 9
percent mmore correct answers than the other, the
dlfference between them could not have been
gréat. -

However, differénces_this large in percent cor-
rect scores are substantial. One can imagine two
classrooms of pupils taking a typical test con-
structed by a teacher (B students would average 85

" percent correct, and C stydents would average 75

percent correct). H the first classroom had all B
students, we would eapect its average on the test
to be 85. If the second class had half B students
and half C students, the class average on the same
test would be 80. In this case an average difference
of just 5 percentile points would mean that half
the students in one class were achieving at a level
one grade lower than in the other class.

Only further research will tell us how much
difference it takes in test scores before one detects
a real difference in pupils. However, a general
guideline might hold that a difference of one-half a
standard deviation would be the start of noticeable
change. In grades two and three this difference
translates roughly into S percentile points, in grade
six, 4 percentile points, and in grade twelve, 3
percentile points. Thus, if one school has an
average percent correct score in grade three more
than 5 points higher than another, one would begin
to notice real differences in pupil achievement.
This difference translates into 25 percentile points
in the middle of the distribution but only 10
points or less in-the extremes.

Comparing Test Scores Longitudinally

Two difficulties arise in examining a school’s
long-term trend in state testing.

® The tests have been changed over a period of
time. .

® The same statistics weren’t always reported.

This section provides guidance in making and
using long-term comparisons. Some instances defy
exact comparison and require professional judg-
mernt by the testing coordinator.

First, let’s look.at the tests used during the past
five years (Figure 1). Those that are directly
comparabfe in Figure 1 are joined by arrows.

Thus, test results for grades one, two, and thice
are directly comparable only between 1971-72 and

Grade 1971.72 1972.73 1973-74 1974.75 1975.76

One Coop «—— Coop Entry Level Test Revision of ELT «——— Revision of ELT

Two Coop -~—— Coop Reading Test Revision of RT «+————= Revision of RT

Three Coop +—- Coop Reading Test Revision of RT <+———— Revision of AT

Six CTBS CTBS - CTBS Survey of Basic Skills: Revision of SBS:
Grade 6 Grade 6

Twelve ITED ITED ITED Survey of Basic Skills: Revision of SBS:
Grade 12 Grade 12

Fig. 1. Tests used in California, 1971-72 through 1975.76
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1972-73 and between 1974-75 and 1975-76. In
grades six and twelve, no results since the 1973-74
scheol yedr are directly comparable to the previous
year’s results. .

tlowever, that two years are not directly com-
parable does not rule out longitudinal tracing. It
would indeed be ill-advised to compare entirely
dissimilar tests, such as comparing grade one Coop
results (g reading achievement test given at the end
of the school year) with Entry Lervel Test results (a
reading readiness test given at the beginning of the
school year). But other than that you can usefully
look at trends if you observe.the following points.

® Raw scores (or percent correct scores) will
not be comparable. It is possible, though, to
estimate the change for tests in the CAP. The
average score on the original version of the
Entry Level Test was about 1.5 points higher
than the revised version. The original version
of the Reading Test was about a half-point
harder for second graders, but about a half-
point easier for third graders, than the revised
version. Similarly, for grades six and twelve
the tests were revised for 1975-76.

® When tests are changed, differences in scores
may be caused by differing tést content, not
by changes in program quality or student
achievement. Differences in test content and
the school’s curricular emphases must be
compared befdre a judgment is made. Even
then, that judgment must remain tenuous.

The second problem, that of changing statistics,
is not ncarly so difficult. Direct conversion tabl.s
allow comparison of pupil norms (the way some
districts report school scores for standardized tests)
and school norms (tue-way the state has reported
school resuits for the past six years). The following
discussion should help resolve these difficulties.

Comparing Pupil Norms to
School or District Norms

Occasionally, confusion exists over the way in
which percentile scores are reported for state tests.
The confusion is over -whether a score Iepresents
(1) the average pupil in the school district; or (2)
the comparative statewide ranking of the s¢hool or
school district. Many districts have reported ‘their
results as a percentile rank of pupil norms (average
pupil). Thus, a score of 45 means that the median
or mean pupil score was 45 on the publisher’s
national pupil morms. State results, however, have
been teported for many years as the ranking of

V=6

districts in California (comparative statewide rank-
ing). Thus, a district score of 45 means that its
median or mean in the case of matrix sampling—
score was higher than 45 percent of the other
districts in California.

The two statistics are not directly comparable.
However, both have been available to districts and
schools for the past several years. Thus, the
relationship between the two sets of scores can be
seen by examining results from previous years as
well as current ones. For example, when the
Cuuperative Primary Reading Test (Coop) was last
given as the grade three state-mandated reading test
in spring, 1973, a district whose median pupil
scored at the 59th percentile on publisher norms
was at the 70th percentile of districts in the state.
Thus, at that grade level at that time, the two
numbers, 59 and 70, described exactly the same
performance in different ways. (At the lower end
of the distribution, the state, school, or district
nercentile rank is lower than the equivalent pupil

" percentile rank.) ‘

f a district has continued to administer the

former state-mandated tests, the two sets of
information can be equated easily. Suppose, for
example, that wien a district administered the
Coop to its third graders again this year, the
median pupil scored at the 25th- percentile on
publisher’s norms. However, on the state Reading
Test, the district scored at the 12th percentile. The
question is: Are the two pieces of information
consistent? ,

Here' we do a little backtracking. We can go back
three years and find that the 1972-73 Coop scores
placed the median pupil at the 27th percentile.
That result would have placed the district at the
10th percentile of districts in California.! Thus, we
find that there has been essentially no change in
test scores over the past three years (comparing the
former 27/10 with the current 25/12). The 25th
percentile on the publisher’s pupil norms and- the
1 2th percentile on the California district norms are
roughly equivalent.

The above technique doesn’t always work.
Sometimes two tests actually seem to give different
results. Suppose, for example, that on the fall,
1973, Comprehensive Tests of Basic Skills (CTBS),
a district’s median pupil scored at the 37th
percentile on the publisher’s norms. That result
would have placed the district at, the 30th percen-

S

lI’arccnu'lc_ Rank Norms Tables aud Summary of Test Scores for
the Califonua State Testng Program: Grades One, {wo, and Three,
Sacrainento. Califorma State Departnient of Lducation, 1973, .
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Correlation between second- and third-grade test scores
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tile of California districts. Then in 1975 when the
district chose to administer the CTBS, the median
grade six pupil ‘was still at the 37th percentile, but
the district’s state rank on the new Survey of Basic
Skills fell'to the 15th percentile. -

In this case the reason for the change probably
lies elsewhere, perhaps in differences between the
tests. The CTBS may, measure areas emphasized by
the district more than the Survey does. However,
since the Survey measures the common instruc-
tional objectives of California schools, it would
seem reasonable for the district to reflect on why
its pupils do-better on the CTBS than on a test
designed specifically for Callforma But the drop in
percentlle ranks need not bé interpreted as a
decline in program quality. It could be caused, for
instance, by instructional emphases different from
those.measured by the new test.

In summary, it should not be assumed that
different ways of reporting test results prevent
comparisons. Many valid judgments still can be

“drawn, even during this transition period, espe-

1.00 ——

.60

cially in districts that still use the tests that used to
be state-mandated. the Cooup, CTBS, and ITED.

Determining the Reliability of
Reading Test Scores

The information contained in this section can be
used to determine how reliable specific test results
are. It should be remembered that usually the
results of more than one testing session are needed
to determine how successful a program is. With the
lnformatlon provided here, one can decide how
many scts of results are needed before firm
conclusions.about a program can be made.

Figure 2 shows the stability of test scores over a
period of time. As can be seen from the two lines,
the stability of school mean test scores is greater
on the Reading Test than on the Cooperative
anary Reading Test. In other words, whatever
one’s feelings are about the stability of Coop
scores, the Reading Test produces more consistent
results year to year for all but the very small

%

KEY.

Oy ——— A 1972-73 median scores On the Coopelalivs Primary Reading Test
40
O————» 1974-75 median scores on the Reading Test
20 =~
w s S z ! | %
0 20 40 60 80 100 120 140

N

Number of pupils tested in third grade

Fig. 2. School-level correlations between second and third grade test scores, by number of pupils tested in the third grade
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schools (thos: with fewer than four pupils per
grade). This finding may be important to empha-
size to teachers, for some of them have the
mistaken impression that Reading Test scores are
less stable. If teachers continue to hold that
mmpression, they might be slow to initiate change
on the basis of Reading Test results.

Given the test results of one year, some may
inquire about the expected range of scores for the
next year of testing. That answer can be obtained
from Figure 3. Fifty percent of the school mean
scores for schools of a given size change by less
than the value of the line. Thus, among schools

.annually testing about 40 pupils in the third grade,

half see their mean Reading Test score change by
3.3 percent or less. Of course this result is an
average for all schools, regardless of how much
they have changed between testings. A school with
a stable program and personnel has ‘better than a
fifty-fifty chance that its scores will change less
than the amount given in the table.

Another approach to the question of stability of

. scores is the one taken in Figure 4. The graphics in

Figure 4 combine both theory and actual data.

the schools’ mean

scores will change on the Reading Test
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Suppose the population statewide would remain
constant and the same types of pupils would go to
each school year after yeéar. Suppose, too, that
nothing in the schools’ “¢hanged; the programs,
teachers, facilities, and administration all stayed
the same. If this situation went on ‘or a lonyz time,
the average test score over a period of time could
be called the true score for that sciiool, and each
year’s test results would be an éstimate of the
school’s true score,

Of course such stability does not exist. But the
current true score for a school can be estimated,
given current testing data. From Figure 4 you can
find the probability that the average score for one
to four years of results for a school is within §
percent of its true score. For exampl\:, if a school
annually tests 40 pupils at grade three, there isa70°
percent chance that the average score achleved by
this vear’s class is within 5 percent of the school’s
true score. If the average for two years! tis used, the
probability jumps to .85 that the average is within
5 percent of the true score. Averaging results over
three and four years raises this probablllty to .90
and .92, respectlvely

U ¥ 1

0 20 40 60

Number of pupile tested in third grade

NOTE

-

Figure 315 10 be (ead as follows, Fitty percent of the schools with 40 pupifs tested at lhe third grade will have a mean Reading Test

score within 3.3 pércent of their mean Reading Test score of the previous year,

Fig. 3. Projected variations in third-grade Reading Test scores, by number of pupils tested




These probabilities are arrived at conservatively.
One usually can be more certain of knowing the
true score of a school than the stated values. One
reason is that the illustration in the figure assumes
that the reader has absolutely no knowledge about
the achievement level of students in that school
exCept for scores on the Reading Test. Knowledge
of other test scores, familiarity with students or
former students, and any other independent

-~

1.0 e

Probability that a mean Reading Test score for the third grade
will be within five percent of a school’s true score

° | | |

knowledge of the school raise the probability that
one can pinpoint the true score of a school. A
second reason is more statistical in nature, that s,
the correlations are based on the test results from
all schools, many of which had cnanges in their
true scores from year to year. This additional
source of variation, which could be minimal in a
stable school in a stable community, decreases the
probability values reported in the table.

4.year sverage
3-year average
2-year average

Results of 1 year

| ] !

] 1 4
0 20 40 60

i 1 A
80 100 120 140

Number of pupils tested 1n third grade

Fig. 4. Probability that a mean Reading Test score for the third grade, averaged- over ong, two, three, or four years, will be
within 5 percent of a school’s true score, by number of pupils tested
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Using Test Results for Program Improvement

»

By now you have a firm understanding of test
results. You have been able to examine them in
light of their comparison score bands. You have
been able to review previous test results, determin-
ing whether the present results are part of a
significant trend, The remaining steps in a program
evaluation are: ) '

l.Revieviling the appropriate test with the
teachers

'. 2. Identifying areas of particularly high or low
scores

3. Determining how well the test content is
reflected in the curriculum

4. Recommending changes

These steps are explained in the following
paragraphs.

Reviewing the Test

Once teachers understanu-the -overall-results on
page one of the Report on the Survey of Basic
Skills, they should examine the skill arca results on
page two. They should now start developing
strategies for improving specific parts of the pro-
gram.

You should direct the attention of the teachers
to the meaning of the skill area terms and the ways
in which skills were measured on the test. The
principal sources of information are the skills
charts in the interpretivé supplements and the Test
Content Specifications booklets. Separate booklets
are published for reading, mathematics, and writ-
ten expression (including spelling). The Depart-
ment of Education has mailed one copy of each
booklet to each district. Additional copies are
available from Publications Sales, California State
Department of "Education, P.O. Box 271, Sacra-
meénto, CA 95802; telephone (916) 445-1261 or

~

e

<

(916) 445-3497. A secondary source is Student
Achievement in California Schools. 1974-75
Annual Report. This book provides sample test
items for selgcted skill areas and contains a detailed ,
discussion of the analysis of statewide results.«A
similar publication is planned for each year. Stu-
dent Achievement may aiso be ordered from the
above address.

-

Identifying Areas of High
and Low Scores

After teachers have reviewad these- documents,
they should understand the terms for each skill
area and the method of measuring each area. They
are now ready to interpret information on the
second page of the Report on the Survey of Basic
Skills. - )

The score for cach skill area is,compared to its
iespective content arca-score: Naturally, a skill area
score can- be either significantly lower than the
content area score, about the same, or significantly
higher. The difference is shown by whether the
series of dashes representing the skill area scores is
completely below (to the left of) the X represent-
ing the content area score, overlaps the X, or is
completely above it. . ,

It often is useful to make three lists of skill areas
(one list for each category of possible result) and
to give extra attegtion to any area thatis extremely
different. The interpretation of these lists depends
on the overall agsessment of the total content
ared. For example,Nf a content area score has been
judged fo i~ veryllow, it may be necessary to
redevelop the entife curriculum for that area. In
this case, finer arglyses will not be necessary or
useful. More typically, however, the total score will
be judged to be within reason, and a few skill areas
will be identified as needing improvement.
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Determining the Reflection of Test
Content in the Curriculum

. -~

One reason for a careful review of the test
content is to make sure that the material being
tested is the same as that being taught in your
classrooms. If it is not, low scores do not neces-
sarily mean low dclnwement but only different
areas of acliievement.

If teachers’ objectives are different from those in
the Test Content Specifications, the teachers need
to determine whether they should adjust their
objectives. Although there is no state-prescribed set
of objectives, the Test Content Specifications wezre
drawn largely from the state curriculum frame-

works. As such, they reflect the orientation of a

vast majority of California school districts.
A decision to redirect learning toward the

content listed in the Test Content Specifications

means that a rsajor curriculum development effort
will come out of this year’s test review. Reviews in
future years can then focus on the exten;lto which
pupils master the stated objectives.

If a district rejects the content listed in the Test
Content Specifications, it must develop its own
equivalent document and its own. instruments.
Then, when future state test 1esults show that
pupils are not mastering the¢ content of those tests,
the distnict can provide information to teachers,
parents, school board members, and the public as
to how well its local objectives are being met.

Recommending Changes

By this tie you may be near to conclusions
dbout your mstructional program, which may be
strong or may need mmprovement in part or whole.
The weak parts may come from improper emphasis
or incffective methods of presentation. Hf you have

determined such causes and have developed pro-
posed solutions, you will want to start putting the
changes into use.”

On the other hand you may need more informa-
tion bef6T you are willing to judge the achieve-
men} levels of your pupils. A frﬁquent reason for
this conclusion is the belief by Ygachers that low
scores are caused by poor  test administraticn
procedures. In that case actlon is needed to ensure
that next year’s results will be usable. This some-
times is the only conclusion that comes out of a
first-time jeview of results, but it should be viewed
as a real step forward. Although it may be
discouraging to wait another year, you will know
that a careful review of the results will be possible
next year. :

Your professional judgment 1jay tell you to wait
for another year’s results befdre reaching final
conclusions. However, you should commit your
tentative conclusions to paper now while noting
the information you will need next year to confirm
or refute them.

Although you already may know how you want
to carry out a program review, a four-page,
three-step outline used succcssfully by one district
follows this section for your use. Each school staff
in the district, assisted by central office staff, used
the form to gmdc its program review. CAP results
served as a focal point for the review. A summary
of the findings of each school staff was presented
to the school board. Recommendations tended to
fall into three categories: instructional modifica-
tions/changes, test administration- rcadjustments,
and staff development . directions/redirections.
They were color-coded before going to the board
(with recommendations on instructional modifica-
tions/changes outlined in yellow, test administra-
tion readjustments, in blue, and staff development
directions/redirections, in pink), making the report
clearer to the board.

w




A PLAN FOR ANALYZING CALI?BRNTA ASSESSMENT PROGRAM DATA

) -

TOPIC: -PROGRAM EVALUATLON TECHNIQUES/PROGRAM IMPROVEMENT
) 14
. .

GOAL: To use all evaluation data in such a way ghq%ﬁcontinuous
program improvement is prcmoted toward estab ghed district
goals

OBJECTIVE: To use data from the California Assessment Program in such a way
that programs designed to promote the "acquisition of basic

* academic skills' are continuously improved.
STEP I - )

REVIEW THE CONTENT OF THE TEST IN RELATION TO THE INSTRUCTIONAL PROGRAM TO DETERMINE
THE DEGREE TC WHICH THE TEST IS TESTING WHAT IS BEING TAUGHT.

® 1
~PART 1

!
First determine what is meant by each contept area listed below by examining
the test content specifications in reading for grades fwo and three.

a.

-
.

Next determine the degree of emphasik given to each content area in the instruc-
tional programs offered at your school in grades two and three. -

b.

(Use the scale-below to indicate the'degree of emphasis.)

O

[E

Aruitoxt provided by Eic:
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1 - Heavy emphaéﬁs 3 - Minor emphasis . " .
2 - Moderate emphasis &4 - No emphasis . T -,
* * - Fd
Crade 2 Grade 3 . ”
I‘ ‘
Word Identification . =
Phonetic analysis e
Consonants .
Vowels . . -
Vocabulary .
Denotational
Relational ’
Synonyms ) .
Comprehension . ’
> Literal . .
Details
Interpretive . . .
Details -
Main Idea
Study-Locational -
° - » ‘ -
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STEP I (continued)

REVIEW IN THE ANNUAL REPORT TABLES ON RBADiNG, WRITTEN EXPRESSION, AND MATHEMATICS IN
RELATION TO THE INSTRUCTIONAL PROGRAMS IN GRADES SIX AND TWELVE.

PART IT

-

tt

8. First determine what is meant by each content area .listed below by examining the
tables in the annual report.
b. Next determine the degree of emphasis given to each content area listed below. in
the 1nstructiona1 programs offered 1n grades six and twelve.

(Use the scale below to indicate the degree of emphasis.)

1 -~ Heavy emphasis

i

2 -~ Moderate emphasis

Interpretation/Critical -
Sentence recognition
Sentense-manipulation
‘Capitsliias}on
Punctuation
Word fcrms
Language choices
Standardlusage
Relationships
Word forming
Arithmetic

Number concepts

Whole numbers

Fractions

Decimals

Geometry

£ r.Grade 6
W S
Word identification ™ - ¢
Vocabulary
. Comprehension
Literal

3 - Minor emphasis'
4 -~ No emphasis

Vocabulary

Comprehension -
{ Literal

Interpretation/Critical,

~ -

Study-locational
Sentence recognition
Sentence manipulation

Capitalization and
punctuation

Paragraphs .
Word forms
Language choices
Arithmetic
Number concepts
Whole numbers
Fractions
Decimals
Algebra c.
Geometry

Measurement

Probability and

Grade 12

o

Measurement -+ statistics
- Probability and
statistics )
-2
2 .
. 39 ) N
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e Analyze the reasons for (causes behind) each of the Tow, nonoverlapping bands above.

(& 1

BACKGROUND FACTORS, AND TEST ADMINISTRATION PROCEDURES; AND YOUR STAFF'S ATTITUDE
TOWARD THE TEST. :

a. First identify subcontent areas which are low and which do not overlap with ® !
other bands. i .

b. List these areas below. (See school—legg]‘Reading Test results by cont_u: area.)

.
»
v .

L

LY
]
-

Circls the areas.above which you and your staff feel are low because of a low
degree of emphasis., ) S . .

d. Indiczte below what your staff feels are the causes behind the low #cpres on the
areas of high percentage of instructional emphasis you identified above.

-

’%
STEE II . N
ANALYZE YOUR SCHOOL'S, TEST KESULTS IN RELATION }0 YOUR SCHOOL'S INSTRUCTIONAL PROGRAM, )

O

ERIC
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e. Analyze the accuracy and .ompleteness of the background information Suppl.:d for .
your gchool. Note any inconsistencies, new awareness, and so on. ﬁ:;r
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t. Evaluate test administration procgdures (e.g., direction giving, time of the day, ¥
and so on). One might ask, for example, whether students were instructed to give
their best Janswer to every single questign.

g. Assess staff attitudes and general climate in relation to the test.
© To what extent does a degree of positive, healthy concern exist?
To what extent are staff members able to-deal with the subject of testing analyti-
cally and objectively? °

STEP 11l

IDENTIFY A PLAN.

a. Review your responses to the questions included in steps I and II. What direction
do you and your staff intend to take on the basis of information you have identified?

- .

-

= —
. Al S
hY
= " [
. i
« L . - *
- - )
, - P '." . . -
- . ¢
—— 3 Y
! 2. :
3 R ) - .
) * 6 i . ! , N
» @ - N
% .
L)
. ¢ N
. . -
\/__6 " 41][ . .
O

»




In ChapterVI ..

® Planning Your Repost ta_the Board ©
Ovldentifying the Contents of the Board Report
e Examining Sample Sections from Otheg Districts’ Reports

® Organizing the Board Meeting
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The districtwide results of the testing program, but not the score or relative position of individual
pupils, shall be reported to the governing board of the district at least once a year at a regularly

»

scheduled meeting.

“Mr. President and members of the board of
education ... ” does not have to be your last
noncontroversial comment on the evening you
present test results. With the righ’ technique, the
benefits of a clear, concise, complete report can
shine through even the gloom of poor scores. All it
takes is planning, planning, planning. Here is the

" planning procedure:

® Planning I1: Plan what you are going to say.
Do not just cast the test results into the
meeting hall. You’re the expert; organize and
interpret the test results. Make the board and
audience see the real meaning and-significance
of the results. Make your report complete so
as to stop misinterpretations before individ-
uals start making them.

® Planning 2 Compose -again -a clear, concise,
complete written board report. Much of this
chapter provides tips-on the organization and
writing of the report.

® Planning 3: Know in advance who is respon-
sible for what at the board meeting. Does the
testing coordinator handle the whole show?
Or do the superintendent and other district
administrators step in wiih their own words
of interpretation and future plans? Plan the
presentation in advance.

The reception that greets you probably has as
much to do with the quality of the report itself as
with the scores. This point is sometimes obscured
by the nearly unavoidable negative tenor in which
S‘nany such board reports are given. Be crisp and be

Education Code Section 12826

The successful board report leaves board mem-
bers and audiences with the feeling that they. know
the results thoroughly. They know what’s wrong,
what’s right, how you feel about the test results,
and what you’re going to do about.them.

Examining Some Interesting Questions

However, there are always some sticklers present

_ with interesting—but difficult—questions. Be ready

for them. Often their questions are variations on
the following:

“Are you satisfied with these results?”

“Why are our pupils doing better in reading than
in spelling?”

“Why do the children at School A aclueve better
than those at School B?”

“What can we do to raise these scores?”

“What are you planning to do now with these
new results?”’

“School A seems to be doing better than the
others. What’s its secret and should we get the
other schools to adopt it?”

“Is that reading program we started last year
working out?”

The wise testing coordinator and superintendent
have answers ready, often they already answered
the questions in the text of their report. Some
well-prepared supcrintendents have even been
known to carry around 3-by-5 cards with salient
testing information for a few weeks after scores are




Getting Aleng with the Beard:
An Insider’s Advice

“School boards know a great deal about what’s happe‘n\ing in the areas of testing,
evaluation and accountability,” reports one member of the California School Boards
Association (CSBA) staff. What they most need, he thinks, i§ help in getting a handle
on the current year’s results. )

But it’s always a good idea to start with the basics, advises Edmund. L. Lewis,
CSBA’s Assistant Executive Secretary for Instructional Services. “They need to
understand what a ‘normed test’ means, what ‘average’ means, what ‘criterion-
referenced testing’ means, what ‘matrix sampling’ means . . . what these terms mean
to their district.

“More than half of the school districts in the state have a thousand or less average
daily attendance, and board members need to understand the effect of a small
sample on scores.” Another obvious point: Membership on school boards chaiges
frequently. Newly elected members often arrive with good intentions but with little
understanding of testing. ) \

“‘Boards,” continues Mr. Lewis, “also need a clearer unglerstanding of the
difference between testing and evaluation. It’s important for them to know what
specifically happens in evaluation at the teacher level, the principal level, the district
level, and the state level ... and what role testing plays in the évaluation process.”

What about the board meeting itself? “The key question that needs to be
answered is not ‘what’ but ‘why’ a certain score is above or below the anticipated
achievement level,”” advises Mr. Lewis. ’ -
\ “Look at the scores for trends,” he continues. “Reports on any school pattern

mean more when there’s a three- to five-year comparison. If you have a local testing

N\ program that tests local objectives, present those results also to show another
measurement. Avoid stereotyping when looking at the various statistical factors.
This state is so varied, we must get away from generalizations that are damaging.”

reported. That Wy, whenever they are questioned
by board member, news reporter, or parent, they
have more than enough facts readily available.

Preparing the Boar

eport
A basic board report might, be organized along
these lines: "\

® Introduction ~
L] Su.mmary of Results and Interprdtation

e Detailed Results \

® Background Factors and Other Testin\é.Data

® Recommendations

The material on the following pages presents

. A ]
each of the five recommended sections of the

\

report in more detail. First, the.typical contents of
cach section are described. Then, examples drawn
from California school district board reports are
shown as sources for ideas and techniques.

¢ Introduction

The purpose of the testing is explained in the
introduction; and the number of children tested,
their grade-levels, thie subject areas, and the time of
the tests are given. The tests are named, and the
report may explain what each test measures. The
nature and uses of the California Assessment
Program (CAP) are outlined. Mention may be made
of district testing which is to be profiled in the
board report. Examples of introductory material
for the repoit to the governing board of the school
district are presented on the pages that follow.

\
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EXAMPLE OF
A Concise Introductory Paragraph

INTRODUCT tON

Durlng the 1974-75 school year, all second and third-grade pupils in the Cabrlllo

" Unlfled School District, 221 :and 208, respectively, were tested In reading
achlevement. Pupils In grade six (253) ana grade twelve (185) were tested in the
baslc skills of reading, written expression, and mathematics. The testing pro-
cedure for the second, third, sixth, and twelfth-grade tests was first Introduced
during the [973-74 school year. It Is a matrix sampling procedure. in matrix
sampling every student does not fake the same test form, only a portion of a very
iong test. Statistical calculations in the matrix sampling procedure enable
preparation of a ¢istrict profile just as If all students had taken all Items in
a long test. #atrix sampling Is an efficient testing procedure when the purpose
of the testing is to obtain Informatlon about the performance of Groups of stu-
dents. Because of this testing procedure, it is not possible to obtaln individual
students' scores. Even information about classroom performance would be useless
because of the small number of students taking the test. The state does not
report tie scores of individual students or classroom performance because of the
matrix sampling procedure. ~

2

JSfrom Cabrillo Unified School District

EXAMPLE OF
An Introduction tc the Contents of the Report

During the 1974-75 school year, the Huntington Beach Union High School District
initiated a comprehensive program assessment plan. This plan was designed to
provide program assesswent information to decision-makers at all levels throughout
the district. Theeintent of a comprehensive program assessment plan is twofold.

The information obtained provides an indication of the status of the schools and the
district in terms of student performance and perceptions. In addition, the informa-
tion obtained provides a basis for priority decisions regarding the improvement of
various’ aspects of the educational program. Thus, the intent of program assessment
is not to prove or disprove the worth of various aspects of the educational pro-
gram but rather to improve the quality of the educational program.

The program assessment report contained in this document includes data from a
variety of sources. Any given set of data taken in isolation may be easily mis-
interpreted; therefore, this report attempts the integration of several data sets
in an effort to place each in perspective with the others. The data presented in
this report are organized under six major headings, as“follows:

1. General Information
This section includes:demographic and descriptive data regard-'
ing factors that tend to influence student performance on a
group basis. .

2. State-Mandated Testing

'ults'gf 4

te-mandated phys~<al performance (grade 10) .
Q in~ tion.

< ski

- Jrom Huntington Beach Union High School District
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3 ‘EXAMPLE OF )
Explanation of the Tests Used . .

Statewide testing at selected grade levels has been a phencmenon in “he California
public schools since 1961. Over the years there have been a mumber of changes in
the tests employed and the. grade levels tested. During the 1974-75 school year,
two types of statewide testing were carried out in the Huntington Beach Union

High School District. The Survey of Basic Skills was administered to twelfth
grede students in January of 1 under a matrix-sampling format. The Phgsmal
Performance Test for California was administered to tenth grade students during
March, April, and }ay o

Survey of Basic Skills. rvey of Basic Skills is a test developed by the State
ot California for use in the a ifornia Assessment Program. The Survey measures
student performance in the content areas of reading, written expression, spelling,
and mathematics. This test wac administered to twelfth grade students statewide

for the first time in January of 1975 under a matrix-sampling format. The matrix-
sampling technique differs from typical testing techniques in that each student
completes only a small portion of the entire test rather than completing the entire
test. Student scores are then aggregated at the school and district levels to pro-
vide estimates of group performance. This type of testing does not produce
individual student .data.

In addition to test data, the State Department of Education also collects other
data to group similar schools and districts and pred.ct school and district per-
formance within' a comparison band or range. These data were discussed under the
general information section of this report.

from Huntington Beach Union High School District

. 4 EXAMPLE OF :
An Explanation of the Purpose of Testing

®

The purpose of the California State Assessment Program is to answer the questioun:

"At what level are students in a district achieving after X years of schooling?"

The objectives of the program were arranged into content areas, and skills were
defined for each content area. The content and skill areas that were assessed in

the 1974-75 school year are presented in Table 1. Also displayed in the table are

the, number of test items, the test format, the number of test forms, and the -number .
of items per test form.

The test format for all tests except the Entry Level Test was a matrix sampling
procedure, In most testing programs each student is given the same test as every
other student in that grade. In matrix sampling, however, every student does not
take the same test form but only a portion of a very long test. For example, the
Reading Test is divided into ten forms so each second grade pupil takes one-tenth
(25 items) of the entire test. Statistical calculations in the matrix sampling
procedure enable preparation of a district profile just as if all students had
taken all items in a long test. Matrix sampling is an efficient testing procedure
when the purpose of the testing is to obtain information about the perfcrmance of
groups of students.

(Continued on page VI-5)
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Table 1

TESTS CONTENTS AND FORMAT

No. of
Crads Name of Test snd No. of Matrix No. of Itens/ .
Content Arcas Iteus Sampling Forms Fora Skills Tasted
1 ENTRY LEVEL TEST ’ 35 No ° 1 35 Immsdiste recsll, letter recognition, suditory
. diacrimination, visusl-discrimination, language
develnpment
2-3  READING TEST 250 Yes 10 25 Word identification--phonetic analysis; vocabu-
) lary; comprehenaion-~literal and interpretive;
study~locational
6 SURVEY OF BASIC 434 Yes 14 31
SKILLS: GRADE § )
Reading 98 . °7 Word identification; vocabulary; comprehension=-
literal, interpretive, criticalj; study-locational
Written Expression 112 8 Sentences--recognition and manipulation, punc~-
tuation and capitslizetion; word forme; lan=-
guage choices .
Spelling 56 4 Recognition of misapelled word in a-set of words
Mathematics 168 " 12 Arithmeti{c--number concepts, whole numbers,
. . fractions, decimals; geometTy; messurement and
( grapha; probability and statistics
127 SURVEY OF BASIC 478 Yos 18 33-33
SKILLS: GRADE 12
Reading 144 8 Vocabulary; comprehension-~literal, interpretive,
critical; study~locational
Written Expression 82 8-10 Sentencea--recognition and manipulation, capi-
talization and punctudtion; paragraphs, word
parts; language choices
Spelling 54 § Recognition in context of a misspelled word
Mathenatics 198 11 Arithmetic--nunber concepts, whole numbers,
N fractions, decimsls; algebrs; gecmetry; messura~
uent: probability and statistica

'

5 EXAMPLE OF
Detailed Explanation of the Nature of the Test

The Matrix Sampling Reading Test was administered for the second time in 1974-75
to second and third grade children in California.
number of items which are broken down' into short tests. Each child does only a
short portion of the total battery, so that only two (2) or three (3) children
in any given class are presented with the same items. These items are multiple
choice, as machine-scorsbie questions are required.

from San Marino Unified School District

This test consists of a large

The test was changed slightly. from the previous year; some items were made harder;
and some were made less difficult. The changes were made as the result of a
teacher questionnaire, which was given to each teacher who administered the test.

The largest number of items ‘were on READING COMPREHENSION ; second in number of
items were WORD IDENTIFICATION AND VOCABULARY; and the smallest number of items
were STUDY-LOCATIONAL SKILLS (such things as dictionary and library usage.}

This test is reported to us as a profile of test results in comparison with state-
wide norms. Individual children are not identified, so the test cannot be used
to measure individual growth or achievement.

LI

from Winters Joint Unified School District




6 EXAMPLE OF
Explanation of Test Contents

READING PERFORMANCE, WRITTEN EXPRESSION AND SPELLING PERFORMANCE, AND MATHEMATICS PERFORMANCE, BY SKILL AREA,
OF CABRILLO UNIFIED SCHOOL DISTRICT SIXTH-GRADE STUDENTS, 1974-75
= T
. | State Percentile ‘
Skill area Description of skills essessed | Rank of Score Band | Illustrativa teat question
| Cabrillo Unified |
t Grade 6 1
]
WORD IDENTIPICATION (Total and average for word identi- 89-94 ! \
fication gkill areas) I :
The pupil mist identify the correct : | ¥hich word hea & sound in it like
sounda of vowels, consonants, and i | the sound of the letters underlined
vowel, conbinations. \ | in through? The sound is not always
I |u'dc by the eame letters.
i | o rough
T | I 0 blew
I [ o bought
I o touch LN
. | i o draw
The pupil must identify how prefixes : ! the ending of the word biggeat
change the meaning of & root word. I | nakes the word meant
! : o less big
| o bigger than
i ] o as big as
| | o not so big
| \l o0 most big
| .
VOCABULARY The pupil nust sclect the meaning of l 69-81 | In this story the word principal
a v}rd aa it is used in a paragraph. | | means the sane ast
) I ! o law
| | o main
1 | o headmaster
| 1 o money
COMPREHENSION (Total and average for comprehension ) 69-78 ]
akilY'areas) \ ]

Literal After reading a passayg., the pupil | 65-78 | In the letter to her parents, Carol
wmuat identify elementa in the i | said that the highway-was: ~
material read which have been i |
explicitly stated. ) i o srooth

> I | o bumpy
. I | o forested
| 1 o hilly

NOTE: This district reported its district comparison score band in the third column.

A
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® Summary of Results and Interpretation

The results are outlined by subject and grade in
the summary portion of the governing board’s
report. Attention is drawn to significant increases
or decreases and to strong and weak areas. Results

are analyzed in relation to comparison score bands.
Unusual findings are reported. Some examples are
prescated here of the ways in which certain
districts summarized the test results and presented
interpretations of the results.

+

EXAMPLE OF
A.Brief Summary of Results for One Grade

For the past few years, readlng achlevement [n Callfornla¢schools -has been sllightly
below natlonal norms at both the sixth and twelfth grades; however, state testing
results statewlde at the sixth-grade level show an upward frend and are now only
sllghtly below natlonal norms. With this in mind 1t Is apparent that our &ixth
graders are well above national norms in reading. In the area of written expression,
statewlde performance Is below national norms. Therefore, though our scores at the
sixth grade aré high compared to state norms, on a naflonal basls they would not be
as encouraglng,

A revlew of the sixth-grade mathematics scores Indicates a relatively high level of

competency In the basic areas of arlthmetic. Over the past several years mathematlcs
scores have been down nationwlde. |t appears they have now stablilzed, and Increases
are antlclpated In the future. ’

.

from Cabrillo Unified School District

EXAMPLE OF
Detailed Outline of Results, Including School Rankings.
and Areas Above Norms

2

1. Across the district, reading and science appear to be the areas of greatest
general strength, and language and mathematics appear to be the areas of
» greatest general weakness.

Performance at the ninth grade level exceeds that of the publisher's reference
group for each of the content areas. However, this general ninth grade strength
begins to diminish at the tenth grade level with varying degress of severity;
and at the twelfth grade level, per ormance falls below that of the publisher's
reference group in language, ma tics, reference skills, and social studies.
Within the area of reading, comprehen51on skills tend to dlmlnlsh at a greater
rate than vocabulary skills, and in mathematics, computational skills diminish
more severely than concepts and applications.

The individual schools show a variety of strengths and weaknesses in their
profiles. The overall performance in the six skill areas can be assessed
roughly by using 24 checkpoints. Each of thé six skill areas has four check-
points (one per grade level) for a total of 24 checkpoints. Using this

gauge relative to the publlsher s reference group, the school-by-school results
show the follow1ng

(Contimued on page VI-8)
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Checkpoints Exceeding Publisher's Reference Group

School Number ' 3
]

ME 18 75

HBHS : 17 71

EHS 17 71

FVHS . 16 67

WHS 8 33

4. Composite rankings across all four grade levels by content area show the follow-
ing relationships among the schools:

3

: "Ref.
Rank _ Reading Lang. Math. Skills Science Soc. Studies
1 M HB M M) M M
2 HB M HB gytie g E
3 E E FV HB FV HB
4 Fv FV E FV HB v
5 W W W W W W
from Huntington Beach Union High School District
EXAMPLE OF

Testing Results Outlined in Relation to District’s Overall Outjook

The 1975 CIBS results indicate that the overall student performance is consistent
with the median scores of previous years. These scores do not reveal any problenm
areas, but it is essential to recognize that average scores overlook the extremes.
This district has numerous bright students who are high achievers. Conversely, there
are a number of students who are achieving below grade levei. Mrs. Rieckewald,
counselor at Huntington School, made a study of the 1975 CTBS results and noted that .
37 (15%) 6th grade students, 72 (24%) 7th grade students, and 72 (21%) 8th grade
students were more than one grade level below their actual grade placement in one

or more of the three skill areas of reading, language, and mathematics. As the
pressure increases to trim services for e.onomic reasons, it is hopeful that this
district does no% lose sight of one of its stated goals, that is, to meet the educa-
tional needs of each student. The ear.; iiontification of children with learning
disabilities and the provision for diagno.:ic and pzescript.ve services are essential
to the preservation of the high standards that is so charasteristic of this district.

~

4

fron* San Marino Unified School District

EXAMPLE OF
Relationship of District Programs and Testing

[

’
The efforts being made under Early Childhood Education (ECE) are bringing about
strong gains in reading and math, which show up especially when one looks at scores
of children who have been present in Winters Schools for an entire year and have
been pre- and post-tested (CTBS).

The favorable results are not as apparent when data from the State Testing Program
are used alone. This comes about because the state program includes all students
regardless of language background, mobility, etc. District testing is administered
only to those students in attendance in the fall and spring and is given in the
pupil's dominant language.

{Continued on page VI-9)




Reading scores are higher statewide and Winters' pupils in the lower grades (K-5)
are reflecting that trend. There continues tp be improvement needed, however,
in written language and spelling. This very likely could come about with renewed ok
emphasis in these areas. . ‘

. -
In math, Winters' pupils (K-8) show good gains as demonstrated by the test records. .
There seems tc be increasing difficulty,however, in the area of math application
.at grade levels six through eight. This may be, at least in part, a reflection
of the-difficulty children at those levels are having with reading.

Pupils of all levels made good gains in computational,skills and math concept
development. B

Sfrom Winters Joint Unified School District

E; EXAMPLEOF :
Summary of Most Significant Resuits

N

6.0 District Results ) ' ’

District results of California's 1974-7S statewide testing program dié- ‘.
closed that: )

6.1 Scores at the entry level testing are at the state 28th percen-
tile, which is to indicate that approximately.3 out of 4 school
dis;ricts show higher entry level testing than does Washington .
Unified, -

6.2 Socioeconomic indicator for the district is at the 29th percen-

tile when compared to all California school districts; or put .

. another way, 71% of the school districts in the state have more
favorable, socioeconomic factors than Washington Unified.

6.3 The percent of bilingual pupils in the district is at the 69th
percentile when compared to all California school districts.

6.4® Just as school districts in California differ in student and dis-
trict characteristics - socioeconomic factors, bilingual factors, .
etc. - and therefore differ in.school .performance of students,
the same is true of individual schools in a district. Our district
is no exception.

6.5 District scores in.reading in the primary grades, 2nd and 3rd, are
within the bands of expectancy. R

6.6 District scores in reading at the 3rd grade level have improved
over the previous year - from the state 3Sth percentile to the
state 4lst percentile. ‘ -

6.7 District scores in reading, written expression, spelling,and
* mathematics at the 6th grade level indicate that the average scores
in these areas were below expectancy. These scores were within and
above the band of expectancies the previous year.

* 6.8 District scores in grade 12 reading, written expression,
spelling, and mathematics are within the band of expectancies and
the average score in mathematics was above expectancy.

'

& reading and mathematics scores for grade 12 are significantly
higher than those of the previous year - from the 13th to the 41st
percentile in mathematics and from 9th to the 30th percentile in
reading. ‘

Sfrom Washington Unified School District
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o Detailed Results

All significant results are given, both in percen-
tiles and percent correct, in the portion of the
board report in which Jetailed resuits are pre-
sented. Where useful, scores are broken down by
grade levels, subjects, andeschools. Previous years
results are compared with the current ones, with

graphic techniques used where necessary to draw
t.ends. Comparison score bands are shown. State-
wide results are outlined. When necessary, terms
are defined and explained. Some examples of the
ways in which certain school districts presented
detailed results in their reports to their governing

boards follow. »
’ﬁ

.

1 EXAMPLE OF .
Small Graphs for Each Grade, with Explz}natory Text and School Scores
\/ —

Cabrlllo Unlfled School Dlstrict Tﬁqu—grade students have also consistently
scored above the state average.
Grade Three --- State Percentlile Rank

) 970-71 1971-72 1972-73 1973-74 1974-75 -y
71 51 66 61 ~ 67
CUSD Test Scores In Comparlson to State Percentlles
100
15 s
Nt 66 67
" ~ A /
:.E SD— svenssapesasnse :\'j-?.l..cc §l.3.:.e"
] 51 fverage
bE] - .
0 k1
10-71 n-n 2-13 13~-14 -1
: ) Years ’

GRADE 3 --- READING
In our alstrict we also use the Cooperative Primary Test 2s a separate natlon-
ally-normed testing program for grade three, so we have avallable Indivlidual
student and classroom performance in addition to school.and dlstrict per-
formance. The results of the Cooperatlve Primary testing program were reported
to the Board at an earller date and are included In the appendlx of thls report.

In addltion to district Information on grades two and three, we also recelve
yearly school reporis. Unfortunztely, we are unable to provlide hlstorlcal in-
formatlon for the schouls beyond the 1973-74 school year because the state

switched test Instruments and reporting format.

Grades Two and Three --- State Percertlle Rank
Alvin S. Hatch El Granada Farallone View King's Mountaln
: Grade 73-74 74-75 73-74 74-75 73-74 74-75 73-74 74'-';5
‘ 2 78 68 51 51 62 61 42 97
3 83 44 43 94 36 ° 59 85 76

from Cabrillo Unified-School District
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EXAMPLE OF
2 Scores for Each Subject and Correspondmg Companson Score Band

N SURVEY COMPARISONS o
State Percen- . .
Conteant tile Rank of " - -
Areas’ Comparisony © Positions of Actual Score (X) and Comparison Score
Actual] Score :g Band (000) on the State Percentile Rank Scale
Score Band 1 25 50 75 % 99 P
Reading | 11 11-44 | W 000000000000 | »
written ) . v,
Expression |30 ¢ 13-39 |.W . 0000000R000
Spelling 26 11-47 W 0000008000000 )
Hatheméticq 22 9-39 W 000000R0P0000

>

This section provides comparative data based on the test scores and the background
factors for Winters. Reported are the percentile rank of the actual "Percent Correct"
score, the pevcentile rank of the comparison score band, the "Interpretation Index,"
and a graphic representation of the percentile scores.

State Percentile This indicates how Winters High School's -actual "Percent
Rank of the Actual Correct" score ranks among all other schools in California.
Score: . The sthool which is at the median has a percentile rank of 50.

- As an example, our school district ranks above 1l percent

. of the districts in the state in the content area of reading.

State Percentila The fomparison score band indicates the middle 50 per:ent of
Rank of the the entire range of percentile ranks which have been obtained
Comparison Score by schools with charac.eristics similar to Winters. The computa-
Band: tion of the comparison score band involved consideration of the

background characteristics of the students and the special
circumstances of the school. The comparison score band enables
us to compare the scores of Winters with those of schools that
have similar background characteristics. (See next section for
discussion of backgrourd factors. The comparison sccre band,
indicating typical peiformance of districts like Winters, ranges
from the 1lth to the 44th percentile.

Interpretation This is an indication of the position of Winters' percentile

Index: rank in relation to the comparison score band. On the average,
25 percent of state schools will fall above (A), 50 percent fall
within (W), and 25 percent below (B) the comparison scorz band.
Winters' scores all fall within (W) the band.

from Winters Joint Unified School District
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) 3 EXAMPLE OF
Brief Text Explaining Results

READING TEST, MAY, 1975
“~ GRADES 2-3

CALIPORNIA ASSESMENT PROGRAM

In May, 1974, Winters second grade pupils answered 59.3 percent of questions correCtly
on the Readmg Test. In 1975, the second grade pupils ansv.ered 62.0 percent of the
questions correctly.

[~ .
In 1974, Winters second gra'» ctudents scored at the 21st percentile rank, as com- s
pared w1th scores statewide and in 1975, at the 27th percentile rank, as compared
‘with second graders ‘statewide. X X,h

in 1974, Winters third grade students answered 75.4 percent of -the questions correctly
on the Readmg Test, and in 1975 the MEAN SCORE was 76.S percent correct. Because of
the increase in reading scores at the third grade level statewide, the Winters' per-
centile rank shifted from the 24th percentile to the 21st percennle wher compared
with third grade pupils statewide. E

Both of these scores are well within the expectancy bénds for districts like Winters.
It should be noted that the drop at the third grade level from the..24th to the 2lst
percentile does not signify an actual drop in reading test scores: Winters' pupils
actually made a gam of from 75.4 pe.cent correct to 76.5 percent correct on the test

Administrators throughout the state are very pleased that third grade readmg scores
in California are now above the NATIONAL NORMS for the first time in many years.

Sfrom Winters Joint Unified School District

EXAMPLE OF . _ .
4:‘ Typewntten Page of Results and Previous Scores
Achievement Factors State Percentile Rank Performance Index*
Grade Subject 197.2-3 1973-4 1974-5 1972-3 1973-4 1974-5
. 2 Reading 33 28 26 W W W
3 Reading 45 35 41 A A W ,
6 Reading 46 28 19 A W B
6 Written Exprossion 35 22 17 W W - B
6  Spelling ‘ 38 22 19 W W B
6 Mathematics ‘ 49 37 20 A A B
12 ‘Reading 10 9 30 B B W
12 Written Expression 32 21 19 W W W
12 Spelling 48 31 ©29 A W W )
12 Mathematics 66 13 41 A W A /
T~
(Continued on page VI—13)




Background Factors

Entry Level Tests

Percent Minority Pupils
Average Class Size (K-8)
Average Class Size (9-12)
Socio-Econ Index (Entry)
Socio-Econ Index (Gr. 3)-
Socio-Econ Index (Gr. 6),
Exp-Instruct (Per ADA)
Parent' Educ Index (Gr. 3)
Parent Educ Index (Gr. 6) .

* B - Below Expectancy

W - Within Expectancy
A --Above Expectancy o

&

District Value

1972-3 1973-4

v

State Percentile Rank

28.4

27.3-

27.5
23,2
1:80

19745 1972-3 1973-4. 1974-5 -
26.6 - 33 28
27.3 - 70 70
27.6 50~ 64 67 -
25.2 36 29 45,
1.87 & .- 25 29 .
1.01 - - 39
1.12 - - 33
* $790 \ 62 - - 60-
171 . -, - 28

- 168 - - 10

] e

5

-

EXAMPLE OF

Local Chart Giving Important Details of State Printout

from Washington Unifiéd School District

CALIFONMIA ASSESSHENT. PROGRAM
SURVLY OF DASIC SKILLS - GRADE 12 - JANUARY 1975

~TOTAL DISTRICT

_ STATE YILE COMPARISON SCORE UAND AND -
RAIK. OF LOCATION OF ACTUAL SCORE { v )
PERCENT STATE COMPAILISON STATE ZILE RANK SCALE INTERPRETATION

AREA CORRECT | ILE K | SCORE DAND 5 1020 3040 5060-7000 90_ 95 1NDEX
READING 73.9 76 55 - 75 . Y : I8

A} - -

;"r P
MRITTEH v

"EXPRESSION | 56.4 7 55 - 77 "
SPELLING 62.2 4 51 - 75 y H
HATHCMATICS | 6.4 76 56 - 79 Y H

VI—-13




. "EXAMPLE OF
District Use of Pre- and Post-test Scores to Show Gains
in Grade Equivalent Scores

COMPREHENSIVE TEST OF BASIC SKILLS
197475 o

READING TEST

GRADE I
(7 months instruction)

PRE-TEST- OCTOBER, 1974 POST-TEST - MAY, 1975

AVERAGE

MONTHS

~

~In=s ——

- M

13.8 Months Gain

. | MEAN GRADE EQUIVALENT = 0.52  MEAN GRADE EQUIVALENT = 1.90

GRADE II
('_7 months instruction)
AVERAGE
PRE-TEST - OCTOBER, 1974 POST-TEST - MAY, 1975 MONTHS
N = 36 , ‘ ¢
MEAN GRADE EQUIVALENT = 1.96 MEAN GRADE EQUIVALENT = 3.37 14.0 Months Gain
GRADE III
(7 months instruction)
¢ ‘ AVERAGE
PRE-TEST - OCTOBER, 1974 POST-TEST - MAY, 1975 MONTHS GAIN
N=53
MEAN GRADE EQUIVALENT = 2.70  MEAN GRADE EQUIVALENT = 3.53 8.4 Months Gain
) ) I\

from Winters Joint Uiified School District

P




7 EXAMPLEOF

Chart Used to Report Data foﬁ Schools.in-County

, / GRADE 1 / GRADE 2 / GRADE 3 /
READING READING " READING READING
. /Metkan /:,bé? ‘Median
F O
o8
o 2
&
2
. S
<&
‘ $
&
2 2 >
& S/ ¢
SCHOOL DISTRICTS A.0.A.
|atpine Union 640 | 28| 1.9 | 55 {275 [ 2.9
8onsall Union 953 | 310]| 22 | 85 [ 298| 31 | 67 |40 |40 [ 79 |650 |64 | 78 | 63.0] 6.4
kY
Borrego Springs Umified 225 | 223| 1:.8 | 37 |233| 24} 18 |625[N3 { 93 [700] 72 | 95 | 585 58 | . .
Cajon Valley Union 11610 | 233] 1.8 | a5 } 28229 | 53 | 384 |38\! 58 |638]63 ] 71 |83/ 5.7
Cardif 737 | 275) 20 | 74 | 335 357 | 89 | 40.5 | 4.1 \o\ 650 | 6.4 | 78 | 628 ] 6.4 4
Carlsbad Unifscd 3598 | 213} 1.7 | 29 | 265} 2.8 | 39 | 385 )39 ,si 627 [ 6.1 | 65 | 59.0 7/\
N hula Vista Caty 18, \ 1.8 | 33 | 263 < 37 | 37.0 7/ \s& 5.6 | 43 | 555
\ 87 7/ \Q 40.5 \i \sy
\/ \/ 7,

NOTE: Besides scores, the chart also is used to report the background factors shown on state

printout,

from Office of San Diego Counfy Su

pe\n tendent of Schools

\ EXAMPLE OF
8 Large District Report Showing Scores for Each School
Natlonal Norm Percent!les
Grade 3 Grade 6 - Grade 6
School Name Level Readlng Readlng Arlthmetlic
Alblon (H) Q3 37 48 68 \
Transtency: 57% Md 17 36 49
Mlnority: 99% QI 7 17 28
N 62 89 37
Aldama (H) Q3 54 52 50
Translency: 60§ Md 29 45 32
Mlnorlty: 76% QI 12 23 14
- N 79 62 65
Alexandria (F) Q3 8l 64 66
Translency: 70% Md 61 41 45
Mlnorlty: 74% QI 43 27 22
N 91 75 92

from Los Angeles Unified School District

o7
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EXAMPLE OF

Chart Showing Percent of Pupils That Scored at or Above Norm

a

——

PERCENT OF PUPILS WHO ATTAINED OR EXCEEDED GRADE NORM \\\\\

————— ——

Grade 3 Grade f Grade 6 Grade 8 Grade 8

Arca Reading Reading Arithmetic . Reading Arithmetic
District L4 hs‘ 45 | hs' 47
. A i 45 " 43 50
B 27 25 26 : 21 29
c 27 25 2] 19 - 22
D 59 62 %0 s - 56
i 35 35 35 32 37
L F b2 39 36 25 32
G 28 26 30 18 24

from Los Angeles Unified School District




o Background Facters and Other Testing Data

District bachgreund factors are often explained
in the fourth part of the report to the board.
Changes from previous years are aoted. Results of
other district testing are reported, und comparisons

statistics that may bear on pupil achievement are
reported, including survey data. Attention is drawn
to factors not otherwise noted that may affect test
results. Examples of background factors and other
testing data for the report to the governing board

are made with results from state testing. Other are presented bziow and on the pages that follow.

EXAMPLE OF- .
Background Factors Reported and Explained

BACKGROUND FACTORS SUMMARY:

Value for ' Position of Each Background
Background Factors Median District State Factor on the State Percen-
District Value Percent tile ‘Rank Goals
in State Value 1 25 50 75 99
Grade 6 Ach. Index 67.7 64.3 27 X
Socioeconomic Index 1.30 0.90 11 X
Parent Education Index 2.00 1.70 12 X

The background factor summary is based in part on the data from the School Informa—
tion Form that accompanied the Survey of Basic Skills: Grade 12. Each school
principal was asked to estimate and record in the Schoosl Information Form the per—
centages of students classified in various categories. These data have been
aggregated for all California schools, and the data are presented for the median
school (the median school for each factor) and for Winters High School. (The back-
ground factor data were also us<d to compute the comparison score band shown in the
previous section of this report. Some background factors, such as mobility and
percent Spanish surname, are not included in this report because they did not sig-
nificantly affect the accuracy of the comparison score band.) The percentile rank
of Winters High Schoel in comparison with all other California schools is shown

in the column "Siite Percentile Rank." The following are explanations .of the back~-
ground factors that were assessed:

Grade Six Achievemen& Index: This index is a composite of the grade six scores on
two subtests of the Comprehensive Tests of Basic Skills ackieved in October,
1973, by the pupils that feed into the high school. The subtest scores that
were combined were from the reading and mathematics subtests. As indicated, the
index value is less than the state median reflecting that the students enter—
ing Winters High School have a lower achievement level.

Socioeconomic Index: Principals estimated on the School Information Form that the
percentages of students whose parents were engaged in each of the following
occupational categories: (1) unskilled employees (and welfare); (2) skilled
and semiskilled employees; (3) semiprofessionals, clerical and sales workers,
and technicians; and (4) executives, professionals, and managers. — e

To convert the percentage figures into index form, the occupational categories

were assigned values from 0 (unskilled) through 3 (executives). The Winters

High School value would indicate that the students come from an area which has

a relatively large proportion of skilled through unskilled employees.

{Continued on page Vi -18)
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Parent Education Index: Principals estimated on the Schocl Information Form the
percentages of students whose parents had attained each of the following

educational levels: N

| Not a -high. school graduate
High school graduate )
College graduate/advancéd degree

To convert the percentage figures into index form, the educational levels
were assigned values from 1 (not a high school graduate) through 3 (college
graduate). The Winters High Schoul value, less than the state median,
would indicate that the students do not come from an area with a relatively
large proportion of high school/college graduates.

As examples of the above, the Winters' grade six achievement index is higher than that
of 27 percent of all other districts in California; the socioeconomic index is higher
than that of 11 percent of all other districts in California; and the parent education
index s higher than that of 12 percent of all other districts in California.

K

2

from Winters Joint Unified School District

EXAMPLE OF
Discussion of Background Factors .

Factors Used by the State Department of Education. In connection with the
California Assessment Program (state-mandated testing), the State Department
of Education included three factors in computing comparison score bands for
report1ng state test results. Thesé three factors were as follows: grade
six achievement, socioeconomic status, and parent education ievel. The
sixth grade achievement index was based upon the 1973 state test data for
feeder schools, and the socioeconomic and parent education indices were
based upon principa]s estimates. Summary data regarding these three demo-
graphic factors are presented in Tatle G-1. The following observations may
be made from these data: :

1. Grade six achievement data (for feeder schools) show that HBHS
and EHS are somewhat above the other Schools in terms of this
student background factor. WHWHS shows the lowest feeder school
sixth grade achievement index.

2. Principals' estinmates of socioeconomic status show EHS with the
highest socioeconomic level followed by MHS. WHS shows the
lowest estimate of socioeconomic level in the district.

3. Principals' estimates of the levels of parent education are
similar across all schools with FVHS showing the highest Tevel
and EHS and HBHS showing the lowest levels.

Aid to Families with Dependent Children. Another factor frequently used to
estimate the socioeconomic status of a school population is the percentage
of students in families receiving financial assistance under the program of
aid to families with dependent children (AFDC), Summary data regarding this
factor are summarized below:

I Continued on page Vi-19)
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AvDC Count

Percent of
School Number of Students School Population
EHS 73 2.0
FVHS 55 1.3 .
HBHS 134 4.4
MHS 54 1.5
WHS 197 5.6
DISTRICT 513 2.

These data show that WHS and HBHS have the highest percentages of their popu-
lations receiving assistance under AFDC. MHS and FVHS show the lowest
percentages..

Ethnic Distributions. Data regarding m1nor1ty group d1str1but1ons are fre-
quently useful in describing school populations, as this factor may point to
language barriers that affect student performance. Table G-2 presents data
regarding the concentrations of minority groups in the district. These data
indicate 'the following:

1. Spanish-surnamed Americans represent the largest éing1e minority group
in the d1str1ct followed by Asian Americans and American Indians.

2. The greatest concentration of minority students is at WHS where
18.8 percent of the student population is composed of minority
group students.

Attendance Data. One final set of data included in this general information
section relates to student attendance patterns. Attendance data were col-
lected during the 1974-75 school year for random samples of approximately 100
students per gradé level per school. These data are presented in summary
form in Tables G-3 and G-4. The following observations may be made from
these data:

1. Across the district, ninth grade students show the highest rate
of attendance followed by tenth and twelfth grade students. The
lowest attendance rate was shown by eleventh grade students
(Table G-3). The median number of days absent increased by nearly
one day from the ninth to the tenth grade, by more than two days
from the tenth to the eleventh grade, and dropped by almost one-half
day from the eleventh to the twelfth grade.

2. Table G-3 shows a variety of patterns among the schools in terms of
the median number of days absent by grade level. Overall, WHS
tends to show the highest rates of attendance, and FVHS shows the
lowest rates of attendance.

3. Table G-4 indicates that attendance is generally highest during
the first quarter, decreases curing the secand quarter, remains
about the same during the third quarter, and reaches 1ts low point
during. .the fourth quarter. Individual schools show variations
in this pattern, with EHS showing a dramatic increase in the rate
of attendance during the fourth quarter. This increase appears to
be the result of a concerted effort on the part of the staff to
improve attendance.

Summary. The data presented in this section show that there are differences
In the student populations among the five comprehensive high schools. These
differences are subtle in some cases and dramatic in others, and while the
true effect of these factors on student performance is not totally clear,
all of these factors taken together would suggest that WHS would show the
Towest levels of student performance generally.™ The differences among

the remaining four schools across all factors are not definitive enough to
make further predictions.

1

|
;
;
|
|

Srom Huntington Beach Union High School District
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3 EXAMPLE O¥
Report on Results of Student Survey, with Chart
A
* . Student Survey
%

The matrix-sampling testing complieted on a distri¢twide basis in May of 1975
included a student survey which dealt with student perceptions of their
.school pﬁQgrams and various aspect. of school in general. These data are
presented in summary form by grade level by school and for the district in
Tables SS-T\ §S-2, S$S-3, SS-4, SS-5, and SS-6 contained in the appendix to
this report. The following observations nay be made from these data:

1. A maquity of the students view their programs as preparation for
college or both college preparation and vocational.

2. Approxi@gte?y one-fifth of the students anticipate early graduation.

A majori%y of the students plan some form of higher education
immediately following high school graduation, and a large majority
plan advanced education during their lifetimes.

4. Approximatel . three-fifths of the students indicated plans to enter
* professiona]-menageria] or technical vocations.

5. The number, variety, and quality of courses available received gen-
erally favorabl&\ratings from the students.

6. The variety of iearning activities and quality of teaching were
given good ‘to excél]ent:ratings by ? majority of the students.

7. Approximately orie-half of the students rated the availability and '
quality of counseling and guidance services as good to excellent,
and approximately 30 percent rated these services as fair to poor.

8. Extra-curricular activities received generally favorable ratings,
with the athletic program receiving the highest ratings and student,
government receiving the lowest ratings.

9. Approximately 40 percent of the students rated the number and type
of student rules and regulations as good to excellent, and approxi-
mately 25 percent rated them as fair to poor.

10. The quality of %aci]ties was %gted goed to excellent by approxi-
mately one-half of the students.

11. More than 40 percent of the students rated scheduling and registra-
tion procedures as fair to poor.

12. Slightly fewer than one-half of the students rated daily schedules
ds good to excellent. ‘
\
*13. Grading policies were rated good to excellent by more than 40
percent o the students and fair to poor by approximately 25 percent
of the students. b

14. Interpersonal relationships (student-staff and student-student)
were rated good to excellent by approximately one-half of the stu-
dents, with student-administration relatiopships receiving the
Towest ratings. .

15. Slightly fewer than one-half of the students\rated their elementary
school preparation for high school as good to\ excellent, and more
than one-half of the students rated their higg school experience in
general as good to excellent.

{Continued on page Vi-21)
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© TABLE $S-2

sty OF SIUDENT RESPONSES RCGARDING CURRICUtLM, "
INSTRUCTION AnD GuIDANCE” -
{339¢c Dlstribatlon)

T R TN T TR I T ST TR T £ W mra - . . vV -
»

ms AL hons s us UISTRICT

altotanpazy afdet A 2f oha 1y hiz b ofre tu f1z f e fo bl f 9 o un e,

Humber of courses availabie at your school

Good - (xcellent srlreq a2 2010af s 23k cof raf6y |61 fre § 22fs0 {26 (2 {24 |63 gy nqpsinjrgrs
Mequate RIRIARLIRENRIRRTIRI2AREI BRI 23 |10 [ Y60 a2 Py s 23 f2s feo fe fr2 10 {18
Falr - Poor 9112y w] 61 S| | 9f myfio J1s 2 sty s nnlopainingg
Variety of courses avallable at your schoo)
3 Good - Excellent 1911918123101 ga] 021 02 nins |62 |c2 | roloo [76 173 §22 fos |56 |62 126 t20 |73 {24
Adequate VW) ejispipupy 4fw)ofay P4 [asto iz e e {30 J20 fl1a 112 a6 16
. fair - Poor OfF yb13j2) 2| 6] 6y 1r{tof2 N4 )4 Mmojtsespnofnnheltolunjfie]ontjio
Value of courses avallable at your school ! )
Good - [xcellent 10[69] 6214027 10] 22] €65 67166 {66 |66 | 10578 |72 6% 123 |61 f6s en [j22 Jud 69 |62 |
AMequate 101231103314} 13) 20{ 24]2019 |24 |24 {1112 J20 124 fo |25 20 |20 |32 |10 f20 |25 ‘
falr - l‘oor_ 120 rpj)eg afaef sfafazhs fo o Jasin e pis |9 e D e tin Bz fn n
Variely of learnlng activities at your school
Good - Excellent 501401564 12y 501 52] 53| 50] 42]40 [10 153 § 60,53 [s3 |1 {59 |42 fa4 fac Niss 146 |59 )
Adequate 2111020 25| 22f 1] 26425 125 24 | 2af26 |24 J29 |20 {25 faa fas Y22 los f2s V22
falr - Poor . W37 refafaf ] afs jar 24 Jisfa |22 {20 20 1) {40 {35 {123 |30 25 |25
Quallty of teaching at your schoot
Good - Cacellent 6] 63| 59)60 65162} 55] 53] ¢5[c6 {56 |10 | 6ale4 {10 62 |52 |59 44 |55 62 163 |57 {57
Adequate 0F24 1923 J22f 25y 300 At 23far {29 a1 | 26|r2 {20 {23 f20 [22 {34 f2s Jl2a |21 |26 |27
falr ~ Poor gy ejrfzgafeiazpe 14 119 1ofse Lo s J1e fio {21 2y Iha e fre fi2
Avathablifty q{ counseling and guidance
;Services at ybur scnool ’ ‘
Gond - Lacelient SUESHIS6Psa 159 ax] A1} 2] ar{as {20 §31 | 67]56 {62 |49 |53 jes 0 fAG 1194 JAD 146 |42 *
Adequate 2120125130 112]26] 201 271 32017 {23 |20 16{23 {22 [en J2a {23 [29 |4 {lz2 |22 f26 |24
Falr - Poor 19116221 30464 {1y (49 110 [ 1220 117 {23 |21 {33 [az far K23 |20 J20 103
NQualtity of connselling amd gnidance services
Good - [acedlent tn]srisofasjeaisof A¥forjsao [te J29 §c2fs6 Joa st {49 |36 Jay {49 lls2 Ja2 bso {46
o Mizquate IGpnpses jirgaf ezl 6¢fwfse ;29 a2 he Ji6 (23 |22 {02 1o g 22 (22 his
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from Huntington Beach Union High School District

EXAMPLE OF . \
School-by-School Distribution of Letter Grades
1974-75 REPORT CARD GRADE DISTRIBUTIONS
BY SCHOOL AND QUARTER
A B c D F
SCHOOL/ QUARTER No, % No. % No. Z  No. % No. % GRA
Huntington Beach : )
1 /63 30.1 5219 31.6 4207 25.5 1586 9.6 531 3.2 2.76
2 . 5035 31.8 4380 27.7 3880 24.5 1729 12.9 790 5.0 2.67
3 4b77 31.9 4092 27.9 3634 24.8 1480 10.1 775 5.3 2:71
4 4955 34.2 3935 27.2 3342 23.1 1509 10.4 734 5.1 2.75
Tot. 1l 19630 31.9 17626; 28.7 15063 24.5 6304 10.3 2830 4.6 2.73
’ Westminster
1 5240 28.7 5289 28.7 4484 24.6 1897 10.4 1398 7.7 2.60

//V\ 27.1 4308 23.8 1798 9.9 1580 8.7/61

43%2/,9 .7 1392

NOTE: The data on the letter grades given i ach school, by quarter, were given in the
Huntington Beach report so that its governing buard could compare this information with the
) state test results for the district,

30.4

from Huntington Beach-Union Iligh School District
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Evaluation of a school district's educational program implies more than mea-
sures .nt. Evaluation implies looking at measurement in the light of objec-
tives and .goals and making decisions about the value 9f the outcomes ob-
tained. The goals of educatior are complex, and standardized tests are
available to measure only a few of thcise goals. Standardized test scores
should not be the only criteria used to evaluate a total educational pro-
gram; but to the extent that the tests measure objectives of the program,
the test scores represent valid measures for those objectives and are mean-
ingful indicators of achievement. '

The chief limitation of most testing programs is that they present and
analyze average student achievement in a2 limited number of cognitive con-
tent areas. For example, the tests both in the state assessment program
and the district testing progrdm measure achievement only in the areas of
veading, written expression, spelling, and mathematics. Many other subject
areas such as history, geography, science, and social science are not in- "L
cluded. Nefther are such areas as art, music, career education, or any ’
noncognitive characteristics e.g., self-esteem, citizenship, or cultural
appreciation}). Therefore, the reader must realize that only some of the
information that is required for the evaluation process is provided in |
this report. Perhaps of greatest value are the teacher-made testc which T
are criterion-referenced and have the added strength of assessing vealis- |
tically the individual needs cf students.

EXAMPLE OF
= 5 Explanation of. Limitations of Test Results '

from San Marino Unified School District

84

Vi-22

ERIC : »

Aruitoxt provided by Eic:




¢ Recommendations

In the recommendations section of the testing
report, certain conclusions are presentcd to the
members of the school district governing board. In

- B e AT

addition, reconumendations are made for. program mendations.

EXAMPLE

emphasis and for further testing or analyses. The
following cxample from the Huntington Beach
Union High School Dijstrict report illustrates how
one California school ‘district presented its recom-

Discussion and Conclusions -

As was stated earlier, this report represents an“initial effort to integrate
various data sets into a compresensive program assessment, and as such it
should ve viewed in a baseline sense rather than as the answer to all
questions. As readers from various audiences study and use this report,
additional data sets may be identified for consideration in future reports.

In reviewing the data presented in this report in their totality, it would
seem that the overall district performance in reading, language, and
mathematics is highly satisfactory relative to the remainder of the state.
Reading is the area of greatest strength as shown by both the statewide and
districtwide testing programs. (Qe districtwide test data indicate that
performance in the areas of langyage and mathematics tends to weaken at the
upper grade ‘levels in-a relative sense. Performance in the area of science
appears to be satisfactory as is the case with social studies. Social
studies performance does, however, weaken at the 12:h grade level. Per-
formance in reference skills is similar to that in language and mathematics,
weakening at the upper gradé levels.

In a relative sense ninth grade performance in the basic skills is the
strongést, and there is a general patcern of weakening as students pro-
gress through their high scheol programs. This pattern would suggest that
while %here is continual growth in each of the basic skill areas assessed,
the growth is not commensurate with the poteniial. The pattern would .
suggest diminishing emphasis on basic skills in the upper grade lovels.
However, it should be noted that the source of this apparent diminishing
emphasis is not known. It could be an artifact of the curriculum,

student selection of courses, graduation requirements, instruction,a
Combination of these factors, and/or still other factors. '

The data contained in this report Qou]d suggest that the district has a

. relatively strong academic orientation. This is supported by the contrast

of physical performance test results as opposed to the academic testing
and student perceptions from the TRACE data and student survey data. There
are also indications that this academic orientation is commensurate with
general student desires. However, there would appear to be a substantial
nuiber of students who are not finding their needs met satisfactorily.
This possible discrepancy could be the result of several factors similar
to those noted in the above paragraph. Another factor worthy of further
exploration in thkis regard is that of the guidance services available

to students.

Student perceptions identified some areas of dissatisfaction relative to
the school operation and program. Areas such as grading policies, daily
schedules, scheduling and registration procedures, and rules and regula-
tions were not highly rated by students. Guidance services came under-

(Continued on page VI-24)
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criticism from students in a variety of areas. Some of these matters may
be artifacts of the large schools and overcrowded conditions, but none-
theless cannot be overlooked.

Substantial data were presented regarding the individual schools, and

these data show that no one school reigns supreme in all areas. HBHS and
MHS tend to show the highest levels of academic performance,with EHS shar-
ing this position in several areas. WHS tends to be consistently at the
bottom of the school-by-school rankings,which might be expected in terms of
the difference in demographic factors. However, in a relative sense HHS
appears to have a. highly satisfactory‘prOgram

Considering the fact that some of the data and the integrated approach used
in this report are on a first-time basis, it would be this evaluator's
opinion that across the district the educational program is generally satis-
factory, with no g]ar1ng discrepancies. There are matters for concern in
the basic skill profies which, if verified by a second year of data, could
be matters of more serious concern. There are also matters for concern re-
garding some services; namely, guidance services. Specific concerns become
apparent for the individual schools, and they vary from school to school.

Recommendations

Based upon the data provided in this report and the evaluator's observations
12fconguct1ng this program assessment,the following recommendations are
offere

1. This report is a first.time effort at comprehensive data integration
and, as such, should be used for baseline and status purposes in re-
viewing and examining the program. This report should not be used °
as a basis for overreaction at any ‘level.

2. The pattern of apparent weakened performance at the upper grade levels
(relative to the ninth grade) should be reviewed for possible explana-
tions. The performance in language and mathematics skill areas should

_receive particular attention:

3. The guidance program should be reviewed in an effort to improve its
effectiveness and/or the perceptions of its effectiveness.

4. The matter' of general program orientation versus student needs and
desires should receive further attention to clarify the existence of
a possible d1screpancy This issue has several ramifications to be
cons1dered

5. Each school should carefully review the data specific to that school
and attempt to determine the reasons for any apparent discrepancies.

6. The concept of comprehens1ve program assessment should be continued
with the addition of any data set deemed necéssary and a tightening
of procedures in data co]]ect1on and testing. The assessment program
can be no better than the quality of the data obta1ned

7. Specific efforts should be made to orient staff to the concept of
comprehensive program assessment and to engender positive attitudes
toward program assessment.




A
Organizing the Board Meeting

., Now, that we have examined the writing of the
board report, let’s look at the ways in which the
board meeting itself might be organized. There

“appear to be four mamn ways in which this may be

.done.

Single Meeting

Time is set aside at a single meeting of the board
for the entire presentation of results. This method
assumes that all the relevant and necessary infor-
mation can be presented at a single meeting and
that questions and observations by board membess
can be accommodated at a single meeting. Most

_California school districts use only one board
. neeting for reporting results.

Follow-up Study Session

'’ This foliow-up study session works best when
there is high interest in going through results in
considerable ¥etail. Two board meetings are used.
The first is a regular meeting at which the testing
coordinator gives the usual full report. Then a
second meeting of the beard is arranged; this is a
public study session with only the test results on
the agenda. At that second meeting, a more

) informal tenor is adopted so that Jistrict staff

members and board members may exchange infor-

4 matign and opinions fabout the results. At the

study session, “sults are examined by grade level,
content area, s«ill area or school, or in any, other
way appropriate for the-district. !

“Earl P. Ovens, Consultant in the Office of the
Los Angeles' County Superintepdent of Schools,
recommends. thinking about foupcdrcfully planned
meetings. “Board members need to know more

. Four Session‘i -

about state assessment than can be covered ade-
quately in one board meeting,” he suggests. Each
of the four two-hour work sessions covers a
different aspect of the test results. One plan works
this way: session 1, overview and school-by-school
results; session 2, reading results in depth, includ-
ing skill area results and review of local school
reading programs; session 3, math and language
results in depth, including skill areas; and session 4,
recommendations for improvements in all areas,
including cost estimates.

“Time for Staff Action

Results are reported i.. the usual way at a single
regular board meeting. Then another board meet-
ing to consider action is set for one to one and
one-half months in the future. During that time,
school staffs carefully review the results and, with .
central district staff, decide on their preferred
action. They could ask for different teaching
techniques, more training, new materials, or just
further pupil testing. At the second board meeting,
the board hears what action the district staff as a
whole recommends. )

Regardless of the way board meetings are
organized, two other ideas will improve your
reporting of results. The first is to schedulg a
midyear review session sometime in the carly
spring. At this meeting, board members are
informed of actions taken since the fall testing
report and of any further testing done since then.

And second, in most districts a written work
plan can be the most valuable document to come
out of reporting results. The plan, in simple or
detailed fashion, outlines what the district expects
to accomplish in the next year toward umproving
pupil achievement and just how it puns-to go
about doing it,
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The Complete Board Report:
A Checklist

Here is a checklist you can use in compo;;ing your board report on testing results.
The-list is-intended to be complete, so some -items-below may not be -necessary -in
your district.

lntroductlon

. Number i pupils tested, by grade level dates of testing; pupils exempted
. from testing

— 2. Names of the tests used; the skills they measure

3. Purpose of the testing program

Summary of Results and Interpretation '

4. Overall sumsary, by grade level and subject

5. The meaning of results, including a comparison with previous years’
results and with comparison score bands

6. Apparent trends, weak areas, and strong areas

7. Highlights of the results, unusual or distinctive findings which need to be
singled out

Detailed Results

8. Results by state percentile and percént correct for district, grade level,
and, where desired, school (including necessary explanation and defini-
tions)

e 9. Comparison scores for previous years

~——10. Comparison score bands (including necessary explanation and defimtxons)

——11. Appropriate graphic treatment of scores and comparison bands (perhaps
. including locally created graphs and charts or copies of the sfate printout

: of results)

——12. Explanation of matrix testing and reason scores are not reported fc.
individuai pupils

13. Summary&%;latemde results

Background Fsciors and Other Testmg Data

14. Explanation and listing of background factors used in comparison score
bands; district ranking in these; changes from prévious years ,

— 15, Other district testing and comparison with Californic Assessment Program
results

—_16. Other district statistics that have bearing on test results (such as pupil
absence rate, student survey findings, and so forth)

—_17. Comments on the validity of ‘e results, including factors not previously

reported which may have effect on scores

N Recommendations

18. Recommended steps:for program changns more testing, further study, or
other use of results

]




N

Other checkpoints for vour board report:

Are charts and graphs used generously to make understanding -and
comparisons easy? -

Is all of the-report fully understandable to-the average parent?’

Cotild the report stand by itself as a document fo: use in the
community (without your oral explanation)?

Are all measurement terms used in the report explained clearly and
simply?

Will good audiovisual techniques be used at the board meeting to make
the testing results available and understandable to all?

Are the regative results—as well as the positive~covered adequately so
that no one will think that unpleasant facts are being hidden?

s

Yes  No .
O O
O O
O O
O O
O O
O O
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_ —they_sometimes__report_school by._school)

,5;3.’ i Workmg with the Medla

In the past, the state administered the tests to try to provide information for a wide range of

audiences: state legislators, district admxmstrators program planners, classroom tegchers, and the
general public. In trying to meet the needs of such diverse audiences, ranging frori the need of
teachers for very specific diagnostic information about students to the more se...al needs for an
indication of education’s attainment statewide, the testing program did none of its jobs very well.

On a Thursday morning each November, the
Superintendent of Public Instruction delivers to
the State Board of Education a report that will
soon make its way into the headlines. Then the
chief of the State Department of Education’s
Office of Program Evaluation and Research faces
members of the State Board of Education and
spells out for them the results of the previous
year’s state testing. He explains the results, suggests
implications, and answets questions. In an hour the
task is done. For many others, however, the task is
just beginning,

Within minutes the Associated Press carries an
dccount of the. Department of Education’s report
to its subscribers throughout California (just about
all daily newspapers, radio and television stations,

but few weekly newspapers). On the afternoon of ,

the same day and the next morning, virtually all
the r.ajor news outlets in the state repeat the story
for their audiences.?

The scores of the typical school district find
their way into the press through routes other than
these major news media. The "big newspapers and
just about all radio and TV stations concentrate on
the statewide or big-city district results (which

devote more than a line or two, if that much, to
smaller school districts.

Where the News Comes from

How, then, does the press get information on
individual school district test resu'ts? Here is a

.; summary of the three ways:

Feedback!

1. From Sacramento: As described previously,
the major newspapers that cover the State
Board meetings obtain district-by-district
scores at the time of the November meeting.
Others call the State Department of Educa-
tion and ask that results for the districts in
their circulation areas be mailed to them. The
Department fills those requests.

2. From offices of county superintendents of
schools. Some news.media call these offices
when they hear of the release of scores in
Sacramento. By then the scores are public

-

J“Purpose of the State Testing Program,” Feedback—Newsletter
of the New California State Testing Program, Vol. 1 (January,
1973), 1.

2The speed and accuracy of their reports are no accident. George
W. Neill, Assistant Superintendent of Public Instruction and
Director. Office of Information/Program Dissemination, says:
“About a week before the meeting, we release the results to the
reporters who regularly cover the State Board of Education. The use
of the information, of course, is embargoed until the actual board
meeting. Dunng that week the reporters have time to digest the
.nformation ani sit down with us to ask questions and clanfy their
understandipz. By the time of the actual board meeting, many of
the reporters already have their story written. This arrangement

-few_____works.well.for.all of.us.” *

News media that usually cover State Board meetings are the Lus

. .Angeles Times, San Francisco Chronicle, San Francisco Examiner,

San Jose Mercury-News, San Diego Union, Sacramento Bee,
Sacramento Union, and the Associated Press. From Mr. Neiil’s office
they receive four items: a news release on the statewide test results,
test scores of school districts in their area, statewide test results, and
the annual report of student achiecvement. -

Mr. Neill's office also mails the statewide news release to all
California news media. The release does not contain test scores for
individual school districts, A sample of the refease is contained in
this chapter.
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inforation, and the county supcrmtendent

adapted. A news .elease or information memo

must giye them out.’ e

3. F rom sdhool districts. As reported in the
survey in Chapter I, most newspapers and
other medn get test results from the school
district office, Some districts release their
districtwide an\i\school-by-school results on
the day of the Stafe Board meeting, especially
in areas where maj
run them anyway.?
time, perhaps when th
the school board.

newspapers are going to
thers wait until a later
scores are reported to

Thus, by knowing just when tht:\State Board will
receive the results and knowing \how the news
media in a particular area usua'&)btain their
information, you can plan ahead Kthe most
effective release of your district’s ‘results

N
Four Easy Ways to Get the News Out \

The next job is to communicate the informatio
to the news media—the newspapers and radio and
television stations that usually cover your area. If
the district has a public information officer or a
part-time consultant in public relations, no prob-
lem should occur. One should simply give that
person the information and let him or her do the
job. For districts without this advantage, however,
four zasy alternatives ar: availab.c for doing the
job oneself:

® Alternative 1: Issue a News Release. Write a
news release in journalistic style that contains
all the information the news media will need
to report adequately your district’s test
results. Then either mail it to reporters or
hand it to them as they attend a bourd
meeting. (Reporters usually do a better job
when they have plenty of time. Since test
results are important news, it is a good idea to
telephone reporters before a board meeting is
held or before a news release is mailed.
Reporters may even want to pick up a copy
to study in advance on a hol’-for-release

basis.) Sce the. resource material in this

chapter for model news releases that can be

Igee this chapter’s resource muaterials for legal aspects of pubhe
information. Lo

This miceting is usually held in the first hall of November cach
year. The exact date on which the test results will be repurted ven
be learncd by wlling the State Board offive 1n Sacramento
(916-445-9016) a few weeks before the meeting.

shotild—be keptsiniple. "Professional jargon
should be avoided. If your next-door neighbor
cannot understand the news release thor-
oughly, the media are not likely to either.

o Alternative 2. Issue an Information Memo.
This alternative may be a better method for
wnose who are not familiar with journalistic
writing. The memo is simply an organized
summary of all the pertinent details. It
contains the same information found in a
news release but is not written in paragraph
form. See the resource material in this chapter
for some examples. The memo can also be
mailed or handed to reporters.

® Alternative 3. Use Your Board Report. In
some cases the report you write for your
school board will give reporters all the infor-
mation they need. Of course, they can get a
report when they attend your board meeting
or, perhaps, from you ahead of time on a
hold-for-use basis. Be sure, though, that the
report contains all the information the
reporter is likely to need. Not all school board
reports do.’

® dlternative 4. . 1a News Conference. Some

%i - ity districts use this technique because
(1) have many newspersons who want
their\esults at the same time, (2) want to
avoid ahswering the same questions-for several
different “xeporters; {3) need to lct television
and radio réporters film and tape their super-
intendent annguncing the results; and (4)

want to break Mie news to all the local news
media at the sameé\time. A news-conference is
useful when reporters.ask many questions or ¢
need exists to clanf)\q number of difficult
points. A conference is nb¢ useful for a simple
release of information.

These four aliernatives take inta_account the
diversity of situations in California schdgl districts.
Where there are only one or two local ndws media
and the testing coordinator or superinten
the facts well in mind, a telephone call ca
sufficient (from the superintendent to a reporte

<T.Al(.mg 4 wue trom Sacramentu, vne smart testing director calls
up cach local reporter the day before she reports test results to her
school board. She invites the reporters to stop by her office well
before the meeting, At that time she gives them o copy of her news
release and buard report and speads time discussing and clantying
the meanmng of the scores. The result 1s fewer problems at the board
mecting and better news reporting,
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“Hello, John? I just wanted you to know that we
are releasing our annuul pupil testing results today.
Shall I mail them to you? Or, if you like, you can
drop by, and I'll be glad to go through them with
you in detail.”

Five Things All Reporters
Will Want to Know

Regardless of how testing results are released,
most reporters are interested in knowing five basic
things. Be sure the five things are contained in all
news releases, information memos, or board reports
that are distributed to the media. If you are dis-
cussing results with a reporter, know the results
thoroughly before you start.

1. What are the test results? How does the
district compare with other districts in the
state? What are the percentile scores for each
grade? Where do the percentile ranks fall in
relation to the comparison score band?

2. How do the test results compare with last
year's results? Is the trend up or down?

3. If the trend is higher or lower, what is the
reason? Budget cutbacks? A new reading
program? Shorter instructional periods? A
redesigned curriculum?

4. What are you going to dc with the test
results? A new program of some kind? Reallo-
cation of funds? A new task force? If so,
when will the public see these things material-
ize?

5. How do y ou feel about the testresulis? If you
are please d, say so. If you are not, 1t’s good to
express your concern. '

]

Once you have covered the basics, some other
information may be useful:

a. Particularly high- or low-scoring schools or
grades

- b. Unusual increases or decreases in scores

¢. Number of children in the district taking the
test

d. Purpose of testing
e. General level of scores statewide

f. Background information about the nature of
group testing, the meaning of average scores,
method of determining the comparison score
band, and some of the significant background
factors in a school district

g. Members of the district staff responsible for
improvements

Questions About Working with the Media

Q. What should be done by a district in a
metropolitan area lacking a local community
newspaper? (“All we get are a couple of lines in
the inetropolitan newspaper.”)

A. For convenience’ -sake the major news
outlets probably get the scores from the
office of the county superintendent of
schools. (Check if you are not sure.)- This
situatior implies (1) that a need exists to
communicate with the community directly
(via newsletter, for instance) rather than
through the media; and (2) that the metro-
politan press and radio and television sta-
tions are likely to be interested only if
something unusual is present; for example,

How to Issue a News Release or Information Memorandum

(Basic Teehnique)

Write or compose the release or memorandum and type a clean copy on 8%" x
11" paper. Check the copy thoroughly for accuracy (no guessing permitted). Xerox
or lithograph enough copies (no carbons). Then either (1) mail them in regular
business envelopes via first-class mail to all local news media, or (2) hand them to
reporters. Be sure everyone gets his or her copy at about the same time. No
favoritism should occur. Keep a copy tor the file.

News releases and information memos (because they are complete and easy to
read) are useful also tc staff members, télephone cle ks, principals, PTA officers, and
others. Bulletin boards can be used effectively for this purpose.
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a rapid gain in reading directly attributable
to a specific program.

Q. Our district scores always appear in our metro-

politan newspaper the day after ~-the State
Board meeting. What should we do about our
community newspaper?

A. Jack McCurdy, education writer for the
Los Angeles Tiines, says: “Any reporter of
a community newspaper is going to be
upset when he sees his scores for the first
time in the Los Angeles Times. When | was
a small-town reporter, I had more respect
for public officials if they came to me first.
Regardless of whether you have somethiag
serious to say, not making a public state-
ment makes it appear that you're trying to
hide information. You start off on the
wrong foot.” McCurdy urges such districts
to release their results on the same day as
the State Board meeting.

. Who should speak for the district through a
news release or information memo or at a news
conference?

A. The superintendent. According to Releas-
ing Test Scores, a publication of the
National School Public Relations Associ-
ation, “The superintendent can and should
defer to experts when questions get techni-
cal, but the superintendent is the spokes-
-man the media wants.”

. What tone should statements or news releases
take if a district’s scores are low or doing
down?

A. Be factual. Report the full information and
be sure to say what you intend to do about
it. McCurdy of the Los Angeles Times sayc.
“The most important thing is to try to
maintain an objective point of view. No

matter what the results show, the reporter
will respect the fact that a school district is
at least capable of taking an objective look
at itself.” :

One school public relations professional
advises: “Most people are reasonable. The
public doesn’t expect us to be perfect, nor
to perform iniracles. It does, however,
expect us to be realistic, to face up to
problems, and to come up with feasible
plans for solving them. This is the view-
point you must communicate. It won’t do
to be stumped or astonished by test scores.
Think of the movies: the bad guys alibi; the -
gpod guys act.”

Releasing Test Scores comments: ‘“Some
educators have argued forcefully that
assessment test scores are an insignificant
measure of student achievement. (Such
arguments generally follow the presenta-
tion of low scores.) This ‘cop-out’ approach
to assessment just doesn't work. As far as
the ‘outside world’ is concerned, tests
wouldn’t be used if thev didn’t mean
anything.”

Q. What should I say, however, if I am sure the

results of state testing do‘not show the real
achievement levels of my district?

A. It is time to cite in detail other tests or
assessments done in the district and to
show in what way they differ from the
state test results. It is not persuasive,
however, to claim that the state test results
are inaccurate unless hard data are at hand
to support your view.

. There are some reporters I hardly ever see at

our school board meeting. Do I need to send
them our results, toc?

How to Conduct a News Conference (Basic Techniquc)

Notify all local news media a day or two in advance. Hold the conference in a
suitably large room if there will be television cameras, otherwise, an office or small
room will do. Start the conference by handing out the test scores in the form of
statistics, summaries, charts, tables, or narrative. Read or ad-lib a statement on how
the district views the scores, what it plans to do about them, how it plans to use
them, and so on. (Don’t read aloud the written material you have just handed out.)
Answer questions until all present have the information they need.

~

-
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A. Rule one in getting along with representa- your district’s benefit to discuss them several times
tives of the media is to give all reporters an a year. Two ideas:
equal break at the news. Be safe. Send your
information to 21l media that may possibly
be interested.

Q. How should I -get testing information to the
broadcast media-radio and television?
A. Do the same as with newspapers. Send the
same material (news release, information
memo, and so on) to all news media.

What Else?

~ Don’t talk about test results only once a year. )
Whether your results look good or bad, it is to -~

-
—
-

*J
&

If in November you talked about new pro-
grams, keep information coming during the
winter and spring on how the programs are
doing. The resource material for this chapter
contains a sample news release and informa-
ticn memo on this matter.

Let parents know when their children will be
tested. Perhaps »ou ‘can give them the test
schedule for the yezr. Sample news releases
and information memos on these topics are

also contained in the revource material for

this chapter.
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‘ Resource Material for Chapter \Y 1

The State News Release

—_——— “ \
This is a copy of the news release issued by the Department of Education at the\

time scores were reported in November, 1974,

\

CALIFORNIA STATE DEPARTMINT OF EQUCATION #184
Wilson Riles

Superintendent of Public Instruction 11-13-74
721 Capitol Mall

Sacramento, CA 95814 RELEASE DATE: ¢ a.m. Friday, Nov. 15

Contact: George Neill
{916} 322-6140

SACRAMENTO....Pupils in Ca]ifor:ia's 2nd and 3rd grades scored above the \
national average in reading last year, but the state's 6th and 12th graders
performed below the national average in all subjects included in the statewide \
testing program.

Alexander I. Law, chief of the State Department of Education's Office of
Program Evaluation and Research, told the State Board of Education today
(Mov. 15) that thne 1973-74 test results disclosed that California's 2nd graders
performed 3 percentile points better in reading than the national norm.

The average reading test score for the third grade was 2 percentile points
higher than the national average. ‘

The new test results, which involved 1.5 million pupils, also reveaied a
slight performance deciine from the 1972-73 school year by 6th gradérs and
high school seniors in reading, writing and spelling. However, Law said,
"there is evidence that the downward trend in the 6th grade has been halted.”
Other highlights of the test results:

[ High school seniors scored 16 percentile points below the national
average in writing and language skills; 6th gfaders were 13 percentile

points below the national average in the same skill area.

3 The average score in reading of high school seniors was 3 percentile
points below the national average; 6th graders were 6 percentile

points below the national norm in reading.




The average score of high school seniors in mathematics was 2
percentile points below the national average, the same as 1972-73;
6th graders were 12 percentile points below the nationzl math average,
no change from the year before.
High school seniors scored 3 percentile points below the national
average in spelling; 6th graders were 8 percentile points below the
national norm in spelling.
"The greatest weakness appears to be in the area of lanauage and writing,"
law saia. He noted that both the 6th graders and the 12th graders scored 2
percentile points lower than 1972-73,
Because of the size and heterogeneity of California's pogulation. the
hiah average score for the state in the 2nd and 3rd arade is "remarkadle,”
Law said.
"The emphasis on improving the instructional program in the lower grades in
the past four or five years is payina off,"” he added. "Similar emphasis will
be placed on the higher grades durinc che next two to four years as a result
of the efforts of the Reform of Intermediate and Secondary Education (RISE)
prcgram launched last July by Wilson Riles, state superintendent of public
instruction.” A special RISE commission is at work now developing a program to
overhaul the state's junior and senior high schoois,
Law said the test results indicate that:
° Pupils who had attended preschools scored higher than those who d;d not.
° Pupils in medium-sjzed schools scored higher than pupils in small
and large schools.
° Pupils who attend suburban schools scored higher than pupils in both
rural and urban schools.
[} Pupils whose parents were employed in professional fields scored
higher than pupils whose parents were employed in 5k§11ed or

semi-skilled occupations.,




Law said no other state conducts such a comprehensive testin¢ program.
California is the only state that tests five grades annually, he added.

The test results include a breakddwn by school districts, Law said.
Each district has received its average scores in each subject arez tested,
and the results are compared with state and national norms. Xn.addition,
an innovative index added last year provides each district with a
corparison of how it is performing in relation to districts with similar

,

pupil populations.

#44 - .
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An Outline-Type Model News Release ‘

This model of a news release is provided to school districts in Los Angeles County
by Ann Barkelew, Public Information Officer in the office of the county
superintendent of schools. To use the model, districts fill in the blanks With
information on their own results. )

Name of diszsz:rict

Title of ¢ fice sending news release
Name of ccatact person

Telephone number cf contact gerson
Date of news release

HEADLINE foptional)

,» Superintendent, School

District, today announced achievement test results for the district's

pupils in grades 1, 2, 3, 6, and |2 that have been released fraom the

State Dcpartmeqt of Education. The tests were administered during the
. 1874-75 school year as part of the mandated statewide testing pro am.
THEN - Summarize the practical significance of test results.

———

Include comparisons over previous years, using quotations
from the superintendent.

Basic reading achievement of students in the grades tested (has
district's
continued to improve( (has remained constant) during the past few years.

said, " n
Superintendent quotation on general trend
. NOTE - If one of these two statemcats cannot be made, start .
paragraph by breaking down the general trend into grade
levels.

Thirg graders showed the most significant gains in basic }eading achieve-

mant vith N .

>
[
w
(=]

- Indicate any test changes that make cartain specific
raw scores comparisons difficult.
<

|

[~
>
m
m
o
=
)

Sometimes numbérs are easier to understand *than
percentages. For example, to say-that 5,000 twelfth
graders are reading at a higher level than the ‘average
twelfth grader In Callfornla means more than to say
that 43% or less than half of the tweltth graders are
doing~sc.

|
|

x
z
(=]

|

Often, the display of a ;%rce- to five~year span can
demonstrate trends significantly.
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NEXT ~ldentify the tests used and how they are
administered. Were 2!l students at each
grade level tested or was matrix sampling
used? Explain brlefly.

ALSO -Point out specific areas of Instruction and .
learning measured by thls battery of tests,
highlighting what Is not measured.

IF -Deflne "norms" or state averages and explain
APPLICABLE how they are determined. Spell out 1imitations.

NEXT ~Explain the Intent of the state testing program. It
may be wise to use quotation from siate department
offlclal or county schools of fice person.

FINALLY -If you are pleased with the test resulis, say so.
If not, Indicate your concern. Don't become
defensive. Above all, be open.

AAAAA A AXALNKARALAL R AR A ALAL

ADDITIONAL COPY IDEAS:
...Give your staff credit for what they are doing to help raise test
scores.

.i¥entify programs that have been initiated during the current year to
accelerate rea’ing progress. .

.-.O0utline new programs {or types of increased Instructional support)
that are needed to improve performance. Cost of these rnew efforts
should be stressed.

-Report on special norms (national norms for ESEA Title | pupils, for
example) that match grades >r .schools in your district more closely. .

.Stress and document important learning outcomes no* measured by
standardized tests. ’

-
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This resource materiai 1 this section contains
. models that cal be used, on five occasions during
the year:

e Models la and 1b. To an\nounce.the release of
test results (This model is somewhat long
because it P{s intended to present most kinds
of information that a schoel district _is
required, to.report. . The version used by a
partlcular district 1fﬁght be thucli shorter.
Modcl Ja is followed by fhrex alternative
bez,mmngs for the same release for use in
different circumstances.)

o Models 2a and 2b. To ammounce the st

. had received low test scores T

Models 3a and 3b. To follow up, several
months later on new programs your (llstrlct
hatl put into effect
® Models 4a and 4b. To announce your. dis-
trict’s testing schedule at thc beginning of the
schooi year

® Models 5a and 5b. To announce upuommg
testing two to three weeks before each test

-

aSeverle Model News Releases and Information Memos

.

Items a and b in each set contain the
a is in the format of a news

NOTL.
same information.

_ release; b is in the format of an information memo.

.

gﬁ:rt ofa
s prégram to coirect*areas in which udents .

See the text of this chapter for the way to use
each. ’

In addition you neced to keep the following in
mind wiien you use the model news releases and
information memos:

1. These are only models. Be sure to,substitute.

your own information. Change the wording or
paragraph order wherever necessary. Add
other kinds of information and details as
appropriate.

. Do not use the quotations. They are used
only as models. Put your own comments and
interprctutions in your own quotations.

9

Tt

3. Be sure other nearby school districts are not
sending slmu}’goundmb news releases to the
same news media that you are. If so, change
the -way your information is worded so that
n ws media will not get identical news releases
from,two school districts.

o /
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Utopls Unitfied School District
300 E. Main St.

Utopis, Calif. '

TI7-1234 . -
11-15+"

Model 1a

" Contact: John A, Dos o
Supcrintenden£ of Schools .

TT1-1234

-

GAINS, LOSSSS BOTH SFOMN IN SV i ' :
' UT0PIA SCHOOL DISTRICT SGORES

-

For Imsediste Release

-

Pupil achievement in the Uiopia Unified School District rose this year in,

some subject areas but declined in others, according to new state testing
* »

* figures released today (Nov.'15).

Superintendent of Schools John A. Doe said ‘most eleﬁkntary grades showed

improvenent over last year, but étade 12 achievement levels went down.

he said, "achievement in the.qtgpid school district remains a little below the

Overall,

average of the rest of the staza," ) T

~ . -
o

The tests were conducted last school year 4n grades z, 3,6 and 12 in

Utopla district schools. Ia all, about 6,500 p)upils wvere teated., | o F

. . ’ - - 1] .
Following are the perceatile scores for each subject tested and lest yearts

score for the saco areas ’

ERIC
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Grade 6 reading ‘sl 50 * N
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Gairs, Losses BFoth Shown in lew
' Utopia School DistrictyScores

2-2-2-2-2.2-2
Crade 12 reading 40 . YA
written expression I 50
v
. spelling 47 ) 48
rathepatics 55 ° , 51

The percentile score shows‘how pupils in that particular grade compare‘
with pupils across the rest of the state. For example, a score in the 48th
Percentile means that the average Utopia pupil at that grade level did better

‘ than 47 percent of the average pupils in other California schools at that
'vgrade“leéélfbut more poorly than 52 percent of the pupils. (The 59th per-
centile is cg;sidered average.) .

Dr. Doe said -that while the school district staff is pleased with the
improved achie;émentlin elementary grades, it is very concerned about the
grade 12 scores. There ig particular concern, he said, about the. grade 12

students' achievement in reading ind written expression.

"It appeers that changes are nceded at once in the way these subjects are
taught end, perhaps, even in the 'xcurriculum and materials used in the classroam,”
said Dr. Doeo.

This week Dz*. Doe agpointed a lé—member staff task force to look into ways

" this part of the high school program cen be improved im.ediately. Ths task force
will maka its report at thé Dec. 2 mecting of the Utcpia Poard of Education.

Dr. Doc seid he will present recomzendatiogs to the board then for i.nediate

. //;tcpa, pos3itly including the diversion of funds from some other budget area.
into the high schoel English and reading programs.
l , These subject areas elso will get priority considergtiop when the 1977-78
budget is drawn up this spring, the superintendent s;id. .

"This 1is the first year in the last five that grage 12 scores have declined

this rapidly,"” said the superinterdent. "While this is not serious emough yet

t> be called a trerd, we mist york on it before it does become 2 trend hete,”

~ -L'tol‘e-
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Galns, Losses Both Shown in New .
Ulopia School District Scores
3=3-53-3-3-3-3

-«

At the samc time, Dr. Doe said increased efforts by elementery teachers
appeer to be paying off,

He gave credit to thc.%;achers for their six~-week study last winter, which
resulted in the adoption of rew team-teaching programs at three elementary
schools and the creation of specialized reading libraries at two others.,

P0ur achievement in tha elementafy grades ic not yet as high as we would
like 1t to be," he seid, "tut I believe we have built = firm base for contirued
improvement,” ’

The state testing program also shows whether a school district's average
scores in each grade are above, within, cr below expectations for the district.

Background factors considered are test scores in lower grades, number of bi-

lingual pupils, and socioeconomic conditions of the community.

Utopla scores were above expectations in grade 2 reading, grade reading and
spelling, and grade 12 mathematics. They were within expectations in grade 3
reading, grade 6 written expression, and grade 12 spelling. They were below
expectations in grade 6 mathematics and grade 12 regding and written expressioﬁt/

The state analysis showed that the Utopia Scheool District is higher than
the state average in socioeconomic level, the level of parent education, tax
rate, and expenditure per séhoolchild. It is below the state average in the
number of bilingual children, minority children, and class size;.

The scores reported here are the averages for all Utopia children at each
grade level. Many schools or classes, of course, scored highetr or lower than
the district-vide averages, Scores of individual pupils are not computed by the
state.

Soze of the pajor juprovements shown in this yearts testing are:

~— Sixth-grade reading scores at Washington Elenesntary Schoof rose this year
from the 45th to 65th percentile,

~DOre=
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Geins, Losses Both Srown in Kew
Utepia School ™Mstrict Scores
bty ~bimbm b=l

~~ Grade 2 children at Jefferson Elemchtary School—who are in-a team-

teaching program--showed improvements in reading from the 2,th to 44th percentile.

— Grede 12 students at Hamilton High School continued high achieverment in
mathenatics, going from the 57th to 67th percentile,

Grade 12 students are tested each December, and those in grades 2, 3, and

6 are tested in April and May.

4
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Other Bcginnings for Model Lz

Depending on your circumstances, this same.pews release could also begin in
several other ways. Here are three other possible 'Begﬁ'ﬁm§

N

T

N

N~
ACHIEVENENT SCORES FALL IN 1OST
G2ADES Idi UTOPTA SCHCCL DISTRICT

Pupil testing scores generally declined in both elementary and secondary -
grades this year in the Ulopia Unified School District, the result of continued
\.
cutbacks in staff and materinls,

There were, however, s.reral bright spots axong the gznerally ¢iseppointing

test results, according to Superintendent of Schools John A. Doe.

PUPIL ACHIZVEMENT SCORES LEVEL OFF
IN UTOPIA SCHOOL DISTRICT

Recent declines in pupil achievement scores in the Utopia Unified School
District seem lo have been stopped, with some grades even shoving geins, according

to new scores reported today.

HIGHER ACHTEVXEINY REPORTED IN
MOST GRADES IN UTOPIA SCHOOLS
Most pupil testing scores have risen to their highest levels in the last

four years in the Utopia Urified School District, according “o new results reported

today.

Aruitoxt provided by Eic:
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Utopia Unified School
300 N, Main St,
Utopia, Calif.
T77-1234

11-15-76

For meore information:

John A. Doe

District

Model Ih

Superintendent of Schools

T7-1234

For Imediate Use

® o 9 0 o7 ¢ 0 00

News Information Memprandum

on New Utooia School District Test Scores

1. About the new gcores: We are announcing the results of pupil testing

conducted earlier this year in the Utopia Unified School District.

To summarize, puplil achievement rose in some subject areas
but declined in others. Most elementary grades showed improve-

ment
went

over last year, but in grade 12 the achievement levels
down. Overall, achievement levels remain a little below

the average of the rest of the state.

2. The new fimires:

Here are the percentile scores in each grade end subject,

along with the same scores for lest year:

ERIC
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1976 1975

Grads 2 reading 48 L
Grade 3 reeding L, 39
Grade 6 rsading 51 50
written expression JA:) 48
spelling 52 54,

15 .hematics A 39
Graue 12 reeding 40 JAR
written expression 42 50
spelling 47 ' 49
pathematics 55 51
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News Inforrmeticn Memo on
Schocl Test Scores
2.2-2.2-2.2-2

(The percentile score shows how pupils in that particular grade
compare with results scross the rest of the state. For example,
a score in the 48th percentile means that the average Utopia
pupii at that grade level did better than the average pupil im
7 per cent of other California schools at that level, but wore
poorly than 52 per cent of the pupils. The 50th percentile is
considered average.)

3. BHow we interpret the scores: Qur school district staff is pleased with the
improved achievement in elementary grades, But they are very
concerned witn the grade 12 scores, particularly about the grade 12
achievement in reading and written expression. It appears that
changes are needed at once in the way these subjects are taught
and, perhaps, even in the curriculum and materials used in the
classroom.

This is the first year in the last five that grade 12 scores
have declined this rapidly. While this is not serious enough
yet to be called a trend, we must work on it before it does
become a trend here,

4. Actions beipe taken: Several steps are being taken in regard to the new scores:

— A 12-member staff taesk force was appointed this week by Dr, Doe
to look iato ways this part of the nigh schonl program csn be
improved irmediately, The task force will make a report at
the Dec. 2 meeiing of the Utopia Board of Education,

~ At tha! meeting, Dr. Doe will present recomrendaticns for
immediate action. These may include diverting funds from
other budget arees into high school English and reading.

— Also, these subject areas will get rriority consideration when
we draw up nexi yeart!s budget this spring,

5. Scme pood news: The jmxproved elementery scores eppear to be the vesult of
the six-wesk study conducted last winter by our elenentary teachers.
As 2 result of thet study, we adopted new team-teaching programs
at three elerentary schools and created specialized reafing
libraries at two others,

Our achievement in the elementary gowdes is not yet as high as we
would like it to bz, but I believe we heve built a firm base for
continued improverent,

We had these exmmples of major improvements this yeer in our
scores:

~- Sixth-grade reading scores at Washington Elementary School rose
frem the 45th to 66th percentile.

~~ Grade 2 children at Jefferson tlementary School increased 4heir

reading scores from the 24th to 44th percentile. They ars iz a
team-teaching program.

=ROT'Q~ -
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News Information Memo on
Schonl Test Scores
3-3-3-3-3-3-3

6.

7.

~- Grade 12 students at Hamilton High School continued high
achievement in mathematics, going from the 57th to the 67th
percentile.

Background factors in testing: Besides the percentile scores above, the

state also shows whether scores in each subject are above, within,
or below expectations for each district. They base these ex-
pectations on a number of background factors for each school district.

Here is how Utopia stood in relation to the comparigon score bands:

Above expectations: grade 2 reading, grade 6 reading and
spelli~z, grade 12 mathematics.

Within expectations: grade 3 reading, grade 6 written ex-
pression, grade 12 spelling.

Below expectations: grade 6 mathematics and grade 12 reading
and written expression.

In the most important of those background factors, Utopia was:

--Eigher than the state average in socioeconomic level, level
of parent education, cax rate, and expenditure per child.
>

--Lower than the state average in number of bilingual children,
minority children, and average class size.

Background on testing: The figures reported are the average for all Utopia
children at each of the grade levels reported. Naturally, many
schools and individual clarses scored higher or lower than the
district average. The state doesn't comprie scores of individual

. pupils.
PR
f “ The testing took place at the following times: grade 12 in December;
i grades 2, 3, and 6 in April and May.
/

#i
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Utopla Unified School District
300 M, Mairn St, .

topia, Calif.
g?‘gglggl. Model 2a
12-4~76

Contact: John A, Loe
Superintendent of 5chools
Tr7-1234

-~

UTOPTIA SCHOOL DISTRICT TO LAUNCH
NEW READING PROGRAM For Imnedieto Releass

A new reading program aimed at second- and third-grade pupils will be
put into use next month at all eight elementary schoole in the Utopia Unified
School. District.

The program iz intended to raise the low reading achievement levels in thoge
grades reported in last month's state testing results, according to Superintendent
of Schools John 4, Doe,

"This new program is the result of three weeks of study by toachers and
our curriculum specielist into the fastest woys of attacking the reading needs
of these children,"” the superintendent said, h

"This is not all we are going to do about early reading, but I feel that
imediate steps are needed right away,"

Tho new prograzm, celled the Utopia Reading Cliric Program, consists of three
main parts: 3

— Tho establishment of re.ling clinic rooms at all elementary schools, to
which second and thifd-grade pupils will be assigned for 13 hours a day for
npecial reading exercises. )

— An fnc!ease in the daily time spent in readipg and w.iting in those grades

KLY
from 3} to 5+ hours.
£ ~ The immediate purchase of $15,000 in a “ariety of reading exercise sots
and writing practice books,

O
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New Reading Program to ba
Started in Utopia School Pistrict
2-2-2.2-2-2.2

Dr, Doe said the new progran was approved in principle at the Nov. 28

meeting of ths Utcpia Board of Education. Transfers of funds totaling $18,500
to sapport the program will be submitted for approvel at the board's rext
meeting, Dec. 16, ’

Other steps to improve reading will be planned during the next two months by
e comnittoe of teachers, pa.cnts,and oiher school district staff members.

"These will likely require munch greater expenditux:es than our immediate new
program," said Dr. Doe. "Recommendations growing out of the caommitteels 'Jorlk
will bo the basis for greator resding expondit:ures vhen we draw 1.;p our budget
this spring. -

*We have ro money to spare in any part-6four budget, and the financial
situation is likely to gét worse, But we must put the important things first,
ard reeding is cert:ainly one of them,"

f#
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Utopia Unified School District
309 N, M2in St,

Utopia, Calif, * ' ;\’l lel 21 :
i ode )
12-4-76

For more informations

“ John A. Doe
Superintendent of Schools . -
T71-1234, For Immediate USe 'v
<
e o o 0 o;'o e K
. - 4
: . Nea‘is Information Memoranduz on New ’ ..
. -
) Raading Progrem in Utooia School District 9

1. The new program: Today, we are ennouncing the start of a new reading program
.. for all grade 2 and 3 pupils in the Utopia Unified School Districe.
S ) It will go into effect next montll in all of our eight elementary

. schools, S &

”
2, Prepreom deteils: We are ling :}c/p ogran the Utopia Reading Clinic Program. . .
These are its n parts: P
w

-- The establishwent, of reading clinic roaus at all elementery
sghools, to which second and t‘urd-graae puml» will be assigned
fer 14 hours a day for special reading exercises.,

— An“increase in the daily time spent in.reading and writing in
Grades 2 and 3 from 3} to 5} hours. R
— The imediate purchase of $15,000 in a variety of reading
~ exercise sets and writing Dl‘.actlce bdoks. ,
3, Other steps: We will Yo planning other steps during the next two months to
irprove reading, This planning vill b2 dore by a comnittee of

teachers, parents end other schrol district siaff members,

These ateps are li¥ely to require mch greater expenditures than our .
imzediate new program. Recomnendz.ions growing out of the

committee’s work will be the bagis for greater reading expendi-

tures when we draw up our budget this spring. -

We have ©o money to spare jin any part of our budget, and the
finuncial situation is likely fo get worse. PBut we mst put
. : izportani things first, and reading is certainly one of them,

4, Tne reasons: 1hie new progv i is intended to improve the low reading achieve-
ment levels that“Qere reported last month in the state testing - ~
results for grades 2 and 3. . . .

I

-0 6~
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Eews Inforpation Femo on
Few Reading Program
2-2.222-2-2.2.2

/

5. Background on-the new program: The.program is the result of three weeks of
study by teachers and our district's curriculum specialist as
to the fastest ways of meeting the reading -needs of these childrer.

This program.is not all we are going to do about early reading, -

but I feel that 'immediate steps are needed.

6 Board of education action: The new program was approved in pr1nciple by the
toard of educaticn at its Nov. 28 meeting. At its next meeting,
Yec. 16, I plan to ask for transfers of funds totaling $18,500
1o support the new program,

'Xn—m
ERIC®
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T OTI7-1234

Utopia Unified School District
300 N. HMain St.
Utopia, Calif, . ’

Model 3a \
3-10-77 . .

Contact: Mary L, Jones
Director of Curriculum

77T1-1234 "

MATHEXATICS EF

FORTS Oil INCREASE

&

»

IN UTOPIA SCHOOL DISTRICT

Greater attention is being giveq 1o hign-school mathesistics instiuciion this -

year in the Utopia Unified Sche

For Imzediate Release

District than ever before, according to Director

of Curriculum Mary L. Jones.

She said the new efforts--prompted by declinirg achievement scores les:

‘fell--seen to be working.

Since beginning a now high-school mathematies improvement program lase ,'

Dece:nber, the school district has: . ,
. {

— Increased mthematv cs study time by one hour a day.
~ Given monthly progress checks to all students enrolled in mathematics

classes. -

- S %
— Purchased an addicional $9,500 in rathematics books, study.guides and worx
‘\ .o . ‘ ‘ -
books. \ )

. .
~— Put into use pdrts of the highly respacted Ajex Mathematics Program,

designed by educators at the Universii’.y. of Michigan,

»

* Mrs. Jones saild the efforts seem to be pay':lng off. Some 72 percent of the -

.

s'chool district's 3,868 mathematié:s students have shown improvement 1n the

monthly progress tests, Of this number 10{6'22 (42 percent) have shown an achieve-

ment gain of at least ten months during, the six-months the program has been
T . . .

in ope}:at:l’én . »

. . f~
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-, -
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Matliematics Effort.s on Increass
in Utopia Schaol"‘istrict ’
2.20-2-2.2-2-2 ¢
. . . l.
- "There is no doubt that tais improvement.is directly attrilutable to the
nev progran," seid Mrs. Jones. YCur task now is to keep the students® interest
in mathematics high and to see if we can continue to raise their achievement a
- RY .
. " substantial arount each month, .
"It is probably too early to say that "19 progran is totelly successful,
but all vhe indzcations we have seen so far are pc..itive.
The new efforts. are being made in both high schools in the district,
A
e Washington and Jefferson, and are directed by the chairperson of the mathematics
. department at each school. '
’ e
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Utopia Unified School District .
300 N. }'Zain Sto ‘ - T v
Utopia, Calif, : . Model 3b
777-123,, o
3-10-77 I

FTor more information:

Mary L, dvnes *

Director of Curriculum .

TI7-1234 For Immediate Usp
¥

- -

News Information Memorandum

on Utopla Schools! Math Efforts

1. The basic jnformation: Last December, the hto;ia Unified School District
greatly increased its efforts in tha area-of high-school

mathematics, MNow it appears that those efforts are having a good
effect on student aciievement)

k]
2, Backearound information: The jncraused efforts were put into effect after
-state testing results iast fall showed that Grede 12 mathematics
v achievenment here was declining, These steps were tokens
~— Mathematics study time was increased one hour a day,
— Monthiy progress checks were given to all studenis enrolled
in mathenmatics classes, - : .
—~ An additional $9,500 in mathematics books, study guides and
work books was purchased. L
— Parts, of the highly respected Ajax Mathematics Program, designed
© by educators at the Univerd ty of Michigan, weres put into uco,

With all these, greater adtention is being given to high-school
matiematics instruction this year than ever before in our school
district. .

”

The results have been very positive. Of our 3,868 mathematics
students, 72 perceat have shown improvement in their monthly
\progress tests. Of these 1,622 (42 percent) have shown an

. . achievement gain of at least "ten mornths during the six months
the program has been in operation. There is no doubt that this
Amprovement is directly attributable to the new program. Our
task now is to keep the students' intcrest in mathematics high
and to see if we can continue to raise their achievement a sub-
stantial amount each month. It is probably too ea ly to say —
that the program is totally successful, but all the indications
we have so far.are positive.’

4. About the program: The program is being used ‘at both of our ‘high schools,
Washington and Jefferson, and is directed at each school by the
chairperson of the mathematics' department.

- -
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Utopia Unified School District
309 8, Main St, Model 4
Utopia, Calif, HModet -xa
TT7-1234
10-12.77

Contact: John A, Doe
Superintendont of Schools

« ‘

777-1234 )
\
TISTING SCHEDULE ANNOUNCED IN

UTOPIA SCHOOL DISTRICT For Immediate Relcase

4 -
", The 1977-78 pupil testing schedule in the Utopia Unified School District

was &pnounced this weex by Superintendent of Schools John A, Doe. 2upils will

B

be gi'ﬁ(\en state-required tests as follows:
G;'ade 1 — Heek of Sepf:. 13,
Grade 12 — Vesk of Jan. 12, 1978.
Grede 6 — Week of April 26-May 4.
Grades 2 and 3 — Week of May 14,
Testing will take place in each pupil's regular classroom or homercom. The
tests will require from 30 to 40 minutes to complete.
The teating is required by the state to weasure the effectiveness-of school
programs and pupll achievement throughout the state. Results of this year's

testing w1l be reported by the staté in November, 1978,

#h#
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Utopia Unified School Distriect
300 N. ¥ain St. :
Jlopia, Calif. Yodel b
T7T1-1234 :
10=12-77

For more information:

John A. Doe

Superintendent cf Schools .

TI7-1234 For Imediate Use
N - o‘ ® o o » s O

.

News Informetion Menorandm

on Ytopia School District Testing Schedule

1. The activity: We are announcing the 1977-78 testing schedule for all pupils
in the Utopia Unified School District, These are tests required
by the state es part of the Cglifornia Asseasment Progran.

The schedule is:
Grade 1 — Week of Sept. 18, 1977
Grade 12 — Veek of Jan. 12, 1978
Grade 6 — Week of April 26-May 4
Grades 2 and 3 - Week of May 14

2. About the tests: Each child will take the test in his or her’regular
classroom or homeroom. The tests vary in length from 30
to 40 minutes.

The state requires these tests to measure the effectiveness of
school programs and of pupil achievement throughout the state.

The state will release the rasults of the testing in November,
1978.

#5

ERIC

Vii—-29




e

Utopia Unified School District
300 N, Hein St, Model 3¢
Ntopia,. Calif. qoder aa
777-1234 .
& 5-1-77

Contact: John A, Dos :
Superinterdeat of Schools
TT1-1234

[

-

GRADE 2, 3 PUPILS TO BE TESTED \
IN UTOPIA SCHOGL DISTRIGT . For Imediate Relaass

Crade 2 and 3 pupils in.the Utopia Unifieici School District will take
state-required reading tests during the week of iay 14, it was announced today.

The test; are part of the statswide California Assesscent Progrem, which
zeasures the effectiveness of school programs and pupil achievezent throughout
the state. The results will be reported by the state in November.

Testing of grade 2 and 3 pupils will take about 30 minutes. The tests
measure such reading skills as word identification, vocabulary, comprehension,
and study skills.

The state testing is in addition to regular tests given bty the school

district to discover each pupil's specific study needs.

i
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Utopia Unified School District Y -

300 N, Main St,
Jtopia, Calif.
TT1-123/
5277

For more information:

} Model 5b

John A. Doa
Superintendent of Schools

TT-1234 For Imaediate Use

© & & & e & 0O
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Tiews Information Memorandum

on Upcoming Pupil Testing

1. The activity: State testing of pupils in grades 2 and 3 of the Utopia

2, The purpose:

Unified School District will take place during the week of

May 14. Reading tests will be given in each cuild's regular
classroom. They take about 30 minutes to vomplete. The results
will be reported in November by the state.

This is part of the California Assessxment Program, which is
sponsored and required by the state. Its purpcse is to¢ measure
the efiectiveness of school programs and pupil achievement
throughout thne state.

3. Other details: The readipg tests measure several skills: word identification,

vocabulery, comprehension and study skills.
These tests are in addition to regular tests sponsored by the

school. district to discover the specific siudy needs of each
pupil.
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Two Sample News Releases on Test Results from Los Angeles

First Example from Los Angeles

Los Angeies City Schools #3aN
Public Information Office

Jerry Custis, acting director

€87-4341

5-11-73

Contact: Bill Bolton

LEVELS OF ACHIEVEMENT MAINTAINED FOR SIXTH AND 12TH
GRADE STUDENTS IN THE LOS ANGELES SCHOOL DISTRICT Immediate Release

Sixth and 12th grade students in the Los Angeles school district are continuing
to achieve at about the same level as last year, according tu new districtwide scores,
made public last wsek (May 10).

A summary of scores, based on state-mandaled tests administered last October,
reported the results of sixth and 1.th graders in language, spelling, arithmetic and
reading.

A1l scores are based on national norms in which the 50th percentile is
considered average.

Districtwide median percentile scores for grades six and 12 in the four subject

creas are as follows:

Reading Language Spelling Arithmetic

Sixth Grade R
ERLAN 33 32 37 30
1972 33 31 36 30
a ~12th Grade
N 172 Y 36 45 42
\ 1972 44 34 43 41
\ : I's
(more)
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#3311
Achievement Leveis Maintained -
2-2-2 '

In reading, 125 of the city's 436 elementary schools and 24 of the 49 regular
high schools scored at or above the national average..

The tests were acministered prior to the iﬁp]ementation of the school distrig}'g
preferred reading prograr and the allocation of édditional resources to strengthen read-
ing instruction.

As part of the district program, 118 elementary reading positions and 108
bilingual English-as-a-Second Language teachers were addeo in 1972-73.

In addition, Superintendent of Schools William J. Johnston has recomnended an
expenditure of $10 miI{ion in 1973-74 for the district's reading program and an
additional 108 bilingual ESL e]émentary teachers, 216 part-time elementary

_ ~a
instructional aides and 324 part-time secondary instructional aides.

Superintendent Johnston said he is “6ptimistic that the decline in
achiévemunt Las beén arrested and that ths additional empnasis placed on reading will
make it possible for the district to reach its stated goals in the spring of 1974
when the program will be evaluated."

The goals call for all schools that scored below the 20th percentile on the
1971 tests to esperience a minimum gain of 10 percentile points and those schools
that scored between the?20th qnd 45th percentile a minimum gain of five percentile
.oints, both by June of 1974.

Comparison of tests results for the last two years reveal that the sixth
graders scored at the same grade level on all four achievement tests in 1972 as the;
did in 1971.

This is the first comparison in the four-year testing period in which no drop
in grade level scores occurred, although there was a decline of one percentile ooint

in the median scores for ianguage and spelling in 1972. This percentile drop is the

product of matnematical tables rather than any change in thé actual achievement.

(more)
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Achievement Levels Maintained #33N
3-3-3

Superintendent Johnston said the district is acministering the same tests to
the same group of sixth graders this month to determine the extenf‘to which pupils
nave improved during the school year. Resuylts of the tcsgg;g program~wi11 be '
available by the end of June. \\

Participating in the testing program were 46,521 sixth grade pupils, abeut 96
per cent, and 34,847 {2th graders, approximately 90 per cent. o

In the sixth grade the top marks were made in eagh category by:

Reading -- Pacific Palisades, 81§ Via de la Faz, Pacific Palisades, 8G, arl
Dearborn Street, 9240 Wish Ave., Northridge, 79.

Language -- Encino, 16941 Addison St., Encino, 73, and Lanai Road, 4241 Lanai Rd.,

Encino,. Pacific Palisades, and Thi;d Street, 201 S. June St., all 70. .
7 Spelling -- Mt. Washington,h3981 San Rafael Ave., 76, and 0so Avenue, 5724
Oso Ave., Woodland Hills, and Third Street, both 71.

Arithmetic -- Canyon, 421 Entrada Dr., Santa Munica, 96, and Dearborn Street, 85.

Top 12th grade scores vere made by:

Reading -- Palisades, 15777 Bowdoin St., Pacific Palisades, 66, and Taft,

5461 Winnetka Ave., Woodland Hiils, 63.

Language -- Palisades, 63, and §1 Camino Re§1, 5440 Yalley Circle B8lvd., Woodland
Hills, Taft, and University, 11800 Texas Ave., all three 52. :

Spelling--Palisaaes, 64, Hollywood, 1521 N. Highland Ave., and University, both
58. %

Arithmetic -- Palisades, 73, and £1 Camino Real, 71.

¥ # ¥

5-11-73




sy

Second Example from Les Angeles

Los Angeles City Schools 13714
Public Information Office

Eva Hain, Director

687-4341

11-9-73

Contact: Bill Bolton

”

PRIMARY READING SCORES IN LOS ANGELES .
SCHOOL DISTRICT CONTINUE UPWARD TREND Immecdiate Release

Primary reading scores in the Los Angeles school district continue their
upward trend.

The 133,781 first, second and third grade pupils tested in May of this year
showed improvement at all three grade levels.

"We are pleased that the reading achievement levels continue to rise and we
are hopiné that the new districtwide preferred reading program and thg addition of
reading personnel this school year will produce further improvement," said Superin-
tendent of Schools William J. Johnston.

Median percentile scores for the first three grades show the followiqg

’

results on a citywide basis:

1071 1972 1973
Grade 1 39 44 46
Grade 2 38 43 M
Srade 3 - 36 37

In 1971, third jraders were administered the Stanford Reading Test, which has
since been replaced in t... state-mandated reading testing program. Thus, the scores
for that year are not considered comparable with those obtained from the Cooperative

Primary Reading Test, now used at all three grade jevels.

(more)
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Primary Reading Sceres - #3714
2-2-2

*" Although the school district initiated a $10 million preferred reading
program in September, the current reading scores are the result of tests administered
last May and would not reflect this increased emphasis on reading. .

The $10 miilion appropriation provides.an average increase for reading of
about éls‘for each elementary and secondary pupil ir the district.

Teachers, advisory council members and school administrators have worked
togetner in defining goals and objectives for their schools and then selected the
reading instructional programs which they felt would meet the requirements of
individual pupils at their schools. R

Superintendent Johnston said, “In addition to continuing our efforts to
improve reading achievement for "our pupils, the preferred reading program is in
keeping with the school district's policy of decentralization and the shifting of
scre of the major decision-making to the Tocal schogl Tevel." -

In a further expansion of the reading effort, the school district provided in

the current school year budget $2.4 million to expand the bilingual-bicultural and

-

-English—as-?-Second Language programs. *

The }unds support 108 additional ESL elementary teachers, doubling the number
added in 1972—73) and provide for 216 elementary instructional aides and 324 secon-
dary instructional aides, all assigned or the basis of need to the 12 administrative
areas of the school district. .

"These are modest expansions which will strengthen our reading program and

should Tead to improved reading progress," Dr. Johnston said.

The May tests were administersd in 437 elementary schools. Average scores .

of first, second, and third grade pupils in 125 of those-schools were above the
S0th perceﬁtile. "

In addition, first grade averages aé more than 200 schoo]s,Agecond gradeﬂ
averages at nearly 200 schools, and third grade average; at more than,lso schools
were above thé 50th percentile.

o
DR

{more)
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Primary Reading Scores #3114
3-3-3
The average puprl scores by the 12 administrative areas are as follows:
AREA N GRADE 1971 1972 1973
A (Sap Pedro, Harbor, Carson, 1 39 43 .43
Gagdena areas) L2 * 39 43 > 46
L3 38 39
8 (Huntington Park, South Gate, Bell 1 36 38 39
portions of South Central.los Angcles) 2 28 . 31 32
_ .3 23 26
C (Portions of South Central
Los Angeles and Westchester) 1 33 39 42 .
2 26 32 33
’ 3 22 23
D (West Los Argeles, Venice,} 1 51 52 61
Pacific Palisades) 2 51 51 51
3 50 50 .
E (Portions of West and Southwest 1 34 40 42
Los Angeles, Crenshaw area) 2 35 37 4G
3. 29 29
F (Hollywood, downtown Los Angeles, 1 35 41 40
portions of South Central Los Angeles) 2 30 35 35
3 29 29
& (East Los Angeles) . - 1 35 36 39
2 28 30 35
3 24 26
H (Mortheast and portions of 1 38 39 40
East Los Angeles) 2 36 43 38
3 38 34
I (East San Fernando Valley and 1 42 47 51
Sunland-Tujunga) 2 50 50 51
3 48 46
J (Central San Fernando Valley) 1 56 60 67
2 54 59 58
3 54 56
K (North San Fernando Valley) 1 38 46 50
- 2 41 49 49
3 40 45
L (West San Fernando Valley) 1 €5 70 73
2 58 61 62
3 58 60
11-9-73 f f ]
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Lc" | ()bll" itions on the Release of Publie lnformali;hl

When do state test results become public nfor-

mation? According to Califorma law, they are
public a5 soon as they are reported to the Slalc
Board of-Lducation in November. :

The law does not, however, invalidate the

_custom of most school districts to wait until later

to release the results locally and report them
formally to their boards of ¢ducation. But the law
does require that  when requested  the State
Department of Lducation, the office of the county
supumluulunl of schools, and your own district,
office must give out Jistriet, mdividual school. or
mdwvidual grade resnltts after the November mect-
ing of the State Board.

Two parts of state law apply here. The first, the

California Records Aot (scetions 6250 to 6201 of.

the Government Code) requires that all matenal
defined by law as pubhic records be open to
mspection at olf times. Scetion 6250 states that

. access to information concerning the conduct
of ‘the people’s business is a fundamental and
necessary right of every person in the state.” And
Section 6253 states. in part: .

I-38

Public records are open lf mspection at all times
during the office hours of the state or local agency, and
every citizen has a right to finspect any public record;
except as hereafter pro’videfi Every agency may adopt
regulations stating the pro¢edures to be followed when
making its records Jlelaplc in accordunce with this
section.

Thomas M. Griffin, Chicf Counsel of the Depart-
ment of Education, &.}0]1C1ll(10§ that state testing
results are considered public records and that school
boards and the Deparfment of Education are classi-
ficd as state or loczzj' agencies. “Citizens have the
right to get copies of information unless the statute
defines it as confidential,” he said.

The second part, of state law is Chapter 9 of the
same Government, Code, also known as the Rdlph
M. Brown Act. ll requires public commissions,
boards, and LOLlI]Ll]§ to conduct “the people’s
business™ opmly and with full public knowledge
and consent. Section 54950 stztes.

[he peaplen delegalln" authonity do not give their public
servants the nght to deude what 1s goud for the people
to know and what is not good for them to know.
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Réporting“to Staff and Community

. . [ You] should not think of communicating educational assessment information to the “public”

but to several publics. . . .

-

The news media—important as they are—may
not be.your prime means of communicating test
results. For one thing, not everybody pays heed to
the news. And for another, all news media selec-

- tively filter -the information they report to- their
listeners or readers.

Listen for a moment to the findings of Ned S.
Hubbell, a pioneer polltaker and public relations
-consultant-for school districts. His surveys, Hubbell
sdys, point out that different types of people pay
attention to different sources for their information
about the’ schools. Parents, for instance, get their
school news from these sources (listed-i in order of
influence):

/1. Their chiidren

2. Other people
employees)-

(neighboré, peers, school

3. The news media

4. School publications, newsletters, and so on

Nonparents, however, find out abc. the schools

from:
1 e news media )

. Other people (neighbors,
school employees)

o

parents, peers,

W

. Children of other families

S

. Organizations

Thus, as many have always suspected, ,the ‘back
fence sometimes is as powerful as the front page in
commumcatmg information. -

. VIII

Different audiences have different informational needs. These audier.ces
and needs-must be identified and accommodated.

Releasing Test Scores

y) . .
Our Main Audience ) .

Hubbell’s explanation covers how we- might
communicate test results (using what middlemen
or what medla) The next questlon is to whom we
should be doing our communicating for the
strongest results. Nonparents (call them taxpayers)
and parents are two of the four main target groups:

The pupils (their scores)
The parents (their kids)

The taxpayers (their money)
The staff (their jobs)!

Now applying "Hubbell’s explanation to the four
main target groups, we can try to list all the
different ways in which people find out about
what’s happening-in the schools. This might be the
listing for a typical district but might differ
somewhat in your own district:

® Parents get their information by:

Talking to their children

Talking with friends and neighbors |

Talking with teachers and other school
employees

Telephoning their local school

Attending PTA meetings )

Reading the -newspaper; listening to radio
and television news

Reading school-prodyced publications

. R

p

"There might even be others of primary lmportancc in your
district, such as legislators, education associations and unions, local

. municipal.-and:-civic-officials, citizeni groups, PTAs, and advxsory

councils.

-
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® Taxpayers (those not having children in the e Staff members get their information by:

schools) get their information by: Reading notices, reports, and bulletins at
Reading the newspaper and listening to \ work ’
radio and television news Attending schoolwide and department staff
Talking with neighbors, friends, and chil- meetings and briefings
dren they know Talking with other staff members
Talking with school employees P Reading school and school district publica-
Listening to what’s said by organizations tions
they belopg to or to which they pay ™~ Reading the newspaper and listening to
attention radio and television news
® Pupils get their information by: Three things become apparent here. One is that
Listening to their teachers and principal for many of the target individuals, the news media
Talking with other school employees. play a sort of background role, one of reinforcing
aides, secretaries, custodians or contradicting their primary scurces of informa-
Talking with other pupils ., tion. A second is that much of this highly
Reading school newspapers and other important communication takes place at the local
school publications and notices school or under its auspices. And third, some
Attending school assemblies and programs persons who have been little noticed are probably
Reading the newspaper and listening to *  very. influgntial cc.amunicators® secretaries, aides,
radio and television news and custodians, to name only three.

ES
-

& s
B -

Effective Communication: Teke Care of the Honie Front First

Twenty years of work in school public relations have led Michigan’s Ned S.
Hubbell to a fundamental conclusion: “Effective communications begin, center, and
are reinforced withir the organization. If you haven’t made sure-your employees are
well.informed, Group A will be saying one thing to the outside world, and Group B
wili*bk saying another.” . '

Hubbell thinks school employees should be considered a major informational arm
of the school system. A conductor of public school polls, Hubbell found that the
views of most school employees—whether teachers.or not are seriously regarded by
the community on what takes place at their school.

“Other people do ask them about such things as test results,” he said, “and woe
to the school district where all an employee knows is what he’s reading in the
newspaper.” Hubbell noted a certain pride by employees about their schools and
"frustration in some who do not feel well enough infornned.

Naturally enough, he sees the principal as the key communicator at the building
level. Step 1 in Hubbell’s plan calls for the superintendent to convene work sessions
to help each principal -interpret his or her own school’s scores. Thus armed,
principals move on to step 2; conducting family meetings at their own schools.

Everyone should be asked to the meeting: vice-principal, counselor, teacher, aide, _
secretary, custodian, and part-timers' too. Test. results are explained and analyzed,
future steps are discussed, and questions are answered. Other, more specialized,
meetings can be held later, but the family meeting helps all concerned learn enough
to talk intelligently to nonschool people. )

Hubbell takes pains to argue that everyone on the staff must be involved. “The
secretary is the first one to whom parents speak when they call a school to find out
about those reading scores that appeared in the morning newspaper,” he rotes. And ’
others on the staff, whether full-time or part-time, are believed by the public to have
inside-knowledge-of-the-school.




From Information to Action

Now we can put together our information about
how to (techniques and middlemen) and who to
(target individuals) and list all the different means
of communication that should be considered
except for the news media, diseussed in Chapter
VIL. For all of our target audiences, a common
thread of information about test results exists that
necds_to be communicated. The need is genuine
even though persons in different roles want differ-
ent kinds of information. The emphasis and degree
of detail may vary, but the basic information to all
shiould include the following points:

® What were the results? Some persons may just
want to know whether the scores are high,
medium, or low and whether the scores are
improving. Others are interested in specific
numbers, exact comparisons, or particular
schools or levels.

o [low do you feel about them? Is the district
satisfied? Is tlic district concerned? Do you
see the results as the outcome of considerable,
well-spent effort? Or are the results a signal to
get such effort started now?

® What are the reasons for the results? How do
you account for the level of results achieved?
Do you have any other figures or results that
confirm the test results or point out different
trends?

® What will be done about the results (or with
them)? A study of newly found weaknesses?
New programs, new-emphases? Further analy-
sis of‘the detailed figures?

® [low do the results affect you? Different
persons have different concerns. parents—a
good education for their children. taxpayers—
value and efficiency for their tax dollars;
pupils -a sense of aehievement or failure or
potential changes in their courses of study;
staff members—job security, reputation,
potential change in their methods.

These five basic information points may look
familiar. You may recail them because in a slightly
different format, they provide the basis for your
report to your board of cducation and for your
information to the media that were discussed in
chapters VI and VII.

Communicalions'l'echniques: A Checklist

Here, then, is a listing of ways to reach the four
target audiences with your information. Please

Q

note that as the audience becomes more removed
from the school itself, it relies more heaviiy on
informal means of obtaining information (and less
on receiving direct messages from you). By the
time we rcach the nonparent taxpayer, we find
that virtually all of their information comes from
sceondary sources such as reading the newspaper
or talking to parents. The lesson to be leared here
is simply that good primary communication (to the
media, staff, and students) pays dividends both now
and later.

o Conununicating with staff.

Principals’ briefings. Conduct
detailed district-level briefings for
principals, handing out all relevant
written material, charts, figures, and
tables that they will need. Be sure
that they know the district’s posi-
tion and any steps in the offing.

—_ L

[

Schoollgvel “family meeting.” The
principal calls together all staff
members (everyonc!) to review the
results—perhaps for more than one
session so that everyone is included.
Since teachers will meet later for
detailed analysis, the principal may
not need to proceed further than a
thorough summary for the full staff.
Family meetings should, of course,
be conducted on school time.

3. Schoolwide bulletin. An informa-
tion bulletin for posting and use
throughout the school will serve as a
handy reference for both staff and
students. It also will serve to refresh
memories of the information covered
at the family meeting.

4. Districtwide bulletin. A districtwide
bulletin can be produced through
the use of ecither (a) the regular
district staff newsletter; or (b) a
special .testing information bulletin
for use around the district. Perhaps
material prepared for the media will
be serviceable for this purpose. Both
the results and necessary corrective
action can vary considerably be-
tween the district level and school
level.

— . 5. Telephone readiness. Plan ahead for
telephone inquiries. At each school
and at the district office, someone

VIili—-3




should be designated to handle all
telephone inquiries on test scores.
The telephone operator needs to
know who that person is.

® Communicating with pupils:

6. Review by teachersf. The teacher, of
course, is the pupil’s primary source
of official information about the
school. . Teachers "should conduct
reviews \of ‘test results and their

—~ meaning “during. class time. Since

each pupil therd b‘ecomes a second-

ary communicator, teachers should
be sure that pupils have the impor-
tant facts in mind, whether or not
they remember exact numerical

of teachers’ reviews than as a source
of original information.

° Commumcatmg with parents:

10. A send-home note. In the early
grades the teacher or principal can
\%repare short announcements for
the day results are released, briefly
summarizing the results and telling
parents how they can get more
information. Distributed in the

afternoon to pupils, the announce- 1 7 3

11

ments will reach the home on the
same day. Columbus, Ohio, schools
insert in report cards an information
sheet about testing, accompanied by
an invitation to call the principal for
more information.

School newsletter. A complete
review of results in newsletter or
bulletin form should be planned to

reach the home at nearly the same:

time as the release of results to the
public. Use can be made of the
newsletter published by the school
or the district office. Samples of
newsletters can be found in this

-chapter’s resource material.

15. Newsletter. Most communication

witih nonpareni taxpayers wiii be
through indirect means. Some dis-
tricts, however, mail a newsletter to
all Houscholds in the community
whether or not they have school-age
children. Included is an explanation
that all local residents have a finan-
cial and social stake in the schools.
Such a newsletter, of course, should
contain up-to-date information on
test results.

o,

3

results. What they tell their parents _12. Parent-teacherconfefences. Teachers
will likely have more influence than should be prepared either to respond
what you write in your parent news- wel! to guestlons ?bout test scores
letter. or, if desired, to bring up the subject
themselves.
7. Artlcle in newspa A . .
artlcle can lfctautils(:al}fxl at thi F:tl;arm:- 13. PTA l?rlefing. Officers Of local PTA
. diate and high school level. One cpuncﬂs and school adwsory.coun-
should remember, tl’lough, that tech- cils are f:onsulted by many m.the
nical circumstances \often impose 4 community for authoritative views
one- to two-wéek delay in getting on school matters. They need to be
information into a student news- briefed—both at the district and
paper. B school .levels—before general public
release of scores. After the release it
8. Bricfing for student. leaders. On may be useful to call special meet-
many campuses the views of student ings of these parent groups to exam-
opinion leaders carry as much ine the results.
_ weight as those_of the faculty. Stu- .
dent leaders should be told the full ~ ‘4. -General -parent ~mecting. --Some
storV. schools hold monthly evening meet-
\ \ ings for all parents. Whether such
2\ 9. Asseniblies dand pupil meetings. meetings are held in your district or
Time can be set aside at regular not, it may be appropriate to call |
pupil assemblies for an overall such a meeting to review test results.
review of results. ‘This practice prob-
ably works better as reinforcement ® Communicating with taxpayers:




Other Good ldez'is

Many good ideas for specialized communication
are in use throughout the state. They include:

® Centinela Valley Union High School District:
Superintendent Thomas D. Barkelew held
work sessions for mathematics department
— _chairpersons in the district’s high schools. The
chairpersons carefully analyzed mathematics
test results, compared subskill scores with the
schools’ mathematics curriculum, adding and
deleting subject material as appropriate. Now
district tests are heing developed to improve
computational skills.

® San Marino Unified School District Pupil
Personnel Services. Director Kenneth W.
Ogden believes that districts must explain
testing and its implications for pupils. “We are
doing everything we can to encourage stu-
dents to take testing seriously. A strong
emphasis is placed on performance. We
explain matrix sampling and point out that
each test score is part of a composite score,
and each is a reflection of the programs
offered at their school.”

® San Ramon Valley Unified School District.
Curriculum Program Coordinator Martin

Tucker holds workshops on testing for PTA
groups in his district. He takes care to explain
the meaning of professional testing jargon and
lets PTA members take a sample iest.

Claremont Unified School District: Research
and Information Officer Jean Hazelton uses a
question-and-answer format in the district’s
newsletter for parents, Family Gram, to help
parents thoroughly understand test results
and their meaning.

San Juan Unified School District: Phillip
Oakes, Director of Research and Evaluation,
builds his district testing program around the
California Assessment Program. In this way he
avoids -duplication of testing at a particular
grade level, saving both money and teaching
time. When the results arrive, he meets with
the cadre of reading consultants as well as
with the principals (divided into four smaller
groups . to enhance communication) and
department chairpersons of the high schools.
Oakes feels it is important to emphasize to
these groups that the results are theirs, not
his, and that he is there to communicate the
results and to be of service to them in helping
them to understand the results.




Resource Material for Chapter VIl

Sample School District Newsletters

Samples of the ways in which sorie school districts report student test scores in
their newsletters to staff and parents are presented here and on the following pages.

3
¢

The Ocean View Elementary School District (in Huntington Beach) uses artwork
excellently in its “report card™ 10 explain to parents how pupils did in each area of
mstruction. The publication also reports comparisons in the district’s financial level
and community attitudes towards the schools. The complete publication is not

shown here.
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This community newsletter, published by the Placentia Unified School District,
describes what the different schools are doing to improve reading and reports the
district’s overall test scores.
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First 'R’ stressed in schools

Amcrnan childien do read and the
wholc they read rathet well, obnerses 2
wotld renvuned reading expert And judging
from the fatest test swores <hildren 0
Placenuia 1ead hetter than modt wther
Amerwan children

Fast year Placentia sevond graders soted
higher than 24% of ther pects throughout
the state, whike third geaders ranhed in the
7¥d perscnuile and sixth graders ia the 78th
percentile High school seniors i the distrit
far cxceeded the sxpated score 19 ranh in
the 93ed petcentile

Esen with the relatnehy high wores n
reading, the dininict 1s wontinuing ta <tress
reading <kills and the board of edusation
has placed reading | tthe top of the Int ol in-
sttuctional priotitee 1n hudget and peogram
sonsidetaitons

This philosophs s cetlected 1n the addi
ton this sear of two clementars reading
pectatints, Peggy Hammer and Geraldine
Thoenton, and in-the media centers which
will be operating At ol 14 clementars
whools hy aext Sepiember

“The fahs proside a satiets wf maternals
to help childrenleatn to read, both by work.
ing alonc and with teachers  explaned Dr

e - L ek vevvenes ee v w R
Ton o L ENRGITIINNG 3

Yst and-tound han .
T (Tothtng and other usable iteme 7
2 whechate notrecdmmed by theand 2

ot the school yrar will he wont 10 H
« Tyuana Mev  for diseribution to .

the needs

Barhaca Peterson, asastant superintendent
of instructional sersines

At Van Buren Fementary School, third
through <«xth geadees <pend a half houe a
day working n theie new reading skills
center with materals <elected for cach in.
disidual’s needs

“Esers child 10 the third through axth
grades has taken adsantage of the program,
and the progress of the students has far ex-
seeded vur cxpectations,” acvording to Prin-
<ipal Stan Graham

“Esen with all the emphasis placed 1n the
fower prades, we know all children are nut
cvpert teaders and special programs an the
juntor and senior high ate deagned to help
them. * Peterson sad

At heaemer Junior High students from
thtoughout the distesct who are not eeading
At ther potential lesels may work with a
reading spestalist in the fab for an hour after
school twice o week

“This hour 1n the lab 1s a treat for
students,  noted Debbic Mercicr, the
teacher **At thi age, motivation 1s onc of
the chief facters in geting soung people to
tead. and the nteresting materaaly and
machines make tearmng fun ™ *

A new reading program at Beenardo Yot

foe_mmnutes 10 each (i wabing with
words and sounds

*Eyvers schoolin the dinteict has teading
Wl number one prionts De Petetson
said “Our goalis 1o proszde esers Whild with
nevessars reading shellv which he (in use
thraughout life

AFTER-HOURS LEARNING - Ron Hall, ssvanth grader at Yorbs Junlor High,
snd Doug Stinson, Kraemsr seventh grader, take advantsge of speclal
squipmant In resding lab open after school at Krasmer.

-
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VAN BUREN LAB - Teacher side
Tonl Liebherr helps fourth gre

wancredse of 34X sudents oser the aext
fise sears Past-figuten show growthaverag.
g 1 066 students 3 seat since 1963

*Were beginmng 1o see desclopmetie
apening up with the lowenng of interent
fates, " sud Supt John Tapee pornting oyt
that 1ot maps abteady hase bern Giled
which would add about 1500 dudents to the
shool swvatem

*We owe it to oyt Laspasers 1o let them
know that taxes will be taised if we hase ta
build schools outside the state progtam  he
added

Under the state progtam  inc lowad
huitding tax tate 1« held ta 10 asetage of
NG S100 ansetsed valuatron, the rate loy ot
patrons have been pasing ance 196} The
distest 1 ohligated 10 pav the KO <ent cate
theeugh 1988 The additienal $26 nulfion
aytherszation would connaue it through
%2

Since the Jast bund rathonizationin 1969,
the schoehdistent has tecened almest $6 %
mullon 1n tow anterest loans feom the state
stmost 3 thitd ol the condtrudion cods for
fat clementars schools, Yorby Jumor
High B Camino and Esperanza high
sshaols and veveral school additions

N ba Juntor High nims at motisaning “alreads Vi

N B e e - viana Cornelison find appropris

% Bus box bulges O pood” readers "o instdl an appecstation of materlals 1o develop resding skills.

Xy 'th I t b t it rcading s a pleasant experiense

{\_ wi 0s 00 y 3 Appeo miatels two thirds of the tudents ~

] . v omas choose “electnes” for mingaweek av 0 ect on se

i Vtreddure trove ot lodt tacdters o0 4 in which thes corenteate their X

¢ wontts and Junch boved hae been reading efforts 1n <uch areas as waence fi t b "dl b d

N ‘;:',"":""llh'" ""' ‘l";"‘* Auc f“"; . von, drama poetrs of <hort totics or u ng Un / s
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2 et 11d of ot b ":‘ l"""'"gd 100 ';"d'"glpmg‘;""'l “:"}h 4 second effort to proside the needed $20

B , 2 ako pses audio and siwal meda to help " ! th .

4 The dictrict buces ceem (o be a » students build socabulats and somprchen: rnl»lmn hond .Iulhc:lll.llltln 10 l::p‘ 5 dis

W tavente place tor children to dose trch 1n the State School Bulding Program
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H wund Doy N s, At Valenoa High School students may - ¥ pe N P “

g Parentt who tind teme prsang 34 I h ding bab Nothing has changed «ange the day

5 tram thew, children < bt ongimge vign up for sevaon<in the reading Lab where belore the clection”  noted trustee John

L are weed é: e to the distrect > thev work indiiduatls and i sinall groups Balducar “We need the bonds as badls now
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on the next page.

A question-and-answer format helps the Tustin Unified School District report test
results in its newsletter. The front page is shown below, and the reverse side is shown

s

Tustin,
state testing progran.

of Educational Services Marjorie Vazu. to explain the scores.

answered.

A.  Howw ded Tustan students do an the tests?

A. Quite well! When compared to all other
districts in the state, Tustin's second graders’
median score was at the 88th state percentile
rank. The third grade sgore was at the 87th
state percentile rank. In other words,

88 percent ef the districts 1n Califorma had a
second grade median score lower than Tustin's.
In both grades state ranks were higher than
those of 72-73.

In grade six, Tustin maintained its 72-73
ranking in the top ten percent of California
districts. Our s ate percentile ranks/were:
reading--93rd in 72-73, 92nd 10 73-74;
language--92nd in 72-73, 93rd in 73-74;
spelling--92nd both years, arithmetic--91st
in 72-73, 94th in 73-74.

In 1972-73, grade twelve district scores were
a composite of those attained in the four

high schools of the Tustin Umon High School
District. Comparisons are. therefore, incon-
clusive since 1t is not possible to isolate the
scores of the high schools included in the
Unified Dis*=ict. However, for lack of better
data, both.years' results_are reported. State
percentile ranks were: reading--80th in ~ -
72-73, 95th 1n 73-74, language--95th in 72-73,
96th in 73-743 spelling--96th both years;
arithmetic--92nd 1n 72-73, 97th in 73-74.

0. How de Califewaa scored compane weth the
1est 0f the nateon?

A. Statewide, pupils in grsdes tno anc ihree
scored as well in reading in 1973-74 as in
1972-73. In both years the Califormia medians
were slightly above national norms. [n grade
s1x reading, lanqguage, and spelling scores
declined slightly while mathematic scores
remained about the same. In all four areas,
state medians were below national noms. Grade
twelve scores showed the sare pattern as Sixth
grade scores with the largest decrease in
language; in this grade also medians were below
national norms.

{continued on back)

A SPECIAL REPORT ON
STATE TESTS

DECEMBER 3, 1974

like other school districts across Califormia, recently received the results qf the 1973-74
For this spe-=1al report, we asked Tustin Unified School District Director

-

We asked the questions, and Mrs. Veeh

0. Like state sceaes, are Tustan sceres alse

~

below national noams?

A. No. Tustin's scores are above national norms
in all areas except twelfth grade lanquage where®
our median score 15 at the 47th percentile; three
percentiles below the norm. Twelfth grade
reading is at the 58th percentile, spelling is’®
at the 55th, and mathematics is at the 68th.
Equivalent ranks in grade six are: reading,
66th; language. 57th; spelling, 56th;

and arithmetic, 63rd.

Q. What do the state tests measure?
A. The tests used measure only reading,
~mathematics, and lanquage--the 3 R's--

and ‘then only 2 sampling of these skills
aresitested. For example, the grade six
language .test tncludes only 25 items to
punctuate or capitalize.correctly, 30 items

in which students must choose the best word
or phrase to compléte a sentence, and 30 items
for spelling--each a list of 4 words from
which students choose which is misspelled.

Major subject areas such as ‘foreign languages,
geography, history, and science are not
‘measureds HNeither are Such areas as art,
music, citizenship, or technical education

All the tests do is provide objective
information from an impartial source regarding
levels of student performance--in_the skills
tested.

0. Dcesn't the dwstrict use other fests?

A. The State Assessment Program measures group
achievement. To supplement 1t and to provide
information about individual pupils, district
selected tests are also given.

One way to estimate a pupil's anticipated
achievement is to measure his academic aptitude--
what is commonly reported as [Q. Research has
proven that an individual's score on a single
standardized group test should be interpreted
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‘more on tests

with caution, on another day or in another
si1tuation 1t might have been ten points higher
or lower. Therefore, Tustin administered

the Calhforma Test of Mental Maturity at grades
one, three, six, and eight in 73-74 and again
this year. With several scores available on

an 1ndividual, a range of aptitude can be more
accurately determined.

Individual pupil achievement in the same

. subject areas tested by the state is also
measured. The Comprehensive Test of Basic
Skills, given at grades three, six, and eight,
measures agawnst national norms a pupil's
perforrance in reading, language, and arithmetic.
In grade nine, the Sequential Test of Educational
Progress assesses the same are2s. Other tests,
both standardizec and teacher-prepared, are

used as indicated to measure pupil progress

in all areas of curriculum.

Q. Whaz v dkééénenx wn thes yean's Ltests?

A. The Calaforma statewide testing program for
public schools has undergone major changes since
1961 when 1ntelligence and achievement testing
of all students was first required. legislation
1n 1972 deletad the requirement for 1ntelligence
testing and shifteu the focus from individual

to group assessment. It also provided for the
development of tests specifically designed for
schools in Calrforma while retaining the
requirement that results could be compared with
national norms. No change was made in grade
levels or subject areas to be tested, i.e.,
reading in the primary grades and reading,
language, spelling, and mathematics in grades
six and twelve,

The new testing program was implemented in the
primary grades in 1973-74. In grade one,
entry level skills which are good indicators

- - —-of-school-resdiness_and. therefore qood

predictors of reading achievement were
rieasured; The skills measured were those
related to learning and memory, attention.
visual perception, and auditory comprehension.
Each chi1d tiok the same test of 35 items.

In grades two and three achievement levels
n word identification skills, vocabulary,
comprehension, and alphabetizing were
measured. Both grades took the same test

50 that growth could be more easily observed.
for the first time in the state testing
program, the multiple matrix sampling method
was used. Ideally, a test for statewide
assessment should contain many more items
than one intended for individual pupil
assessmant, The California reading test

developed for grades two and three contained
212 items, more than four times as many as
the commercial test used in prior years. To
require each child to take the entire test
vould be unrealistic. Accurate group
assessme 1t, however, can be made with only

a lictle information from each pupil.
Consequently, the 212 ivems were divided
into 10 tests of 32 items each. Each test
has an equal number of “"hard” and “easy"
items and covers the major reading
objectives. Thus much more information

can be-derived at ,eat savings in cost

.and testing time. Beginning this. school

year matrix sampling will be used in testing
grades six and twelve, as well as grades two
and three.

Q. How do we feel about the sesults? -

A. Pleased, but not complacent! It is
gratifying, it is true, to read in the
local newspapers that Tustin's twelfth
graders ranked hiahest in the county.
However, the highest point is usually

the most precarious of perches; it is

far easier to go down than to go higher.
And a very small difference in median

raw score can result in a large difference
in state percentilz rank. For example,
consider twelfth grade readers: Tustin's
median raw score of 24.3 placed us at

the 95th state percentile rank; just

two points fewer would have placed us

at the 83rd percentile.

0f much more importance than “ranks" or
“scores” are the implications for program
improvement indicated bv the results.

At this time, we have questions but few
answers. .An obvious question is: why
are language scores relatively lower

than those for other areas tested? |In-

-depth~studies—-to-find..the answer are

already underway at two of our Secondary
schools. At every school principals
and staff are analyzing the test results
for possible restructuring of educational
programs and practices. We are glad our
students scored well, but perhaps we
can do better. Anyway, we will try.
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